Guiding Principles

The Florida Reading Endorsement Competencies are aligned with evidence-based instructional and intervention strategies grounded in the science of reading. The competencies address identification of the characteristics of conditions such as dyslexia, implementation of evidence-based classroom instruction and interventions including evidence-based reading instruction and interventions specifically for students with characteristics of dyslexia, and effective progress monitoring. The elements of Florida’s Formula for Success are integrated throughout the Reading Endorsement Competencies by focusing on six components of reading (oral language, phonological awareness, phonics, fluency, vocabulary, comprehension), four types of assessment (screening, progress monitoring, diagnostic, summative), core instruction for all students (Tier 1), targeted interventions for students in need of supplemental support (Tier 2) and intensive interventions for students substantially below grade level in reading (Tier 3). 
Teachers will understand and deliver evidence-based reading instruction and interventions specifically designed for students with reading difficulties, including students with characteristics of dyslexia. Evidence-based reading instruction and intervention includes the use of explicit, systematic and sequential approaches to reading instruction developing phonological and phonemic awareness, decoding, and implementing multisensory intervention strategies. Teachers will teach reading as an ongoing strategic process resulting in students comprehending diverse text.
Teachers will apply their knowledge of the Reading Endorsement Competency Performance Indicators to support standards-aligned instruction in reading and writing. Teachers will understand that all students have instructional needs and apply the systematic problem-solving process: use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem-solving process is recursive and ongoing, utilized for effective instructional decision making.

A comprehensive glossary is included. The glossary terms are identified throughout the Reading Endorsement Competencies with bold text. 
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[bookmark: Instructions]Instructions for Completion

The Florida Reading Endorsement Matrix provides a means for school districts, institutions of higher education and other entities that provide reading endorsement courses to document the alignment of their coursework to the competencies and indicators adopted by the State Board of Education in July 2022 pursuant to 6A-4.0163, Florida Administrative Code. Below are step-by-step directions for completing the fillable matrix. Note that all items in the directions must be addressed to adequately complete the Reading Endorsement Matrix.

	Column 1: Course Number & Name of Course

	· Provide the course number and the name of the course used to satisfy a corresponding indicator.
· Districts will provide the component number for district-approved in-service offerings.
· More than one course may be used. Indicators in a competency can be satisfied in the same course; however, this is not required.

	Column 2: Indicator Code with Specific Indicator Language

	· The Reading Endorsement indicator codes and specific indicator language are listed in the second column. These should not be modified.

	Column 3: Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment

	· The curriculum study assignment(s) at the indicator level with built-in formative assessment used to satisfy the indicator must be described in the third column of the matrix.
· Assignments should state specific activities that will be accomplished by the teacher/teacher candidate rather than simply restating the indicator.
· One assignment may cover multiple indicators, but it must be clear how the teacher/teacher candidate will be asked to demonstrate mastery of each indicator covered by the assignment.
· Within Competencies 2-4, if the indicator reflects that there should be application by the teacher/teacher candidate (through the use of verbs such as apply, model, provide, etc.), the description should include how this will be accomplished. It is highly recommended that application-based activities are implemented with students, but not required. These activities can also be accomplished through tasks such as peer modeling, recording a lesson or applying the knowledge to a lesson plan or case study.
· The curriculum study assignment(s) should include required course reading(s) that will help build an understanding of the corresponding indicators in each section. This should include the title of any required reading resources, author, chapter and links used, as applicable. Any links that are included should be active.
· The curriculum study assignment(s) used to satisfy the indicator must be described. The description should be thorough and complete and align with the indicator. It should be clear to those reviewing the matrix from afar that the assignment completed by the teacher/teacher candidate will lead to accomplishment of knowledge and/or skills needed to master the indicator.
· Competency 5 requires that teachers/teacher candidates work with students in the field. It is a culminating experience and may be infused into an internship. This competency may not be infused into courses where teachers/teacher candidates are working to meet other reading competencies and indicators.
· Specify if referring to students in the field or teacher candidates. Refrain from using the word "students" when referring to teacher candidates.
· Provide a built-in formative assessment which correlates to each curriculum study assignment. The formative assessment serves to validate that the teacher/teacher candidate has met the indicator. The assessment does not need to be lengthy or formal but should correlate directly to the indicator and provide clear evidence that the indicator has been met.
· Examples of formative assessments might include written tests, quizzes, written summaries, lesson plans, exit tickets, notes from small group discussion, etc.

	Column 4: Summative Assessment(s)

	· Provide a description of the summative assessment(s) that will be used to validate that the teacher/teacher candidate has met each competency.
· Each of the Competencies 1-5 should have a unique summative assessment producing five total assessments.











BS in English Education
[bookmark: Competency1]Competency 1 Introduction

Competency 1 encompasses the reading process with a focus on developing emergent literacy skills and progressing through the 
phases of word reading, resulting in comprehension as the final outcome. Teachers will develop substantive understanding of six 
components of reading as a process: oral language, phonological awareness, phonics, fluency, vocabulary and comprehension. The 
total inventory of Performance Indicators (A-G) satisfies Competency 1. (60 In-service hours)

	Competency 1
Foundations of Reading Instruction

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED4333
Content Area Reading

Required Texts:
Spires, H.A., Kerkhoff, S.N., & Paul, C.M. (2020). Read, write, inquire: Disciplinary literacy in grades 6-12. Teachers College Press.
Wolsey, T. D., & Lapp, D. (2016). Literacy in the disciplines: A teacher's guide for grades 5-12. Guilford Publication
	1.A.1 Understand how the students’ development of oral language (i.e., phonology, morphology, syntax, semantics and pragmatics) relates to language comprehension.
	Required Course Reading(s): Watch:  Read:  
Curriculum Study Assignment at Indicator Level: Teacher candidates will post a summary paragraph that synthesizes content from two posts in preparation for Padlet post.
Formative Assessment at Indicator Level: Instructor will review TC’s written paragraph with attention to synthesizing information for oral language on Padlet.
	Submit Padlet document with 5 Pillars, see section on Oral Language.
Developmental Reading Knowledge Quiz


	
	1.A.2 Understand the differences between social and academic language.
	Required Course Reading(s): Read Chapter 3 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that address the differences between social academic languages. Click or tap here to enter text. 
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions for evidence of differentiation between social and academic language use 
	

	
	1.A.3 Understand that writing enhances the development of oral language. 

	Required Course Reading(s): Read Chapter 8 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that address the role of writing in oral language development. 
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions for evidence of knowledge that writing helps develop oral language.
	

	
	1.A.4 Understand that the variation in students’ oral language exposure and development requires differentiated instruction, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
	Required Course Reading(s): Read Chapter 5 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that address the variations oral language development, provide differentiated, evidence-based instruction for students with characteristics of dyslexia.
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions for evidence that addresses the variations oral language development, provide differentiated, evidence-based instruction for students with characteristics of dyslexia
	

	
	1.A.5 Understand the importance of providing and documenting extended discussion in discerning text meaning and interpretation.
	Required Course Reading(s): Read Chapter 4 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that indicate the importance of extended discussion to develop text meaning and interpretation.
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions that indicate the importance of extended discussion to develop text meaning and interpretation
	

	
	1.A.6 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect oral language development.

	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that indicate ability to distinguish students with reading difficulties, including students with dyslexia, and how they affect   language development.
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions that indicate ability to distinguish students with reading difficulties, including students with dyslexia, and how they affect development
	

	
	1.A.7 Recognize the importance of English learners’ home languages and their significance in learning to read English.
	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter for evidence of the importance of English learners’ home languages and their significance in learning to read English.
Formative Assessment at Indicator Level: Instructor will review TC’s written answers to text questions that indicate the importance of English learners’ home languages and their significance in learning to read English.
	

	
	1.A.8 Understand the role of oral language informal and formal assessment, including documentation of results to inform instruction determined by individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: Teacher candidates will answer questions at the end of chapter that indicate understanding the role of oral language informal and formal assessment, including documentation of results to inform instruction determined by individual student strengths and needs.
Formative Assessment at Indicator Level: : Instructor will review TC’s written answers to text questions for evidence of understanding the role of oral language informal and formal assessment, including documentation of results to inform instruction determined by individual student strengths and needs.
	

	Competency 1
Foundations of Reading Instruction

		Performance Indicator B: Phonological Awareness	

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	
RED 4333 Content Area Reading
	1.B.1 Understand the differences between phonological awareness (e.g., words, syllables, rimes) and phonemic awareness (phonemes) and that they develop independently from one another.  
	Required Course Reading(s): Participate in class discussion differentiating phonological awareness and phonemic awareness. Read: 
Curriculum Study Assignment at Indicator Level: Each discussion group produces a comparison matrix from their discussion (T-Chart) the differences between phonological awareness (e.g., words, syllables, rimes) and phonemic awareness (phonemes) and that they develop independently from one another includes 
Formative Assessment at Indicator Level:  Comparison of T-
Charts with feedback to each group focusing on evidence for the differences between phonological awareness (e.g., words, syllables, rimes) and phonemic awareness (phonemes) and that they develop independently from one another
	TSL 5242: Assessing Phonetics and Phonology Knowledge and Skills Quiz: assesses knowledge of learning and teaching issues concerning the atoms of language (phonemes and allophones) and display of phonemes (phonetics).

LAE 4530 Practicum: Lesson Video Annotation (Writing) – Based on research at a local school field placement (e.g., case study of a focal student), teachers will plan, implement, and record a lesson that includes writing processes and modifications of assessment(s) related to phonological awareness; teachers annotate this lesson video using online webware that allows for comments at specific moments of the recording to justify their decisions regarding implementation of research-based instructional practices

	
	1.B.2 Understand the role and importance of phonemic awareness in the development of phonic decoding skills that lead to independent reading capacity.
	Required Course Reading(s): Listen to Dianne Lapp podcast  
Curriculum Study Assignment at Indicator Level: Teacher candidates write a summary paragraph on Lapp podcast that includes the importance of phonemic awareness in the development of phonic decoding skills that lead to independent reading capacity.
Formative Assessment at Indicator Level: Instructor will review TC’s summaries of podcasts for synthesis of Lapp’s presentation and evidence of importance of phonemic awareness in the development of phonic decoding skills that lead to independent reading capacity.
	

	
	1.B.3 Understand evidence-based and multisensory practices to develop students’ phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness:  View the video Reading Rockets: Elkonin Sound Boxes (small group)    
Curriculum Study Assignment at Indicator Level: The teacher candidate will write a paragraph summarizing how evidence-based and multisensory practices develop students’ phonemic awareness and how phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
Formative Assessment at Indicator Level: Instructor will review TC’s paragraphs for summarizing and contrasting phonology and phonemic awareness for evidence of phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
	

	
	1.B.4 Understand how variations in phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
	Required Course Reading(s): Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness:  View the video Reading Rockets: Elkonin Sound Boxes (small group)    
Curriculum Study Assignment at Indicator Level: The teacher candidate will write a paragraph summarizing how evidence-based and multisensory practices develop students’ phonemic awareness and how phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
Formative Assessment at Indicator Level: Instructor will review TC’s paragraphs for summarizing and contrasting phonology and phonemic awareness for evidence of phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
	

	
	1.B.5 Understand how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
	Required Course Reading(s): ): Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness:  View the video Reading Rockets: Elkonin Sound Boxes (small group)    
Curriculum Study Assignment at Indicator Level: The teacher candidate will write a paragraph summarizing how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences)
Formative Assessment at Indicator Level: Instructor will review TC’s paragraphs for evidence of how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences.
	

	
	1.B.6 Understand that evidence-based phonics instruction improves phonemic awareness and results in enhanced encoding and decoding skills.  
	Required Course Reading(s): Read:  
Curriculum Study Assignment at Indicator Level: Teacher candidates make list of five phonic activities that also improve phonemic awareness that address understanding  that evidence-based phonics instruction improves phonemic awareness and results in enhanced encoding and decoding skills.
Formative Assessment at Indicator Level: Instructor reviews TC’s lists of five phonic activities for evidence of understanding that evidence-based phonics instruction improves phonemic awareness and results in enhanced encoding and decoding skills.
	

	
	1.B.7 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia and how they affect phonemic awareness.
	Required Course Reading(s): 1. Meet high school senior Elijah Ditchendorf, the 2016 winner of the ’ Anne Ford Scholarship. After high school, he’ll be studying nanorobotics at the University of Cincinnati. Watch this inspiring video, as Elijah and his parents discuss his love of math and science—and a teacher who changed everything. 2. See how Jefferson, a high school student with dyslexia, has learned to overcome his reading difficulties, and use his strengths to mentor other students with similar struggles. 3. Tyler Berrett discusses how dyslexia impacts his experience at school and what he wishes his teachers knew and understood about dyslexia.  
Curriculum Study Assignment at Indicator Level: Teacher candidates write a note to one of the speakers from video addressing the distinguishing characteristics of students with reading difficulties, including students with dyslexia and how they affect phonemic awareness.
Formative Assessment at Indic tor Level: Instructor reviews notes written by TCs for evidence of the distinguishing characteristics of students with reading difficulties, including students with dyslexia and how they affect phonemic awareness.
	

	
	1.B.8 Understand evidence-based practices for teaching phonemic awareness to English learners.
	Required Course Reading(s): IES Institute of Education Sciences 
Curriculum Study Assignment at Indicator Level: Teacher candidates will select one idea from the IES site to share in small group. Group votes on suggestions for which one best addresses evidence-based practices for teaching phonemic awareness to English learners.
Formative Assessment at Indicator Level: Instructor reviews the group’s vote on intervention ideas for evidence-based practices for teaching phonemic awareness to English learners.
	

	
	1.B.9 Understand the role of phonological awareness informal and formal assessment, including documentation of results, to inform instructional decisions to meet individual student strengths and needs.
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Each discussion group produces a comparison matrix from their discussion (T-Chart) with content on understand the role of phonological awareness informal and formal assessment, including documentation of results, to inform instructional decisions to meet individual student strengths and needs.
Formative Assessment at Indicator Level:  Comparison of T-
Charts with feedback to each group for evidenced of understand the role of phonological awareness informal and formal assessment, including documentation of results, to inform instructional decisions to meet individual student strengths and needs.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator C: Phonics

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	

	1.C.1 Understand the structure of English orthography and the patterns and rules that inform the teaching of single and multisyllabic regular word and irregular word reading.
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Teacher candidates make list of five phonic activities that also improve phonemic awareness and highlight understand the structure of English orthography and the patterns and rules that inform the teaching of single and multisyllabic regular word and irregular word reading.
Formative Assessment at Indicator Level: Instructor reviews TC’s lists of five phonic activities for evidence of understanding the structure of English orthography and the patterns and rules that inform the teaching of single and multisyllabic regular word and irregular word reading
	Submit Padlet document with 5 Pillars, see section on Phonological Awareness.
Developmental Reading Knowledge Quiz


	
	1.C.2 Understand grapheme-phoneme patterns and how they relate to spelling and written expression. 
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Teacher candidates make list of five phonic activities that also improve phonemic awareness and highlight understanding of grapheme-phoneme patterns and how they relate to spelling and written expression.
Formative Assessment at Indicator Level: Instructor reviews TC’s lists of five phonic activities for evidence of understanding grapheme-phoneme patterns and how they relate to spelling and written expression
	

	
	1.C.3 Understand structural analysis and morphology of words. 

	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Teacher candidates make list of five phonic activities that also improve phonemic awareness and demonstrate understanding of structural analysis and morphology of words.
Formative Assessment at Indicator Level: Instructor reviews TC’s lists of five phonic activities for evidence of understanding of structural analysis and morphology of words.Click or tap here to enter text.
	

	
	1.C.4 Understand that evidence-based spelling and writing practices can enhance phonics instruction and connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes).  
	Required Course Reading(s): Read Chapter 8 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Teacher candidates will design three writing tasks for their students about artifacts, events from past or from current events that examine evidence-based spelling and writing practices that enhance phonics instruction and connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes.
Formative Assessment at Indicator Level: Instructor will convene a rating task for feasibility of each task in following class with focus on understanding that evidence-based spelling and writing practices can enhance phonics instruction and connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes.
	

	
	1.C.5 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect phonics development.
	Required Course Reading(s): 1. Meet high school senior Elijah Ditchendorf, the 2016 winner of the ’ Anne Ford Scholarship. After high school, he’ll be studying nanorobotics at the University of Cincinnati. Watch this inspiring video, as Elijah and his parents discuss his love of math and science—and a teacher who changed everything. 2. See how Jefferson, a high school student with dyslexia, has learned to overcome his reading difficulties, and use his strengths to mentor other students with similar struggles. 3. Tyler Berrett discusses how dyslexia impacts his experience at school and what he wishes his teachers knew and understood about dyslexia. 
Curriculum Study Assignment at Indicator Level: Teacher candidates write a note to one of the speakers from video explaining their understanding of the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect phonics development
Formative Assessment at Indicator Level: Instructor reviews notes written by TCs for evidence of the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect phonics development
	

	
	1.C.6 Understand an English learner’s home language as a foundation and strength to support the development of phonics in English. 
	Required Course Reading(s): Read Chapter 4 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: In groups, teacher candidates will brainstorm methods for teaching false cognates in disciplinary learning to reveal their understanding of an English learner’s home language as a foundation and strength to support the development of phonics in English.
Formative Assessment at Indicator Level: Instructor will review false cognates with examples from the groupwork pointing out examples of English learner’s home language as a foundation and strength to support the development of phonics in English. 
	



	
	1.C.7 Understand the role of phonics informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: Teacher candidates prepare individual lists of assessment techniques for phonics knowledge within discipline including how the role of phonics informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs. 
Formative Assessment at Indicator Level: Instructor listens to TC’s oral presentations of assessment techniques noting the role of phonics informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator D: Fluency

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	

	1.D.1 Understand that the components of reading fluency are accuracy, rate and prosody which impact reading comprehension. 

	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Teacher candidates distinguish between reading rate and fluency in a written paragraph that includes the components of reading fluency are accuracy, rate and prosody which impact reading comprehension.
Formative Assessment at Indicator Level: Instructor reviews the TC’s written statements for evidence of the components of reading fluency are accuracy, rate and prosody which impact reading comprehension.
	Submit Padlet document with 5 Pillars, see section on Reading Fluency.
Developmental Reading Knowledge Quiz


	
	1.D.2 Understand that effective readers adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension. 
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Teacher candidates distinguish between reading rate and fluency in a written paragraph that includes that effective readers adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension.
Formative Assessment at Indicator Level: Instructor reviews the TC’s written statements for evidence that effective readers adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension.
	

	
	1.D.3 Understand how automaticity in word-level skills and oral reading fluency in connected text impact reading comprehension.
	Required Course Reading(s): Read Chapter 3 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Create graphic organizer relating to integration of fluency, automaticity, and comprehension and shows how automaticity in word-level skills and oral reading fluency in connected text impact reading comprehension.
Formative Assessment at Indicator Level: Instructor monitors comparisons of graphic organizers in class focusing on how automaticity in word-level skills and oral reading fluency in connected text impact reading comprehension.
	

	
	1.D.4 Understand that independent readers activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.
	Required Course Reading(s): Read pp. 36-37 on project-based learning in Read, write, inquire. Re-read chapter 3 in Literacy in the Disciplines.
Curriculum Study Assignment at Indicator Level: TC’s complete a Quick write connecting background knowledge, metacognition and fluency that includes independent readers activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.
Formative Assessment at Indicator Level: Instructor monitors Pair share paragraphs in class for evidence of independent readers activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.
	

	
	1.D.5 Understand the role of formal and informal fluency assessment to make instructional decisions to meet individual student needs
	Required Course Reading(s): Read   
Curriculum Study Assignment at Indicator Level: Practice fluent oral reading with a peer in class to understand that reading fluency and reading endurance requires daily practice with support and corrective feedback to increase accuracy, rate and prosody
Formative Assessment at Indicator Level: Instructor circulates to monitor degree of fluent reading and understanding that reading fluency and reading endurance requires daily practice with support and corrective feedback to increase accuracy, rate and prosody.
	

	
	1.D.6 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect fluency development and reading endurance.
	Required Course Reading(s): Required Course Reading(s): 1. Meet high school senior Elijah Ditchendorf, the 2016 winner of the ’ Anne Ford Scholarship. After high school, he’ll be studying nanorobotics at the University of Cincinnati. Watch this inspiring video, as Elijah and his parents discuss his love of math and science—and a teacher who changed everything. 2. See how Jefferson, a high school student with dyslexia, has learned to overcome his reading difficulties, and use his strengths to mentor other students with similar struggles. 3. Tyler Berrett discusses how dyslexia impacts his experience at school and what he wishes his teachers knew and understood about dyslexia. Horizons. 
Read 
Curriculum Study Assignment at Indicator Level: Distinguish between struggling readers and readers with dyslexia with a check sheet that addresses distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect fluency development and reading endurance.
Formative Assessment at Indicator Level: Instructor reads lists of characteristics and students check to indicate if the item is a characteristic for struggling reading, dyslexia, or both focusing on distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect fluency development and reading endurance
	

	
	1.D.7 Understand the role of fluency informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.

	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: Review in-class check sheet sheets to find formal and informal assessments for each characteristic isolating the role of fluency informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
Formative Assessment at Indicator Level: Instructor collects worksheet and synthesizes students’ assessment suggestions for further interrogation in a subsequent class presenting to them the role of fluency informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
	




	Competency 1
Foundations of Reading Instruction

	Performance Indicator E: Vocabulary

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	

	1.E.1 Understand the role and impact of receptive and expressive vocabulary on reading comprehension.  
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Complete vocabulary Self-Expression Strategy (p. 85) Literacy in the Disciplines. Share in small groups emphasizing the role and impact of receptive and expressive vocabulary on reading comprehension
Formative Assessment at Indicator Level: Instructor circulates and looks for definition, image, semantic web placement of items addressing the role and impact of receptive and expressive vocabulary on reading comprehension
	Submit Padlet document with 5 Pillars, see section on Vocabulary.
Developmental Reading Knowledge Quiz


	
	1.E.2 Understand morphology (e.g., morphemes, inflectional and derivational morphemes, morphemic analysis) and contextual analysis as it relates to vocabulary development. 
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs will visit these web sites for strategies, report on one strategy in class for understanding of morphology (e.g., morphemes, inflectional and derivational morphemes, morphemic analysis) and contextual analysis as it relates to vocabulary development.    
Formative Assessment at Indicator Level: Instructor listens and audits for appropriate use of web pages in building vocabulary strategies including understanding of morphology (e.g., morphemes, inflectional and derivational morphemes, morphemic analysis) and contextual analysis as it relates to vocabulary development.
	

	
	1.E.3 Identify intentional explicit, systematic and sequential evidence-based practices for vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.).
	Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs review activities in Ch. 4 for evidence of explicitness, systematic, and sequential instruction. What are the guiding definitions for each, based on the labeling for evidence of intentional explicit, systematic and sequential evidence-based practices for vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.
Formative Assessment at Indicator Level: Instructor elaborates, confirms TCs’ notions for each observation with focus on intentional explicit, systematic and sequential evidence-based practices for vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc. 

	

	
	1.E.4 Understand the importance of teaching basic and sophisticated vocabulary, high-frequency multiple meaning words and the particular demands of domain-specific vocabulary.
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Students develop word webs (p.77) to demonstrate polysemy in their chosen discipline and reveal the importance of teaching basic and sophisticated vocabulary, high-frequency multiple meaning words and the particular demands of domain-specific vocabulary.
Formative Assessment at Indicator Level: Instructor monitors word webs for evidence of the importance of teaching basic and sophisticated vocabulary, high-frequency multiple meaning words and the particular demands of domain-specific vocabulary.
	

	
	1.E.5 Understand how to apply evidence-based reading and writing practices to enhance vocabulary.
	Required Course Reading(s): Read Chapter 7 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs select one strategy for close reading. Meet in like-strategy groups and compare implementations across disciplines to practice how to apply evidence-based reading and writing practices to enhance vocabulary.
Formative Assessment at Indicator Level: Instructors monitors for adaptations of close reading strategies across disciplines for evidence of how to apply evidence-based reading and writing practices to enhance vocabulary.
	

	
	1.E.6 Understand how to provide a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
	Required Course Reading(s): Read Chapter 10 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: Students present a digital text from their homework searches within discipline. Use multimodal presentation to compare digital texts across disciplines with small groups to demonstrate a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
Formative Assessment at Indicator Level: Instructor reviews multimodal products for variable use of digital affordances across disciplines auditing for classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
	

	
	1.E.7 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect vocabulary development.

	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs select one vocabulary strategy from chapter and present to others from similar disciplinary groups. Group discusses application of the different strategies across types of reading disability addressing the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect vocabulary development.
Formative Assessment at Indicator Level: Instructor listens for accommodation of difference across strategies selected targeting the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect vocabulary development.
	

	
	1.E.8 Understand instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs select one presentation mode from Prezi, Wordslift, Visualthesaurus, Wordflex to make presentation for small group with focus on instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
Formative Assessment at Indicator Level: Instructor reviews the small group presentations targeting instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	

	
	1.E.9 Understand the role of vocabulary informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 of Read, Write, Think
Curriculum Study Assignment at Indicator Level: In groups, TCs huddle to present a case for argument from a cross-cultural perspective. Pursue the question “Do all cultures argue for a position in the same way?” emphasizing the role of vocabulary informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs
Formative Assessment at Indicator Level: Instructor listens to the formal presentations for evidence of TC awareness of cross-cultural variation in argument targeting the role of vocabulary informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs. 
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator F: Comprehension

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	


	1.F.1 Understand that evidence-based oral language and written experiences (i.e., language experiences, dictation, summary writing) facilitate comprehension.
	Required Course Reading(s): Read Chapter 8 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs discuss writing genre across disciplines represented in the class. Complete a comparison T-chart for genre in 2 different disciplines focusing on evidence-based oral language and written experiences (i.e., language experiences, dictation, summary writing) facilitate comprehension.
Formative Assessment at Indicator Level: Instructor reviews T-charts from in class activity for evidence of evidence-based oral language and written experiences (i.e., language experiences, dictation, summary writing) facilitate comprehension.
	Submit Padlet document with 5 Pillars, see section on Comprehension.
Developmental Reading Knowledge Quiz


	
	1.F.2 Understand evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion).
	Required Course Reading(s): Read Chapter 4 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs complete synthesis graphic organizer in class that compares evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion across strategies.
Formative Assessment at Indicator Level: Instructor reviews graphic organizers for synthesis task targeting evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion across strategies.
	

	
	1.F.3 Understand the varying demands of text on readers’ comprehension, including the demands of domain-specific texts.
	Required Course Reading(s): Read chapter 3 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TC’s discuss chapter reading for its treatment of the varying demands of text on readers’ comprehension, including the demands of domain-specific texts
Formative Assessment at Indicator Level: Instructor audits discussion for evidence of the varying demands of text on readers’ comprehension, including the demands of domain-specific texts
	

	
	1.F.4 Understand how to provide daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to sufficiently build students’ capacity for comprehension.
	Required Course Reading(s): Read Chapter 3 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs begin curated set of multimodal source texts. Share results with peers in class.
Formative Assessment at Indicator Level: Instructor monitors the shared sets of texts.
	

	
	1.F.5 Understand how the interaction of reader characteristics (background knowledge, interests, strengths and needs), motivation, text complexity and purpose of reading, impacts comprehension and student engagement.
	Required Course Reading(s): Read Chapter 6 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs generate composite description for their audience for emerging group project including how it addresses the interaction of reader characteristics (background knowledge, interests, strengths and needs), motivation, text complexity and purpose of reading, impacts comprehension and student engagement.
Formative Assessment at Indicator Level: Instructor conducts a synthesis activity across composite audience descriptions for their treatments of the interaction of reader characteristics (background knowledge, interests, strengths and needs), motivation, text complexity and purpose of reading, impacts comprehension and student engagement.
	

	
	1.F.6 Understand the importance of planning, providing and documenting daily opportunities for reading connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	Required Course Reading(s): Read Chapter 4 Read, Write, Inquire 
Curriculum Study Assignment at Indicator Level: TCs read orally in pairs. Practice feedback for miscues to understand the importance of planning, providing and documenting daily opportunities for reading connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension. 
Formative Assessment at Indicator Level: Instructor circulates to listen to oral reading feedback targeting TC’s understanding of the importance of planning, providing and documenting daily opportunities for reading connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	

	
	1.F.7 Understand cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the role of cognitive development in the construction of meaning of literary and informational texts.
	Required Course Reading(s): Read Chapter 7 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs discuss characteristics of strategic approaches to content reading to Understand cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the role of cognitive development in the construction of meaning of literary and informational texts.
Formative Assessment at Indicator Level: Instructor moderates participation with names of students on separate popsicle sticks to audit understand of cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the role of cognitive development in the construction of meaning of literary and informational texts.
	

	
	1.F.8 Understand that reading is a process of constructing meaning from a wide variety of print and digital texts and for a variety of purposes, utilizing a variety of methods (i.e., active reading).
	Required Course Reading(s): Read Chapter 3 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs brainstorm what can count as “text” in their separate disciplinary areas demonstrating that reading is a process of constructing meaning from a wide variety of print and digital texts and for a variety of purposes, utilizing a variety of methods (i.e., active reading).
Formative Assessment at Indicator Level: Instructor leads discussion on how information is embedded in different modalities of text (videos, pictures, images, sound) auditing that reading is a process of constructing meaning from a wide variety of print and digital texts and for a variety of purposes, utilizing a variety of methods (i.e., active reading).
	

	
	1.F.9 Understand that effective comprehension relies on using well developed language, multiple higher order thinking processes (i.e., making inferences, activating background knowledge) and self-correction to monitor comprehension.  
	Required Course Reading(s): Read chapter 9 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs compare top level organizers for sequence, cause/effect, collection to practice that effective comprehension relies on using well developed language, multiple higher order thinking processes (i.e., making inferences, activating background knowledge) and self-correction to monitor comprehension.
Formative Assessment at Indicator Level: Instructor summarizes impact of rhetorical organizing based on overall graphic organizers for text types to demonstrate that effective comprehension relies on using well developed language, multiple higher order thinking processes (i.e., making inferences, activating background knowledge) and self-correction to monitor comprehension.
	

	
	1.F.10 Understand evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.  
	Required Course Reading(s): Read Chapter 2 in Read, Write, Inquire on Project Based Inquiry as inclusive Pedagogy. 
Curriculum Study Assignment at Indicator Level: TCs list tasks for each of the steps in PBI model pedagogy to include evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs
Formative Assessment at Indicator Level: Instructor compares activities in 6 different sections of the PBI model for evidence of pedagogy to include evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.
	

	
	1.F.11 Understand how English learners’ linguistic and cultural background will influence their comprehension, including English learners with characteristics of reading difficulties and dyslexia.  
	Required Course Reading(s): Read Chapter 4 in Read, Write, Inquire focus on global cosmopolitanism
Curriculum Study Assignment at Indicator Level: In small groups, TCs define Global and educational cosmopolitanism. Share with whole class to connect with how English learners’ linguistic and cultural background will influence their comprehension, including English learners with characteristics of reading difficulties and dyslexia.
Formative Assessment at Indicator Level: Instructor elicits definitions from class to share aloud monitoring for how English learners’ linguistic and cultural background will influence their comprehension, including English learners with characteristics of reading difficulties and dyslexia.
	

	
	1.F.12 Understand the role of comprehension informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs brainstorm as a class on methods for documenting both formal and informal assessment methods for diverse learning needs, including the role of comprehension informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
Formative Assessment at Indicator Level: Instructor issues disability characteristics, criteria, TCs mention possible assessment accommodations, with focus on the role of comprehension informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator G: Integration of Reading Components

	Course Number &  Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4333 Content Area Reading


	1.G.1 Identify phonemic, semantic and syntactic variability between English and other languages. 
	Required Course Reading(s): Read Chapter 3 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs examine required course text for its use of language frames, noting phonemic, semantic and syntactic variability between English and other languages.  
Formative Assessment at Indicator Level: Instructor asks class to characterize the language used by the textbook authors for their intended audience. Then instructor asks for linguistic accommodations for speakers of other languages, focusing on phonemic, semantic and syntactic variability between English and other languages.
	Submit Padlet document with 5 Pillars, see section on Integration.
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	1.G.2 Identify appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
	Required Course Reading(s): Read Chapter 9 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: In subject area groups, TCs develop an online graphic organizer for their discipline that includes phonemic, semantic and syntactic variability between English and other languages and includes identification of appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
Formative Assessment at Indicator Level: TCs submit link to Instructor for their graphic organizers auditing for phonemic, semantic and syntactic variability between English and other languages targeting identification of appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
	

	
	1.G.3 Understand the interdependence among the reading components and their effect upon reading as a process for all students.
	Required Course Reading(s): Read Chapter 11 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs design a rubric to capture the integration of reading/writing tasks in a previous assignment of their choice pointing out the interdependence among the reading components and their effect upon reading as a process for all students.
Formative Assessment at Indicator Level: Instructor compares rubrics for different disciplinary areas and for different assignment configuration with whole class targeting interdependence among the reading components and their effect upon reading as a process for all students.
	

	
	1.G.4 Understand how oral language and an information intensive environment impact reading and writing development.
	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: In pairs, TCs design a vocabulary check for their emerging PBI project with the three- tier model emphasizing how oral language and an information intensive environment impact reading and writing development.
Formative Assessment at Indicator Level: Instructor compares vocabulary lists for their tier level and inclusion of how oral language and an information intensive environment impact reading and writing development.
	

	
	1.G.5 Understand evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency.
	Required Course Reading(s): Read Chapter 3 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: In small groups, TCs compare how experts in disciplines curate sources demonstrating evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency.
Formative Assessment at Indicator Level: With whole class, Instructor compares curating strategies, analysis methods of the different disciplines (literacy, math, science) looking for evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency
	

	
	1.G.6 Understand the relationships among decoding, automatic word recognition, fluency and comprehension. 
	Required Course Reading(s): Read Chapter 3 in Literacy in the Disciplines.
Curriculum Study Assignment at Indicator Level: In cross discipline groups, TCs discuss language framing in different disciplines to understand the relationships among decoding, automatic word recognition, fluency and comprehension.
Formative Assessment at Indicator Level: Instructor pulls results from individuals by discipline. Builds a 4-column comparison chart on whiteboard to reveal the relationships among decoding, automatic word recognition, fluency and comprehension.
	

	
	1.G.7 Understand intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
	Required Course Reading(s): Read Chapter 2 of Literacy in the Disciplines 
Curriculum Study Assignment at Indicator Level: TCs compare language use and structure across disciplines as represented in the chapter. Add personal examples related to intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension.
Formative Assessment at Indicator Level: Instructor asks for personal examples related to the different disciplines labeling intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension.
	

	
	1.G.8 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect the integration of the components of reading instruction.
	Required Course Reading(s): Read Chapter 2 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: In small groups, TCs re-consider disciplinary literacy demands for participants with dyslexia to understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect the integration of the components of reading instruction.
Formative Assessment at Indicator Level:  With TCs’ contributions, Instructor synthesizes students’ types of accommodations for dyslexia pointing out the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect the integration of the components of reading instruction.
	

	
	1.G.9 Understand how to engage and support caregivers and families in the evidence-based language and reading development activities for their children and adolescents.
	Required Course Reading(s): Read Chapter 10 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs brainstorm how Multimodal tools can be deployed to included families to engage and support caregivers and families in the evidence-based language and reading development activities for their children and adolescents.
Formative Assessment at Indicator Level: Instructor elicits personal experiences with family/school interactions. Share family responses to school reach in to engage and support caregivers and families in the evidence-based language and reading development activities for their children and adolescents.
	

	
	1.G.10 Understand how to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
	Required Course Reading(s): Read Chapter 9 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs use the graphic organizers in Chapter to frame communication with another teacher. Share results in role of other teacher to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
Formative Assessment at Indicator Level: Instructor elicits evaluation from the audience-teacher for the communication. List of what works to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
	

	
	1.G.11 Understand the role of informal and formal reading assessments, including documentation of results, to make instructional decisions to address individual student strengths and needs.
	Required Course Reading(s): Read Chapter 10 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs use presentation information to frame communication to another teacher about a hypothetical student who struggles with reading demands in content assignments to understand the role of informal and formal reading assessments, including documentation of results, to make instructional decisions to address individual student strengths and needs.
Formative Assessment at Indicator Level: Instructor elicits communication tools gleaned from multimodal searches focusing on TCs’ understanding of the role of informal and formal reading assessments, including documentation of results, to make instructional decisions to address individual student strengths and needs.
	










[bookmark: Competency2]Competency 2 Introduction

Teachers will apply the principles of explicit, systematic and sequential evidence-based reading instruction and scaffold student learning 
while integrating the six components of reading. Teachers will engage in the systematic problem-solving process to identify students 
with reading difficulties, including identification of students with characteristics of dyslexia, provide appropriate interventions and 
conduct effective progress monitoring. The total inventory of Performance Indicators (A-G) satisfies Competency 2. (60 In-service hours)

	Competency 2
Applications of Evidence-based Instructional Practices

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	
Content Area Reading

	2.A.1 Apply intentional, explicit, systematic and sequential instructional practices for scaffolding development of oral/aural language skills. 
	Required Course Reading(s): ): Watch:  Read:  Podcast:  
Curriculum Study Assignment at Indicator Level: TCs create lessons plans with inclusion of oral language activity and assessment in lessons to include intentional, explicit, systematic and sequential instructional practices for scaffolding development of oral/aural language skills.
Formative Assessment at Indicator Level: Instructor checks lessons for inclusion of oral language provisions and assessment and intentional, explicit, systematic and sequential instructional practices for scaffolding development of oral/aural language skills.

	Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.



	
	2.A.2 Create an environment where students practice appropriate social and academic language to discuss diverse texts.
	Required Course Reading(s): Read Chapter 3 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include instruction in academic language across diverse texts used in lesson including environments where students practice appropriate social and academic language to discuss diverse texts.
Formative Assessment at Indicator Level: Instructor checks lessons for treatment of academic language in diverse texts targeting environments where students practice appropriate social and academic language to discuss diverse texts.

	

	
	2.A.3 Use word building and writing experiences to enhance oral language (e.g., homophone word building and spelling, interactive writing, student to teacher sentence dictation). 
	Required Course Reading(s): Read Chapter 8 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create Lesson plans with inclusion of oral language activity and assessment in lessons that use word building and writing experiences to enhance oral language (e.g., homophone word building and spelling, interactive writing, student to teacher sentence dictation)
Formative Assessment at Indicator Level: Instructor checks lessons for inclusion of oral language provisions and assessment targeting word building and writing experiences to enhance oral language (e.g., homophone word building and spelling, interactive writing, student to teacher sentence dictation)
	

	
	2.A.4 Differentiate instruction to account for variation in students’ oral language exposure and development, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
	Required Course Reading(s): Read Chapter 5 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that Include oral language activity and assessment in lessons that differentiate instruction to account for variation in students’ oral language exposure and development, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
Formative Assessment at Indicator Level: Instructor checks lessons for inclusion of oral language provisions and assessment targeting differentiated instruction to account for variation in students’ oral language exposure and development, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
	

	
	2.A.5 Provide and document opportunities for extended discussion in discerning text meaning and interpretation.
	Required Course Reading(s): Read Chapter 4 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lessons that include opportunities for discussion about readings with opportunities for extended discussion in discerning text meaning and interpretation.
Formative Assessment at Indicator Level: Instructor checks lessons for discussions provisions targeting extended discussion in discerning text meaning and interpretation.
	

	
	2.A.6 Apply evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve oral language development.
	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lessons that include accommodations for different reading needs with application of evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve oral language development.
Formative Assessment at Indicator Level: Instructor assesses lessons for provisions for diverse readers, including those with dyslexia targeting application of evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve oral language development.
	

	
	2.A.7 Apply an English learner’s home language proficiency as a foundation and strength to support the development of oral language in English and scaffold discussions to facilitate the comprehension of text for students with varying English proficiency levels.
	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lessons that include provisions for reading and discussion that includes speakers of varying levels of English proficiency, applying an English learner’s home language proficiency as a foundation and strength to support the development of oral language in English and scaffold discussions to facilitate the comprehension of text for students with varying English proficiency levels.
Formative Assessment at Indicator Level: Instructor checks lesson plans for accommodations for speakers of other languages targeting application of English learner’s home language proficiency as a foundation and strength to support the development of oral language in English and scaffold discussions to facilitate the comprehension of text for students with varying English proficiency levels.
	

	
	2.A.8 Administer and document appropriate oral language informal and formal assessments to inform instruction determined by individual student strengths and needs.  
	Required Course Reading(s): Read Chapter 5 Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lessons that include formal and informal assessments of oral language for individual students with focus on administering and documenting appropriate oral language informal and formal assessments to inform instruction determined by individual student strengths and needs.  
Formative Assessment at Indicator Level: Instructor checks lessons for inclusion of oral language assessment targeting administering and documenting appropriate oral language informal and formal assessments to inform instruction determined by individual student strengths and needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

		Performance Indicator B: Phonological Awareness	

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	Click or tap here to enter text.RED 4333 Content Area Reading

	2.B.1 Apply explicit, systematic and sequential evidence-based practices in phonological awareness and phonemic awareness.  
	Required Course Reading(s): Participate in class discussion differentiating phonological awareness and phonemic awareness. Read: 
Curriculum Study Assignment at Indicator Level: TCs construct lesson plans that include explicit, systematic, and sequential evidence-based practices in Phonological Awareness and Phonemic Awareness.
Formative Assessment at Indicator Level: Instructor checks lesson plans for inclusion of explicit, systematic, and sequential evidence-based practices in Phonological Awareness and Phonemic Awareness.
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.B.2 Apply evidence-based phonemic awareness instruction for the development of phonic decoding skills that lead to independent reading capacity. 
	Required Course Reading(s): Listen to Dianne Lapp podcast  
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include Application of evidence-based phonemic awareness instruction for the development of phonic decoding skills that lead to independent reading capacity.
Formative Assessment at Indicator Level: Instructor checks lesson plans for inclusion of Application of evidence-based phonemic awareness instruction for the development of phonic decoding skills that lead to independent reading capacity.
	

	
	2.B.3 Provide opportunities using evidence-based and multisensory practices for students to develop phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness:  View the video Reading Rockets: Elkonin Sound Boxes (small group) 
Curriculum Study Assignment at Indicator Level: TCs lesson plans include opportunities using evidence-based and multisensory practices for students to develop phonemic awareness (e.g., Elkonin boxes or magnetic letters).
Formative Assessment at Indicator Level: Instructors check lessons for inclusion of opportunities using evidence-based and multisensory practices for students to develop phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	

	
	2.B.4 Apply knowledge of how variations in phonology across dialects and speech patterns affect the development of phonemic awareness. 

	Required Course Reading(s): Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness:  View the video Reading Rockets: Elkonin Sound Boxes (small group)    
Curriculum Study Assignment at Indicator Level: TCs provide accommodations in lesson plans for how variations in phonology across dialects and speech patterns affect the development of phonemic awareness.
Formative Assessment at Indicator Level: Instructor checks lesson plans for evidence of accommodation for how variations in phonology across dialects and speech patterns affect the development of phonemic awareness
	

	
	2.B.5 Apply knowledge of how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
	Required Course Reading(s): ): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that indicate application of knowledge of how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
Formative Assessment at Indicator Level: Instructor checks lesson plans for evidence of application of knowledge of how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
	

	
	2.B.6 Provide evidence-based phonics instruction to improve phonemic awareness and enhance encoding and decoding skills.  
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson that include evidence-based phonics instruction to improve phonemic awareness and enhance encoding and decoding skills.  
Formative Assessment at Indicator Level:  Instructor reviews lessons plans for evidence-based phonics instruction to improve phonemic awareness and enhance encoding and decoding skills. 
	

	
	2.B.7 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonemic awareness.
	Required Course Reading(s): 1. Meet high school senior Elijah Ditchendorf, the 2016 winner of the ’ Anne Ford Scholarship. After high school, he’ll be studying nanorobotics at the University of Cincinnati. Watch this inspiring video, as Elijah and his parents discuss his love of math and science—and a teacher who changed everything. 2. See how Jefferson, a high school student with dyslexia, has learned to overcome his reading difficulties, and use his strengths to mentor other students with similar struggles. 3. Tyler Berrett discusses how dyslexia impacts his experience at school and what he wishes his teachers knew and understood about dyslexia 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonemic awareness 
Formative Assessment at Indicator Level: Instructor examines lesson plan for inclusion of dyslexia accommodations targeting application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonemic awareness
	

	
	2.B.8 Apply evidence-based practices for teaching phonemic awareness to English learners. 
	Required Course Reading(s): IES Institute of Education Sciences 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based practices for teaching phonemic awareness to English learners. activities in lesson plans that provide PA practice to English learners.
Formative Assessment at Indicator Level: Instructor examines lessons for evidence of PA activities for English learners targeting application of evidence-based practices for teaching phonemic awareness to English learners.
	

	
	2.B.9 Administer and document appropriate phonological awareness informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include administration and documentation of appropriate phonological awareness informal and formal assessments to inform instruction to meet individual student strengths and needs. 
Formative Assessment at Indicator Level: Instructor checks lessons for evidence of assessment (formal and informal) for administration and documentation of appropriate phonological awareness informal and formal assessments to inform instruction to meet individual student strengths and needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator C: Phonics

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	


	2.C.1 Apply explicit, systematic and sequential evidence-based instruction in single- and multisyllabic word reading, including orthographic mapping for regular and irregular words.
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lessons that include application of explicit, systematic and sequential evidence-based instruction in single- and multisyllabic word reading, including orthographic mapping for regular and irregular words. 
Formative Assessment at Indicator Level: Instructor evaluated lessons for inclusion of explicit, systematic, and sequential instruction in regular and irregular words, targeting application of explicit, systematic and sequential evidence-based instruction in single- and multisyllabic word reading, including orthographic mapping for regular and irregular words.
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.C.2 Apply evidence-based instruction in grapheme-phoneme patterns in spelling and written expression.
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson plan that include application of evidence-based instruction in grapheme-phoneme patterns in spelling and written expression. 
Formative Assessment at Indicator Level: Instructor checks lesson plans for evidence of TCs include research and evidence-based instruction in grapheme-phoneme correspondence, targeting application of evidence-based instruction in grapheme-phoneme patterns in spelling and written expression.
	

	
	2.C.3 Apply evidence-based instruction in structural analysis and morphology of words.  
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based instruction in structural analysis and morphology of words.  
Formative Assessment at Indicator Level: Instructors examine TCs lessons for evidence-based instruction in structural analysis and morphology in word analysis, targeting application of evidence-based instruction in structural analysis and morphology of words.  
	

	
	2.C.4 Incorporate evidence-based spelling and writing practices that connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes). 
	Required Course Reading(s): Read Chapter 8 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include evidence-based spelling and writing practices that connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes). 
Formative Assessment at Indicator Level: Instructors examine lessons for evidence-based instruction in spelling with Elkonin boxes during writing, targeting evidence-based spelling and writing practices that connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes).
	

	
	2.C.5 Apply evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonics development.
	Required Course Reading(s): 1. Meet high school senior Elijah Ditchendorf, the 2016 winner of the ’ Anne Ford Scholarship. After high school, he’ll be studying nanorobotics at the University of Cincinnati. Watch this inspiring video, as Elijah and his parents discuss his love of math and science—and a teacher who changed everything. 2. See how Jefferson, a high school student with dyslexia, has learned to overcome his reading difficulties, and use his strengths to mentor other students with similar struggles. 3. Tyler Berrett discusses how dyslexia impacts his experience at school and what he wishes his teachers knew and understood about dyslexia. 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that address application of evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonics development.
Formative Assessment at Indicator Level: Instructors examine lessons for evidence that TCs’ lessons address and make accommodations based on evidence for students with dyslexia, targeting application of evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonics development.
	

	
	2.C.6 Apply an English learner’s home language as a foundation and strength to support the development of phonics in English. 
	Required Course Reading(s): Read Chapter 4 Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of English learners’ home languages as foundation and strength to support the development of phonics in English. 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for the use of students’ home language in development of phonics, targeting application of English learners’ home languages as foundation and strength to support the development of phonics in English 
	

	
	2.C.7 Administer and document appropriate phonics informal and formal assessments to inform instruction to meet individual student strengths and needs.  
	Required Course Reading(s): Read Chapter 5 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs will create lesson plans that include administration and documentation of appropriate phonics informal and formal assessments to inform instruction to meet individual student strengths and needs. 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of both formative and summative assessment of phonics development using both formal and informal measures, targeting administration and documentation of appropriate phonics informal and formal assessments to inform instruction to meet individual student strengths and needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator D: Fluency

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	


	2.D.1 Apply intentional, explicit, systematic and sequential instructional practices to develop accuracy, rate and prosody (e.g., paired reading, repeated reading, echo reading, cued phrase reading).
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lessons pans that include application of intentional, explicit, systematic and sequential instructional practices to develop accuracy, rate and prosody (e.g., paired reading, repeated reading, echo reading, cued phrase reading).
Formative Assessment at Indicator Level: Instructor will examine TCs’ lessons for inclusion of intentional, explicit, systematic, and sequential instructional practices toward fluency, targeting application of intentional, explicit, systematic and sequential instructional practices to develop accuracy, rate and prosody (e.g., paired reading, repeated reading, echo reading, cued phrase reading).
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.D.2 Teach readers to adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension. 
	Required Course Reading(s): Read: 
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include teaching readers to adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension 
Formative Assessment at Indicator Level: Instructor will examine CTs’ lessons for inclusion of demonstrations and directions for reading rate adjustment leading to comprehension, targeting teaching readers to adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension.
	




	
	2.D.3 Apply evidence-based practices to develop automaticity in word-level skills and oral reading fluency in connected text.
	Required Course Reading(s): Read Chapter 3 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include applications of evidence-based practices to develop automaticity in word-level skills and oral reading fluency in connected text 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons will include evidence-based practices leading to word automaticity and fluency with connected text targeting application of evidence-based practices to develop automaticity in word-level skills and oral reading fluency in connected text.
	

	
	2.D.4 Teach readers explicitly how to activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.  
	Required Course Reading(s): Read pp. 36-37 on project-based learning in Read, write, inquire. Re-read chapter 3 in Literacy in the Disciplines.
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include teaching readers explicitly how to activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.   .
Formative Assessment at Indicator Level: Instructor will examine TCs’ lessons for instruction in activating background knowledge and self-monitoring to enhance fluency and comprehension, targeting teaching readers explicitly how to activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.  
	

	
	2.D.5 Provide daily opportunities for readers to practice reading, with support and corrective feedback, to increase accuracy, rate, prosody and reading endurance.
	Required Course Reading(s): Read .  
Curriculum Study Assignment at Indicator Level: TCs’ create lesson plans that will include provisions for daily opportunities for readers to practice reading, with support and corrective feedback, to increase accuracy, rate, prosody and reading endurance. 
Formative Assessment at Indicator Level: Instructors will monitor TCs’ lessons for inclusion of provisions for interactive oral reading with support, corrective feedback leading to accuracy, rate, and prosody, targeting daily opportunities for readers to practice reading, with support and corrective feedback, to increase accuracy, rate, prosody and reading endurance.
	

	
	2.D.6 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve fluency development and reading endurance.
	Required Course Reading(s): Read  
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve fluency development and reading endurance 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of accommodations and strategies for assisting struggling readers and readers with dyslexia, targeting application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve fluency development and reading endurance.
	




	
	2.D.7 Administer and document fluency informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read  
Curriculum Study Assignment at Indicator Level: TCs create lessons plans that include administration and documentation of fluency, informal and formal assessments to inform instruction to meet individual student strengths and needs.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of provisions for using formal and informal measures in fluency, targeting administration and documentation of fluency informal and formal assessments to inform instruction to meet individual student strengths and needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator E: Vocabulary

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4333 Content Area Reading


	2.E.1 Apply evidence-based instruction in receptive and expressive vocabulary to enhance reading comprehension  
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based instruction in receptive and expressive vocabulary to enhance reading comprehension 
Formative Assessment at Indicator Level: Instructors will examine TC’s lessons for reliance on evidence-based instruction in both receptive and expressive vocabulary, targeting application of evidence-based instruction in receptive and expressive vocabulary to enhance reading comprehension
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.E.2 Incorporate evidence-based vocabulary instruction in morphology (e.g., Greek and Latin roots and affixes) and contextual analysis. 
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TC create lesson plans that incorporate evidence-based vocabulary instruction in morphology (e.g., Greek and Latin roots and affixes) and contextual analysis. 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for utilization of analysis of meaning bearing affixes and context clues for learning vocabulary, including incorporation of evidence-based vocabulary instruction in morphology (e.g., Greek and Latin roots and affixes) and contextual analysis.
	

	
	2.E.3 Apply intentional, explicit, systematic and sequential evidence-based practices to vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.).
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TC create lesson plans that include application of intentional, explicit, systematic and sequential evidence-based practices to vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.).
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of intentional, explicit, systematic, and sequential evidence-based practices in vocabulary development such as figurative language, dialogic reading, and semantic mapping.
	

	
	2.E.4 Provide explicit instruction in basic and sophisticated vocabulary, high-frequency multiple meaning words and domain-specific vocabulary.
	Required Course Reading(s): Read chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include explicit instruction in basic and sophisticated vocabulary, high-frequency multiple meaning words and domain-specific vocabulary.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of explicit instruction in basic and sophisticated vocabulary, high-frequency multiple meaning words and domain-specific vocabulary related to the discipline.
	

	
	2.E.5 Apply evidence-based reading and writing practices to enhance vocabulary.
	Required Course Reading(s): Read Chapter 7 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based reading and writing practices to enhance vocabulary.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lesson for evidence of application of evidence-based reading and writing practices to enhance vocabulary.
	

	
	2.E.6 Provide a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
	Required Course Reading(s): Read Chapter 10 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs’ create lesson plans that include curated sets of literary and informational texts, in print and digital modalities to provide a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for their inclusion of curated sets of literary and informational texts, in print and digital modalities for evidence of providing a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
 
	

	
	2.E.7 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve vocabulary development.
	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve vocabulary development.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia to enhance vocabulary.
	

	
	2.E.8 Incorporate instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for use of authentic literacy tasks that enhance English learners’ academic vocabulary, targeting instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	

	
	2.E.9 Administer and document appropriate vocabulary informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include administration and documentation of appropriate vocabulary informal and formal assessments to inform instruction to meet individual student strengths and needs.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for administration and documentation of both formal and informal vocabulary assessments addressed to individual reader needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator F: Comprehension

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4333 Content Area Reading


	2.F.1 Use both evidence-based oral language and writing experiences (i.e., language experiences, dictation, summary writing) to enhance comprehension. 
	Required Course Reading(s): Read Chapter 8 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs’ lessons will use language experience and summarizing to enhance comprehension indicating the use of both evidence-based oral language and writing experiences (i.e., language experiences, dictation, summary writing) to enhance comprehension.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for use of language experience and summarizing to enhance comprehension, targeting the use of both evidence-based oral language and writing experiences (i.e., language experiences, dictation, summary writing) to enhance comprehension.
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.F.2 Apply explicit, systematic and sequential evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion).
	Required Course Reading(s): Read Chapter 4 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs’ create lesson plans that include application of explicit, systematic and sequential evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion). 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for application of explicit, systematic, and sequential evidence-based comprehension practices including self-questioning, and summarizing, and extended text discussion.
	

	
	2.F.3 Apply appropriate instructional practices to improve comprehension in domain-specific texts as determined by the student’s strengths and needs. 
	Required Course Reading(s): Read chapter 3 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of appropriate instructional practices to improve comprehension in domain-specific texts as determined by the student’s strengths and needs using curated sets of disciplinary texts and domain specific strategy instruction tailored to individuals.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for application of appropriate instructional practices to improve comprehension in domain-specific texts as determined by the student’s strengths and needs inclusion of curated sets of disciplinary texts and domain specific strategy instruction tailored to individuals.
	

	
	2.F.4 Provide daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to build students’ capacity for comprehension.
	Required Course Reading(s): Read chapter 3 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to build students’ capacity for comprehension Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of a wide variety of disciplinary texts accompanied with discussion, targeting daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to build students’ capacity for comprehension.
	

	
	2.F.5 Use the interaction of readers’ characteristics (background knowledge, interests, strengths and needs) along with motivation, text complexity and purpose for reading to impact comprehension and student engagement.  
	Required Course Reading(s): Read Chapter 6 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs’ create lesson plans that include the use of interaction of readers’ characteristics (background knowledge, interests, strengths and needs) along with motivation, text complexity and purpose for reading to impact comprehension and student engagement. 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons will include factors related to students’ interests and background and text complexity when assembling curated sets of disciplinary texts, targeting the use of interaction of readers’ characteristics (background knowledge, interests, strengths and needs) along with motivation, text complexity and purpose for reading to impact comprehension and student engagement
	

	
	2.F.6 Plan, provide and document daily opportunities for reading of connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	Required Course Reading(s): Read Chapter 4 of Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include planning, providing and documenting daily opportunities for reading of connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for provision of daily documentation of reading of connected disciplinary texts with feedback for accuracy, fluency and comprehension, targeting planning, providing and documenting daily opportunities for reading of connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	

	
	2.F.7 Determine appropriate cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) based on reader’s cognitive development in the construction of meaning of literary and informational texts.
	Required Course Reading(s): Read Chapter 7 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include appropriate cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) based on reader’s cognitive development in the construction of meaning of literary and informational texts.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons targeting cognitive strategies that will develop meaning in literary and informational texts, with focus on appropriate cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) based on reader’s cognitive development in the construction of meaning of literary and informational texts.
	

	
	2.F.8 Select from a wide variety of print and digital texts that are appropriate to provide comprehension instruction utilizing a variety of methods (i.e., active reading).
	Required Course Reading(s): Read Chapter 3 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include the selection from a wide variety of print and digital texts that are appropriate to provide comprehension instruction utilizing a variety of methods (i.e., active reading). 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons will utilize a variety of print and digital texts, including video, audio and image texts that are appropriate to the disciplinary topic, targeting selecting from a wide variety of print and digital texts that are appropriate to provide comprehension instruction utilizing a variety of methods (i.e., active reading). 
	

	
	2.F.9 Apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding development of well-developed language, comprehension skills (i.e., making inferences, activating background knowledge), higher order thinking, comprehension monitoring and self-correcting to increase understanding of text.
	Required Course Reading(s): Read Chapter 9 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs’ create lesson plans that apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding development of well-developed language, comprehension skills (i.e., making inferences, activating background knowledge), higher order thinking, comprehension monitoring and self-correcting to increase understanding of text.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for use of intentional, explicit, systematic, and sequential evidence-based practices to scaffold comprehension skills, focusing on application of intentional, explicit, systematic and sequential evidence-based practices for scaffolding development of well-developed language, comprehension skills (i.e., making inferences, activating background knowledge), higher order thinking, comprehension monitoring and self-correcting to increase understanding of text.
	

	
	2.F.10 Apply evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.
	Required Course Reading(s): Read Chapter 2 in Read, Write, Inquire on Project Based Inquiry as inclusive pedagogy.
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include applications of evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lesson for inclusion of provisions for teaching struggling readers and dyslexic students with evidence-based practices for comprehension, with focus on applications of evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.
	

	
	2.F.11 Use knowledge of English learners’ linguistic and cultural background to support comprehension, including English learners with characteristics of reading difficulties and dyslexia.  
	Required Course Reading(s): Read Chapter 4 in Read, Write, Inquire focus on global cosmopolitanism
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include the use of knowledge of English learners’ linguistic and cultural background to support comprehension, including English learners with characteristics of reading difficulties and dyslexia.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons will include instruction based on students’ cultural backgrounds including English learners and students with dyslexia, with focus on the use of knowledge of English learners’ linguistic and cultural background to support comprehension, including English learners with characteristics of reading difficulties and dyslexia
	

	
	2.F.12 Administer and document appropriate comprehension informal and formal assessments to inform instruction determined by individual student strengths and needs.
	Required Course Reading(s): Read Chapter 5 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include administration and documentation of appropriate comprehension informal and formal assessments to inform instruction determined by individual student strengths and needs.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of informal and formal measures of comprehension directed at individual needs, targeting administration and documentation of appropriate comprehension informal and formal assessments to inform instruction determined by individual student strengths and needs.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator G: Integration of Reading Components

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4333 Content Area Reading



	2.G.1 Apply the knowledge of phonemic, semantic and syntactic variability between English and other languages to inform instruction. 
	Required Course Reading(s): Read Chapter 3 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include application of the knowledge of phonemic, semantic and syntactic variability between English and other languages to inform instruction.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of phonemics, semantics, and syntax in variance between English and other languages, targeting application of the knowledge of phonemic, semantic and syntactic variability between English and other languages to inform instruction.
	
Portfolio of Inquiry Learning with Lesson Plans that include explicit, systematic, and sequential evidence-based reading instruction.




	
	2.G.2 Employ appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
	Required Course Reading(s): Read Chapter 9 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include the employment of appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes).
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for inclusion of evidence-based reading and study strategies that develop metacognition, including employment of appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes).
	

	
	2.G.3 Apply the knowledge of the interdependence among the reading components and their effect upon reading as a process for all students.
	Required Course Reading(s): Read Chapter 11 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that Apply the knowledge of the interdependence among the reading components and their effect upon reading as a process for all students.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lesson for evidence of the interdependence of reading components, for evidence of application of the knowledge of the interdependence among the reading components and their effect upon reading as a process for all students.
	

	
	2.G.4 Use oral language and an information intensive environment to impact reading and writing development.
	Required Course Reading(s): Read Chapter 4 in Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that use oral language and an information intensive environment to impact reading and writing development use oral language to facilitate reading and writing development.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for use of oral language to facilitate reading and writing development, with focus on the use of oral language and an information intensive environment to impact reading and writing development.
	

	
	2.G.5 Use evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency.
	Required Course Reading(s): Read Chapter 3 in Read, Write, Inquire
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that Use evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency in curated sets of disciplinary texts, both literary and informational, and digital.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for use of curated sets of disciplinary texts, both literary and informational, with attention to age, interest, and reading levels, with focus on the use of evidence-based practices for selecting literature and domain specific print and digital text.
	

	
	2.G.6 Apply knowledge of the relationships among decoding, automatic word recognition, fluency and comprehension in reading instruction.
	Required Course Reading(s): Read Chapter 3 in Literacy in the Disciplines.
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that apply knowledge of the relationships among decoding, automatic word recognition, fluency and comprehension in reading instruction, designed to enhance the relationships among decoding, word recognition fluency and comprehension.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for their application of knowledge of the relationships among decoding, automatic word recognition, fluency and comprehension in reading instruction.
	

	
	2.G.7 Apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
	Required Course Reading(s): Read Chapter 2 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
Formative Assessment at Indicator Level: Instructors will examine TCs’ lesson for application of intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
	

	
	2.G.8 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to integrate the components of reading.
	Required Course Reading(s): Read Chapter 2 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to integrate the components of reading.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for their application of evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to integrate the components of reading.
	

	
	2.G.9 Engage and support caregivers and families in evidence-based language and reading development activities for their children and adolescents.  
	Required Course Reading(s): Read Chapter 10 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that include engagement and support for caregivers and families in evidence-based language and reading development activities for their children and adolescents.
Formative Assessment at Indicator Level: Instructors will check TCs’ lessons for engagement and support for caregivers and families in evidence-based language and reading development activities for their children and adolescents.
	

	
	2.G.10 Communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
	Required Course Reading(s): Read Chapter 9 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: TCs create lesson plans that have communication (orally and in writing) of the meaning of reading assessment data with students, caregivers and other teachers.
Formative Assessment at Indicator Level: Instructors will examine TCs’ lessons for provision for communicating both orally and in writing interpretations of assessment data in socially appropriate language, targeting communicate (orally and in writing) of the meaning of reading assessment data with students, caregivers and other teachers.
	

	
	2.G.11 Triangulate documented data from appropriate informal and formal reading assessments to inform instruction to address individual student strengths and needs.
	Required Course Reading(s): Read Chapter 10 of Literacy in the Disciplines
Curriculum Study Assignment at Indicator Level: CTs create lesson plans that triangulate documented data from appropriate informal and formal reading assessments to inform instruction to address individual student strengths and needs.
Formative Assessment at Indicator Level: Instructors will examine CTs’ lessons will seek to align results from both formal and informal reading assessments as they apply to individual needs, looking for triangulation of documented data from appropriate informal and formal reading assessments to inform instruction to address individual student strengths and needs.
	










[bookmark: Competency3]Competency 3 Introduction

Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet 
the needs of all students. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such 
as dyslexia, provide appropriate interventions and conduct effective progress monitoring. (60 In-service hours)
	Competency 3
 Foundations and Applications of Assessments

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	EDF 4430 Measurement for Teachers

TSL 4080 ESOL 1

LAE 4323 Methods of Teaching Secondary English Language Arts



LAE 4332/6644 Grammar for Teachers


































	3.1 Understand and apply measurement concepts and characteristics of reading assessments to identify students’ strengths and needs. 

LAE 4332/
LAE6644 – Grammar for Teachers 
Koln, M. & Gray, L. (2016). Rhetorical grammar: Grammatical choices, rhetorical Effects. (8th Ed.). New York, NY: Pearson.

	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential. 
Curriculum Study Assignment at Indicator Level: RED 4724: Weekly Reading Response (3.1); Quiz (3.1); Literacy Assessment (3.1); RED 4724: Weekly Reading Responses (3.1); Quiz (3.1,); Literacy Assessment (3.1, Through weekly reading responses and quizzes, prospective teachers learn and apply measurement concepts and characteristics to data collected from focal students at local field placements for the case study assignment; using these data, prospective teachers identify students strengths and needs, culminating in plans that incorporate intentional, explicit, systematic instructional practices based on this diagnosis.
Formative Assessment at Indicator Level: Instructor grades responses, literacy assessments, reading responses, Quizzes, assessments. Through weekly reading responses and quizzes, prospective teachers apply measurement concepts and characteristics to data collected from focal students at local field placements for the case study assignment; using these data, prospective teachers identify student’s strengths and needs
	RED 4943: Case Study (Part 1) on DRA and Words Their Way - Case study that describes results of DRA and spelling inventory assessments.
RED 4943: Case Study (Part 2) Guided Reading Lesson Plan that details intentional, explicit, systematic instructional practices based on the diagnosis of student needs based on Part 1 of the case study. 
RED 4312- Case Study that describes results of phonemic awareness, running record, and Primary Spelling Inventory assessments and plans next steps of intentional, explicit, systematic instructional practices based on diagnosis of student needs.
TSL 4080: Assessment Quiz - classify types of assessment and assessment characteristics, compare alternative approaches to assessment, describe and recommend methods for monitoring student progress, explain the role, function, and types of assessments for diverse students, the impacts of assessment decisions, and the ethical and professional responsibilities for teachers as they relate to assessment





LAE 4323 Methods: Case Study (Reading) – Based on artifacts from a focal student (observation; writing sample; interview with student; with teacher; with significant other), teachers research and identify appropriate print and digital text(s) for a lesson sequence and accompanying assessment(s) and modifications, annotating these plans to justify their choices based on analysis of the artifacts

	
	3.2 Administer formative and summative assessments, including screening, progress monitoring, diagnostic and outcome measures and understand their purposes and functions.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4312: Weekly Reading Response (3.2); PLC Presentation & Participation (3.2)
Formative Assessment at Indicator Level: Instructor grades reading responses, assessments, quizzes LAE 4332  Mini-lesson Trio – Teachers will practice collecting/selecting student writing samples to serve as the basis for writing/portfolio conferences with students that monitor progress over time. (3.2) These assessments of include practice at screening, progress monitoring, and use of diagnostic and outcome measures to explore their purposes and functions, both with peers in class and with focal field-placement students, as demonstrated by the final case study.

	

	
	3.3 Administer various informal reading assessments across each component of reading development and understand their purposes and functions. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Weekly Reading Responses (3.3) ;  Literacy Assessment ( 3.3,); 
LAE 4323 Methods: Case Study (Reading) – Teachers will practice using student data from a survey of reading preferences and practices to select texts using tools that include measures of text complexity as preparation for case study of a focal student (3.3). Teachers administer this same kind of informal reading assessment to their own focal field-placement students, including these data in the final case study
Formative Assessment at Indicator Level: Instructor grades reading responses, literacy assessments Teachers administer this same informal reading assessment to each other in class in order to practice (and compare) for when they administer to focal case study students.
	

	
	3.4 Understand the purposes of various formal reading assessments administered by school-based educators, including the differences between norm-referenced and criterion-referenced assessments and how to interpret data reports.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: Quiz (3.4); Literacy Assessment (3.4);
Formative Assessment at Indicator Level: Instructor grades Teachers use data collected from their host teachers at local field placements, including actual data reports about their focal students, to understand and interpret the results of these reports, including the difference between norm-referenced and criterion-referenced assessments. The differences are discussed in class as teachers collaborate to interpret and respond to results. The final case study includes analysis of these two kinds of results as justification for lesson planning for the focal student.
	

	
	3.5 Understand the meaning of test reliability, validity and standard error of measurement and describe major types of derived scores from standardized reading tests. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Quiz (3.5); Literacy Assessment (3.5); PLC Presentation & Participation (3.5)
Formative Assessment at Indicator Level: Instructor grades quizzes, assessments, presentation
EDF 4430: Interpreting and Communicating about Standardized Assessments: Students will write two letters to fictional parents about two students’ results from a recent, standardized reading test: one letter about a criterion-referenced report, and one about a norm-referenced report. In their letters, students should demonstrate knowledge of different types of derived scores from standardized reading tests, as well as of standardized assessment terminology used in class discussions, including test validity, reliability, and standard error; their letters should describe children’s growth over time and their strength/needs (3.1, 3.4, 3.5,3.6).

	

	
	3.6 Demonstrate knowledge of the characteristics, administration, and interpretation of both quantitative and qualitative reading assessments, including for use in triangulating data and planning instruction. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4312: Literacy Portfolio Components 1-4 (3.6); RED 4724: Literacy Portfolio Components 5-7 (3.6);
Formative Assessment at Indicator Level: Instructor grades portfolio Teachers collect both quantitative (e.g., standardized test results) and qualitative (e.g., surveys of reading preferences and practices) reading assessments from focal students, comparing these assessments to practice triangulating data and planning instruction; the final case study includes analyses of these different kinds of assessment data, demonstrating knowledge of their characteristics, interpretation, and use in triangulation to inform instruction.
	

	
	3.7 Identify through assessments the distinguishing characteristics of students who have a substantial deficiency in reading, including those who exhibit the characteristics of dyslexia.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: PLC Presentation & Participation (3.7); Weekly Reading Responses (3.7)
Formative Assessment at Indicator Level: Instructor grades presentation, reading response Through analysis of in-class examples from actual student data, teachers practice identifying the distinguishing characteristics of students with reading deficiencies. NEW: teachers include in their final case study an explanation of how their focal student compares to the high and low achievers (including students with dyslexia)
	

	
	3.8 Understand how reading disabilities, including dyslexia, vary in presentation and degree and know when to refer a student for additional assessment.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: PLC Presentation & Participation (3.8)
Formative Assessment at Indicator Level: Instructor grades presentations Through analysis of in-class examples, teachers practice identifying students with reading disabilities, including dyslexia, that present to varying degrees; class discusses which student samples would be referred for additional assessment NEW: teachers include in their final case study an explanation of how they know whether their focal student needs referral for additional assessment
	

	
	3.9 Know how to read and interpret standardized reading diagnostic test results administered by psychologists, speech-language professionals and educational evaluators.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 7 Reflection (3.9); Weekly Reading Responses (3.9)
Formative Assessment at Indicator Level: Instructor grades portfolio, reading responses
The required course reading for EDF 4430, Assessment is Essential, includes guidance in how to interpret diagnostic test results like those administered by psychologists, speech-language professionals, and educational evaluators. Teachers practice applying this to interpretation of actual student results (in-class, instructor-furnished examples, and from focal students for their case studies).
	

	
	3.10 Understand how to document and use data within a systematic problem-solving process to differentiate instruction, intensify intervention and meet the needs of all students, including those who exhibit the characteristics of reading difficulties and dyslexia. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.10, 3.11)
Formative Assessment at Indicator Level: Instructor grades literacy lesson As described above, teachers engage in class discussion of in-class examples to distinguish the characteristics of students who exhibit reading difficulties, including dyslexia, across varying presentations; in groups, teachers practice using a systematic problem-solving process to plan for these students, using data to inform differentiated instruction and more or less intensive intervention (depending on the presentation of difficulties). 
	

	
	3.11 Analyze data to identify trends that indicate adequate progress in student reading development. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.11)
Formative Assessment at Indicator Level: Instructor grades literacy lesson
Through discussion of in-class examples of actual student data, teachers identify trends that indicate in/adequate progress in student reading development for students of different levels (including students with reading difficulties like dyslexia, that present to varying degrees). 
	

	
	3.12 Identify appropriate assessments and accommodations for progress monitoring all students. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.12)
Formative Assessment at Indicator Level: Instructor grades literacy lesson 
EDF 4430: Designing Accommodations for Individual Learning Needs assignment - 3.12).
During discussion of in-class examples and in their interpretations of focal student data for their case studies, teachers identify appropriate assessments and accommodations for progress monitoring for all students; the required course reading for EDF 4430, Assessment is Essential, includes material on assessments and accommodations appropriate for progress monitoring.
	

	
	3.13 Identify, select and administer language-appropriate assessments in reading to students who are English learners.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.13)
Formative Assessment at Indicator Level: Instructor grades literacy lesson 
Teachers’ experiences in TSL 4080 include analysis of different types of language-appropriate assessments for English Learners at different levels of proficiency; in their work with field-placement students, they administer such assessments to actual English Learners. In their lesson planning for the final case study in LAE 4323, teachers must include modifications of reading lessons and assessments for English Learners. 
	

	
	3.14 Understand how to analyze and interpret assessment results and make modifications to an assessment administered in English to an English learner.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.14) TSL 4080: Assessment Quiz - classify types of assessment and assessment characteristics, compare alternative approaches to assessment, describe and recommend methods for monitoring student progress, explain the role, function, and types of assessments for diverse students, the impacts of assessment decisions, and the ethical and professional responsibilities for teachers as they relate to assessment (3.14)
Formative Assessment at Indicator Level: Instructor grades literacy lesson ; Quiz  Instructor grades literacy lesson Teachers’ experiences in TSL 4080 include analysis of different types of language-appropriate assessments for English Learners at different levels of proficiency; in their work with field-placement students, they administer such assessments to actual English Learners. In their lesson planning for the final case study in LAE 4323, teachers must include modifications of reading lessons and assessments for English Learners.
	

	
	3.15 Identify and implement appropriate and allowable accommodations as specified in the Individual Educational Plan or 504 Plan when assessing students with disabilities in the area of reading. 
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.15)
Formative Assessment at Indicator Level: Instructor grades literacy lesson 
In a class like LAE 4323, teachers use actual student IEPs for in-class practice at designing instruction that includes appropriate and allowable accommodations tailored to these students; in their video-recorded practice lessons at local school field placements, they must plan for and implement similar accommodations for students with IEPS and 504 plans.
	

	
	3.16 Understand how to review assessment results with caregivers and families and share strategies for supporting reading development for students.
	Required Course Reading(s): EDF: Green & Johnson, Assessment is Essential.
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (3.16)
Formative Assessment at Indicator Level: Instructor grades literacy lesson
 EDF 4430: Interpreting and Communicating about Standardized Assessments: Students will write two letters to fictional parents about two students’ results from a recent, standardized reading test: one letter about a criterion-referenced report, and one about a norm-referenced report. In their letters, students should demonstrate knowledge of different types of derived scores from standardized reading tests, as well as of standardized assessment terminology used in class discussions, including test validity, reliability, and standard error; their letters should describe children’s growth over time and their strength/needs. This assignment is practice for reviewing assessment results with caregivers and families to share strategies that will support further reading development.
	




[bookmark: Competency4]Competency 4 Introduction

[bookmark: _Hlk84371955][bookmark: _Hlk84397959]Teachers will have a broad knowledge of students from differing profiles in order to understand and apply evidence-based instructional practices by differentiating process, product and context. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such as dyslexia, provide appropriate interventions and conduct effective progress monitoring. 
(60 In-service hours)
	Competency 4 
Foundations and Applications of Differentiated Instruction

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4724: Intermediate Literacy

RED 4312: Emergent Literacy

LAE 4311: Teaching Writing

LAE 4424: Children’s Literature



LAE 4332/6644 Grammar for Teachers
























LAE 4530 Practicum in Secondary English Language Arts







LAE 4323 Methods of Teaching Secondary English Language Arts





LAE 4936 Senior Seminar in English Education/LAE 4940 Internship










































































	4.1 Differentiate evidence-based reading instruction in oral language, phonological awareness, phonics, fluency, vocabulary and comprehension, ranging from enrichment practices to intensifying interventions.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word 
study for phonics, vocabulary, and spelling instruction. (6th
Ed.). 
Curriculum Study Assignment at Indicator Level: RED 4724: PLC groups will analyze data from DRA, Spelling assessment, anecdotal notes, and observations. Group discussions will include the role of language and cognitive development in reading proficiency, and how to differentiate instruction and plan Explicit Literacy Lesson based on instructional reading levels of individual students (4.1)
Formative Assessment at Indicator Level: Instructor reviews lesson plansin class, teachers analyze data in groups and practice designing differentiated lesson plans; as they move from one station to the next. they respond to each of the reading components, including oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension; their lesson plans must each exhibit a range of intensifying interventions. 


	RED 4724: Literacy Portfolio Component 6
RED 4943 Case Study (Part 1) on DRA and Spelling assessment from Words Their Way - Case study that describes results of DRA and spelling inventory assessments.
RED 4943: Case Study (Part 2) Guided Reading Lesson Plan that details intentional, explicit, systematic instructional practices based on the diagnosis of student needs based on Part 1 of the case study. 
RED 4312 - Lesson Plan for Read-Aloud that supports students’ fluency, vocabulary, and oral language competencies. The lesson plan must include strategies for differentiation for learners from a variety of language backgrounds.
LAE 4424: Literary Analysis - Students will examine literature from all major genre categories, discuss the literature with their peers, select exemplars from each category, then in a written response will address the ways in which each selected text addresses sociocultural and linguistic differences through explicit and multi-sensory engagements with literacy. The analytic description of the selected texts will demonstrate an ability to apply strategies of differentiation when selecting and recommending texts to diverse readers.
LAE 4323 Methods: Case Study (Reading) Teachers will practice analyzing data from focal students, including writing samples, interview data (from student, teacher, significant other), and observations, drawing on research about proficient readers and about linguistic, cognitive, sociocultural, and developmental dimensions of literacy, as well as common factors that impede student reading development, to suggest strategies for differentiating instruction
LAE 4530 Practicum: Case Study (Writing) – Analyze multiple samples of focal student’s writing, as well as observation and interview data (from student, host teacher, and significant other) . Design lessons that address the student’s needs/interests, home language background/learning styles, and writing processes/preferences. Annotate lessons to explain and justify curricular, instructional and assessment decisions by connecting them to specific evidence in the writing samples, observations, and interviews


	
	4.2 Understand the stages of English acquisition for English learners and differentiate evidence-based reading instruction for students at different levels of English proficiency. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 6 that incorporates explicit, systematic, sequential, multisensory engagements in literacy. (4.2, 4.3, 4.10)Teachers LAE 4323 case study lesson sequence must include accommodations for ELs at different levels of English proficiency; accommodations must demonstrate an understanding of stages of acquisition.
Formative Assessment at Indicator Level: TSL 4080: Modified Lesson Plan - Modify an existing lesson plan for any content area or age group to include appropriate, differentiated accommodations for 4 levels of English proficiency (4.10).Click or tap here to enter text.
	

	
	4.3 Understand and apply current theories of second language acquisition to differentiate reading instruction for English learners of diverse backgrounds and various levels of prior education. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 6 that incorporates explicit, systematic, sequential, multisensory engagements in literacy. (4.2)
Formative Assessment at Indicator Level: Instructor grades portfolio
Teachers LAE 4323 case study lesson sequence must include accommodations for ELs at different levels of English proficiency; accommodations must demonstrate application of theories of second language acquisition to differentiating for learners of different backgrounds.
	

	
	4.4 Identify factors impeding student reading development in each of the reading components or the integration of these components based on informal and formal assessments.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.). 
Sherry, M. B. (2014). The student writing archive project (SWAP): A searchable database of student writing and teacher feedback for use in teacher education methods courses. http://23.21.225.52/

Williams, J. (2003). Providing feedback on ESL students’ written assignments. The Internet ESL Journal. http://iteslj.org/Techniques/Williams-Feedback.html 

Robertson, W. (2001). Writing Across Borders (documentary film). Portland, OR: Oregon State University.

Curriculum Study Assignment at Indicator Level: RED 4724: Weekly Quizzes (4.4);
LAE 4323 Methods: Case Study (Reading) Teachers will practice analyzing data from focal students, including writing samples, interview data (from student, teacher, significant other), and observations with a focus on identifying the factors impeding reading development, and scaffolding instruction for struggling readers by planning a lesson sequence based on instructional reading levels of individual students as defined by measures of text complexity (e.g., Lexile scores) (4.4, 4.11). Teachers use the results of informal assessments (e.g., surveys) and formal assessments (e.g., standardized tests) to identify possible factors impeding reading development and to design instruction.
Formative Assessment at Indicator Level: Instructor grades quizzes, case study
	

	
	4.5 Recognize how characteristics of both language and cognitive development impact reading proficiency to differentiate instruction. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.). 
Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word 
study for phonics, vocabulary, and spelling instruction. (6thEd.). New York, NY: Prentice Hall.
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy portfolio: Emergent Literacy and Language (4.5); 
LAE 4323 Methods: Case Study (Reading) Teachers will practice analyzing data from focal students, including writing samples, interview data (from student, teacher, significant other), and observations, drawing on research about proficient readers and about linguistic, cognitive, sociocultural, and developmental dimensions of literacy to suggest strategies for differentiating instruction (, 4.5, 4.6,4.7) In their LAE 4323 Methods Case Study, teachers’ analyses draw on research to explain the impact of language and cognitive development on reading proficiency, annotating their case study lesson sequence to point out moments where their differentiation decisions depend on this understanding.
Formative Assessment at Indicator Level: Instructor grades portfolio
	

	
	4.6 Recognize the characteristics of competent and skilled readers to differentiate instruction more effectively.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Quiz: Continuum of Literacy Development (4.6); Weekly Reading Responses that tests explicit, systematic, sequential, multisensory engagements in literacy (4.6)
Formative Assessment at Indicator Level: Instructor grades quizzes, responses
In class, teachers in LAE 4323 Methods and LAE 4464 YA Lit examine student data together in groups in order to practice recognizing the characteristics of competent and skilled readers; they practice designing lesson plans that differentiate for these different types of readers. 
	

	
	4.7 Compare language, reading and cognitive development of different age groups (primary, intermediate, secondary levels) and abilities to inform differentiated instruction.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).  RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.). 

Curriculum Study Assignment at Indicator Level: RED 4724: Quiz: Continuum of Literacy Development (4.7);
Formative Assessment at Indicator Level: Instructor grades quizzes
In class, teachers in LAE 4323 Methods and LAE 4464 YA Lit examine student data together in groups in order to practice designing lesson plans that differentiate for different types of readers; the student data provided comes from students of different age groups and ability levels. Teachers present their lesson plans, explaining how language, reading, and cognitive development of these different groups affected their differentiation decisions.
	




	
	4.8 Select and use developmentally appropriate multisensory materials that address students’ strengths and needs in order to differentiate instruction.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.). 
LAE 4332/LAE6644 – Grammar for Teachers 
Koln, M. & Gray, L. (2016). Rhetorical grammar: Grammatical choices, rhetorical Effects. (8th Ed.). New York, NY: Pearson.
Curriculum Study Assignment at Indicator Level: LAE 4311: Design a Writing Classroom (4.8) LAE 4424: Literary Analysis that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.8); Book Talks (4.8) 
LAE 4332 Grammar for Teachers: Mini-lesson Trio – Teachers will develop mini-lessons that include developmentally appropriate materials that address grammar differences related to audience, to genre, and to disciplinary literacy (4.8)
Formative Assessment at Indicator Level: Instructor reviews designs, literary analysis

In LAE 4332 Grammar for Teachers, teachers create a “grammar guide” that includes at least ten components, each addressed by multisensory materials that address the strengths and needs of different kinds of learners in order to differentiate instruction.
	

	
	4.9 Plan for differentiated instruction that utilizes increasingly complex text, embeds assessment, includes scaffolding and provides re-teaching when necessary for individuals and small groups.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: PLC Multimodal Playspace Activities that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.9); 
Formative Assessment at Indicator Level: Instructor reviews activities In LAE 4332 Grammar for Teachers, LAE 4464 YA Lit, and LAE 4323 Methods, teachers plan a lesson sequence that draws on complex texts (selected as a set to offer increasing complexity), that embeds assessment, and that scaffolds toward that assessment. 
	

	
	4.10 Differentiate reading instruction for English learners across various levels of literacy development in their first language. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.). Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 6 that incorporates explicit, systematic, sequential, multisensory engagements in literacy. (4.10)
Formative Assessment at Indicator Level: Instructor grades portfolio 
In their LAE 4323 Methods Case Study, teachers must include accommodations for ELs at different levels of literacy development and (English) language proficiency; these accommodations must include differentiation for ELs of different literacy levels in their first language
	

	
	4.11 Implement evidence-based intervention practices for students with substantial reading difficulties, including those who exhibit the characteristics of dyslexia.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724:Literacy Portfolio Components 4-7 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.11) RED 4312: Literacy portfolio Components 1-3 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.11) LAE 4323 Methods: Case Study (Reading) Teachers will practice analyzing data from focal students, including writing samples, interview data (from student, teacher, significant other), and observations with a focus on identifying the factors impeding reading development, and scaffolding instruction for struggling readers by planning a lesson sequence based on instructional reading levels of individual students as defined by measures of text complexity (e.g., Lexile scores) (4.4, 4.11)
Formative Assessment at Indicator Level: Instructor grades portfolio, case study In RED 4333, teachers implement evidence-based intervention practices for students with substantial reading difficulties, including those who exhibit characteristics of dyslexia.
	

	
	4.12 Scaffold instruction and intensify interventions for students with identified reading deficiencies and characteristics of dyslexia in each of the components of reading. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4312: PLC Presentation & Participation that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.12)
Formative Assessment at Indicator Level: Instructor reviews presentations In RED 4333, teachers scaffold instruction in order to present intensifying interventions for students with identified reading deficiencies and characteristics of dyslexia in each of the components of reading.
	

	
	4.13 Implement a classroom level plan for monitoring student reading progress and differentiating instruction for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: PLC Presentation & Participation (4.13) LAE 4311: Teaching Writing Cycle (4.13)
Formative Assessment at Indicator Level: Instructor reviews presentations
, writing cycle In RED 4333, teachers design and implement a classroom level plan for monitoring student reading progress and differentiating instruction for all students, including those with identified reading deficiencies and characteristics of dyslexia.
	

	
	4.14 Monitor student progress and use data to differentiate instruction for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4312: Literacy Portfolio Component 2 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.14)
Formative Assessment at Indicator Level: Instructor reviews portfolios Using data generated in response to their classroom plan for student monitoring, teachers in RED 4333 compose and implement lesson plans that differentiate for all students, including those with identified reading deficiencies and those with characteristics of dyslexia.
	

	
	4.15 Implement evidence-based practices for developing students’ higher order thinking as part of differentiated instruction. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 5 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.15); 
Formative Assessment at Indicator Level: Instructor reviews portfolios As part of their implementation of differentiated lesson plans, teachers in RED 4333 include implementation of evidence-based practices for developing students’ higher-order thinking (e.g., explicit instruction on complex vocabulary; use of open-ended questions)
	

	
	4.16 Implement evidence-based practices for developing students’ background knowledge as needed through differentiated instruction, enhancing the ability to read critically. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Literacy Portfolio Component 6 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.16) 
LAE 4530 Practicum: Lesson Video Annotation (Writing) – Based on research at a local school field placement (e.g., case study of a focal student), teachers will plan, implement, and record a lesson that includes writing processes and modifications of assessment(s) related to student comprehension; teachers annotate this lesson video using online webware that allows for comments at specific moments of the recording to justify their decisions regarding implementation of research-based instructional practices (4.16, 4.17)

Formative Assessment at Indicator Level: Instructor reviews portfolios; Video Annotations Teachers in RED 4333 implement evidence-based practices for developing students’ background knowledge in order to differentiate instruction, thereby enhancing the ability to read critically (for example, providing historical context, genre models). 
	




	
	4.17 Implement evidence-based differentiated instructional practices using writing to develop students’ comprehension of text. 
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4312: Literacy Portfolio Component 3 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.17) RED 4724: Literacy Portfolio Component 4 that incorporates explicit, systematic, sequential, multisensory engagements in literacy (4.17) 
LAE 4530 Practicum: Lesson Video Annotation (Writing) – Based on research at a local school field placement (e.g., case study of a focal student), teachers will plan, implement, and record a lesson that includes writing processes and modifications of assessment(s) related to student comprehension; teachers annotate this lesson video using online webware that allows for comments at specific moments of the recording to justify their decisions regarding implementation of research-based instructional practices (4.16, 4.17)
Formative Assessment at Indicator Level: Instructor reviews portfolios In LAE 4335 Writing Pedagogies and LAE 4530 Practicum, teachers design and implement lessons that include evidence-based, differentiated instructional practices using writing to develop students’ comprehension of text. Each lesson must include differentiated instructional practices; annotations of the recorded lesson video must indicate and explain differentiation decisions during instruction.
	

	
	4.18 Implement appropriate and allowable instructional accommodations, including use of technology, as specified in the Individual Educational Plan or 504 Plan when differentiating reading instruction for students with disabilities, including students with characteristics of dyslexia.
	Required Course Reading(s): RED 4724: Bear, D., Invernizzi, M., Templeton, S., Johnston, F., (2016). Words their way. Word study for phonics, vocabulary, and spelling instruction. (6th Ed.).
Curriculum Study Assignment at Indicator Level: RED 4724: Explicit Literacy Lesson & Reflection (4.18); Literacy Portfolio Component 6 (4.18); 
LAE 4323 Methods: Lesson Video Annotation (Reading) – Based on research at a local school field placement (e.g., case study of a focal student), teachers will plan, implement, and record a lesson that includes scaffolded activities, embedded assessment, and a reflection on follow-up lesson; teachers annotate this lesson video using online webware that allows for comments at specific moments of the recording to justify their decisions regarding students’ thinking (e.g., criteria for orders of thinking, levels of rigor, alignment with standards) (4.18)
Formative Assessment at Indicator Level: Instructor reviews portfolios
, lessons in RED 4333, teachers design and implement lessons with appropriate and allowable instructional accommodations tailored to individuals’ IEP and 504 plans that differentiate reading instruction for students with disabilities, including students with characteristics of dyslexia. 
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[bookmark: _Hlk84398054]Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and 
data analysis, to implement a comprehensive evidence-based reading plan of instruction for all students. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such as dyslexia, provide appropriate interventions and conduct effective progress monitoring. (60 In-service hours)

	Competency 5 
Demonstration of Accomplishment

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4943: Practicum in Supporting Students with Reading Difficulties. Students will be paired with a child who struggles with reading at a local school and will work with them over the summer to identify and diagnose the source of reading difficulties and implement a research-based reading plan. Instructors at each site will observe students and give daily feedback.


LAE 4936 Senior Seminar in English Education

LAE 4940 Internship
	5.1 Demonstrate ability to administer and integrate assessment, instruction, intervention and differentiation across the components in reading in a comprehensive instructional program.  
	Required Course Reading(s): 2022_Moats_Teaching_Adolescents_Article.pdf
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of oral language. (5.1.). Students will engage in daily written reflections on student progress, receive daily feedback on lesson implementation from instructor, use progress monitoring tools, and revise lesson plans accordingly (5.1). Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of phonological awareness. (5.1). 

Formative Assessment at Indicator Level: Instructor reviews lesson plans and reflection notes, lesson implementation
	RED 4943: Case Studies Part 1 and 2: In Part 1 of this report, students will demonstrate their expertise in assessment and instructional design. Students will conduct a series of assessments with their tutored child, analyze the results both quantitatively and qualitatively to generate conclusions about the child’s strengths and needs as a reader, and then create an instructional plan to guide tutoring sessions. In Part 2 of this report, students will describe and evaluate the instructional plan they developed for your tutored child and explain the progress made by the child over the course of their time together.

LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Impact on Student Learning Assignment (ISLA) – Teachers will demonstrate impact on student learning using a combination of prior information about student(s)/curriculum, lesson plan(s), instructional record(s) (e.g., video recordings, student progress reports), subsequent information from students(s)/curriculum (e.g., student writing samples), and analysis/reflection with regard to the areas of oral language, phonological awareness, phonics, fluency, vocabulary, comprehension/critical reading, and writing across a variety of media/genres.

	
	5.2 Use assessment and data analysis to monitor student progress and inform instruction over time to ensure an increase in learning for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): 
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan and deliver instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of comprehension and critical reading. Students will use assessment data to select appropriate and increasingly complex texts, including informational, print, and digital texts. (5.2). In LAE 4936, teachers use assessment and data analysis to monitor student progress over time: they design and implement lessons and assessments, then use their analysis of the data generated by this initial implementation to design follow-up lessons and assessments, with the goal of demonstrating an “impact on student learning” over time; this process must include students with identified reading deficiencies and those with characteristics of dyslexia.

Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.3 Demonstrate evidence-based practices for developing oral/aural language development for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s):   
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of oral language. (5.3) 
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the area of oral language. (,5.3,).
Formative Assessment at Indicator Level Instructor reviews lesson plans
	

	
	5.4 Demonstrate evidence-based practices for developing students’ phonological awareness and phonemic awareness for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s): ):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of phonological awareness. (5.4,). LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the area of phonological awareness. (5.4).
Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.5 Demonstrate evidence-based practices for developing phonics skills and word recognition for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of phonics (5.5). 
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the area of phonics. (5.5,).
Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.6 Demonstrate evidence-based practices for developing reading fluency and reading endurance for all students, including students identified with reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): https://louisamoats.com/wp-content/uploads/2022/10/2022_Moats_Teaching_Adolescents_Article.pdf  An additional reading on fluency is https://www.shanahanonliteracy.com/blog/teaching-fluency-faqs Curriculum Study Assignment at Indicator Level: LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the areas of fluency, comprehension and dyslexia support. (5.6, 5.8)
Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.7 Demonstrate evidence-based practices for developing both academic and domain-specific vocabulary for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of vocabulary (5.7) 
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the area of domain-specific vocabulary (e.g., [inter]disciplinary lesson plan extensions). (5.7).
Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.8 Demonstrate evidence-based practices for facilitating reading comprehension for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s): ):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of fluency (5.8) 
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the areas of fluency, comprehension and dyslexia support. (5.6, 5.8)
Formative Assessment at Indicator Level: Instructor reviews lesson plans
	

	
	5.9 Demonstrate evidence-based comprehension practices for developing students’ higher order thinking to enhance comprehension for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan and deliver instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of comprehension and critical reading. Students will use assessment data to select appropriate and increasingly complex texts, including informational, print, and digital texts. ( 5.9). 

LAE 4936 Senior Seminar in English Education/LAE 4940 Internship Teachers will use assessment data to select appropriate and increasingly complex texts for students, including informational, print, and digital multimedia. (5.9, 5.10, 5.12, 5.13).
Formative Assessment at Indicator Level: Instructor reviews lesson plans, text selection based on data
	

	
	5.10 Demonstrate evidence-based practices to facilitate students’ monitoring and self-correcting in reading for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): A required course reading that accompanies this work is:    
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan and deliver instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of comprehension and critical reading. Students will use assessment data to select appropriate and increasingly complex texts, including informational, print, and digital texts. (5.10,).
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship Teachers will use assessment data to select appropriate and increasingly complex texts for students, including informational, print, and digital multimedia. (5.9, 5.10, 5.12, 5.13).
Formative Assessment at Indicator Level: Instructor reviews lesson plans, text selection based on data
Formative Assessment at Indicator Level Instructor reviews lesson plans, text selection based on data During internship, teachers will demonstrate evidence-based practices to facilitate students’ self-monitoring and self-correcting in reading (these practices must be in evidence in their lesson planning and implementation). These self-monitoring and self-correcting practices must be applicable for all students, including those with identified reading deficiencies and those with characteristics of dyslexia. 
	

	
	5.11 Demonstrate evidence-based practices for developing all students’ background knowledge to enhance the ability to read critically, including students with characteristics of reading difficulties and dyslexia.
	Required Course Reading(s): ): See 5.1
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan and deliver instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of comprehension and critical reading. Students will use assessment data to select appropriate and increasingly complex texts, including informational, print, and digital texts. (5.11).
Formative Assessment at Indicator Level: Instructor reviews lesson plans
 
	

	
	5.12 Demonstrate differentiation of instruction for all students utilizing increasingly complex text.  
	Required Course Reading(s):   
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Children at reading clinic sites will include English language learners with various home languages. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning (5.12).LAE 4936 Senior Seminar in English Education/LAE 4940 Internship Teachers will use assessment data to select appropriate and increasingly complex texts for students, including informational, print, and digital multimedia. (5.9, 5.10, 5.12, 5.13).
Formative Assessment at Indicator Level: Instructor reviews lesson plans, text selection based on data
During LAE 4940 Internship, teachers will not only select appropriate and increasingly complex texts for students but also design and implement lesson plans that demonstrate differentiation of instruction for all students using these texts. 
	

	
	5.13 Demonstrate skill in utilizing assessment data and instruction with English learners from diverse backgrounds and at varying English proficiency levels.
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level:).
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship Teachers will use assessment data to select appropriate and increasingly complex texts for students, including informational, print, and digital multimedia. (5.9, 5.10, 5.12, 5.13).
Formative Assessment at Indicator Level: Instructor reviews lesson plans, text selection based on dataDuring LAE 4940 Internship, teachers will plan, implement, and assess lessons (and subsequent follow-up lessons informed by assessment) for English Learners from diverse backgrounds and at varying English proficiency levels. 
	

	
	5.14 Create an information intensive environment that includes print, non-print, multimedia and digital texts.
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level: Students will design a mini-literacy classroom and a library. Mini-Classroom Essentials: In order to teach reading and writing through multiple modes, you will need the following: Books: You must have access to a physical and digital library with a good children’s literature section, Basic art supplies (crayons, markers, construction paper, scissors, paper), Tech tools (camera for video sessions, taking photographs, and recording video), Table top easel and markers or demonstration space (you need to show writing and word work to a group), Word Work Tools: Letter tiles, notebook, or iPad for your own writing (5.13) Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Children at reading clinic sites will include English language learners with various home languages. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning (5.12
Formative Assessment at Indicator Level: Instructor provides feedback on literacy classroom reviews lesson plans, text selection based on dataDuring LAE 4949 Internship, teachers will create an information intensive environment that includes print, non-print, digital, and multimedia texts that have been curated for the learners in their focus class. These texts are selected and integrated into lesson plans and instruction based on survey of students’ reading practices and preferences. 
	

	
	5.15 Use a variety of instructional practices to provide relevant and purposeful instruction to students in reading.
	Required Course Reading(s): ):   
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of writing (5.15).
Formative Assessment at Indicator Level: Instructor will review lesson plan During LAE 4940 Internship, teachers must plan and implement lessons that include a variety of instructional practices to provide relevant and purposeful instruction to students in reading. 
	

	
	5.16 Demonstrate the ability to engage and support caregivers and families in their children and adolescents’ reading development.
	Required Course Reading(s): ): See 5.1
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting with families and caregivers o support children’s learning and motivation, including in the area of reading (5.16).
Formative Assessment at Indicator Level: Instructor will review lesson plan 
During LAE 4940 Internship, teachers must write or call the families/caregivers of students in their focus class at least once to engage them in their children’s reading development: documentation of this call/letter must include evidence of 1) how they report the student’s recent progress (and why); 2) what strategies they have selected and shared with families/caregivers (and why) to build on the student’s progress; 3)  how families/caregivers can participate in these proffered strategies (e.g., audiobook resources, questions to ask).
	

	
	5.17 Demonstrate the ability to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers, teachers and teacher leaders.  
	Required Course Reading(s):  
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting students, caregivers, teachers and teacher leaders with assessment data and instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation. Candidates will prepare written communications for, and will communicate orally with, students, caregivers, teachers, teacher leaders, assessment data related to child.(5.17).
Formative Assessment at Indicator Level: Instructor will review communication to involved parties.
	

	
	5.18 Demonstrate intentional explicit, systematic and sequential writing instruction to improve decoding skills.
	Required Course Reading(s): ): A required course reading that accompanies this work is: https://www.thewindwardschool.org/the-windward-institute/media/read/effective-writing-instruction-with-dr-steve-graham
Curriculum Study Assignment at Indicator Level: Lesson Plans 1-5: Students will use a lesson plan template to plan instruction for their child. Students will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support children’s learning and motivation, including in the area of writing (5.18). 
LAE 4936 Senior Seminar in English Education/LAE 4940 Internship: Teachers will use a lesson plan template to plan instruction for their focus class. Teachers will draw on resources given in class to develop lesson plans, connecting assessment data to instructional goals and using explicit, systematic, multi-sensory, and research-based instructional strategies to support students’ learning and motivation, including in the area of comprehension and critical reading. (5.18).
Formative Assessment at Indicator Level: Instructor will review lesson plan 
During LAE 4530 Practicum and LAE 4940 Internship, teachers will compose and implement lesson plans that demonstrate intentional, explicit, systematic, and sequential writing instruction that addresses decoding skills. 
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