Education ESOL Reading BS

Guiding Principles

The Florida Reading Endorsement Competencies are aligned with evidence-based instructional and intervention strategies grounded in the science of reading. The competencies address identification of the characteristics of conditions such as dyslexia, implementation of evidence-based classroom instruction and interventions including evidence-based reading instruction and interventions specifically for students with characteristics of dyslexia, and effective progress monitoring. The elements of Florida’s Formula for Success are integrated throughout the Reading Endorsement Competencies by focusing on six components of reading (oral language, phonological awareness, phonics, fluency, vocabulary, comprehension), four types of assessment (screening, progress monitoring, diagnostic, summative), core instruction for all students (Tier 1), targeted interventions for students in need of supplemental support (Tier 2) and intensive interventions for students substantially below grade level in reading (Tier 3). 
Teachers will understand and deliver evidence-based reading instruction and interventions specifically designed for students with reading difficulties, including students with characteristics of dyslexia. Evidence-based reading instruction and intervention includes the use of explicit, systematic and sequential approaches to reading instruction developing phonological and phonemic awareness, decoding, and implementing multisensory intervention strategies. Teachers will teach reading as an ongoing strategic process resulting in students comprehending diverse text.
Teachers will apply their knowledge of the Reading Endorsement Competency Performance Indicators to support standards-aligned instruction in reading and writing. Teachers will understand that all students have instructional needs and apply the systematic problem-solving process: use data to accurately identify a problem, analyze the problem to determine why it is occurring, design and implement instruction/interventions, and evaluate the effectiveness of instruction/interventions. Teachers will understand that the problem-solving process is recursive and ongoing, utilized for effective instructional decision making.

A comprehensive glossary is included. The glossary terms are identified throughout the Reading Endorsement Competencies with bold text. 
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[bookmark: Instructions]Instructions for Completion

The Florida Reading Endorsement Matrix provides a means for school districts, institutions of higher education and other entities that provide reading endorsement courses to document the alignment of their coursework to the competencies and indicators adopted by the State Board of Education in July 2022 pursuant to 6A-4.0163, Florida Administrative Code. Below are step-by-step directions for completing the fillable matrix. Note that all items in the directions must be addressed to adequately complete the Reading Endorsement Matrix.

	Column 1: Course Number & Name of Course

	· Provide the course number and the name of the course used to satisfy a corresponding indicator.
· Districts will provide the component number for district-approved in-service offerings.
· More than one course may be used. Indicators in a competency can be satisfied in the same course; however, this is not required.

	Column 2: Indicator Code with Specific Indicator Language

	· The Reading Endorsement indicator codes and specific indicator language are listed in the second column. These should not be modified.

	Column 3: Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment

	· The curriculum study assignment(s) at the indicator level with built-in formative assessment used to satisfy the indicator must be described in the third column of the matrix.
· Assignments should state specific activities that will be accomplished by the teacher/teacher candidate rather than simply restating the indicator.
· One assignment may cover multiple indicators, but it must be clear how the teacher/teacher candidate will be asked to demonstrate mastery of each indicator covered by the assignment.
· Within Competencies 2-4, if the indicator reflects that there should be application by the teacher/teacher candidate (through the use of verbs such as apply, model, provide, etc.), the description should include how this will be accomplished. It is highly recommended that application-based activities are implemented with students, but not required. These activities can also be accomplished through tasks such as peer modeling, recording a lesson or applying the knowledge to a lesson plan or case study.
· The curriculum study assignment(s) should include required course reading(s) that will help build an understanding of the corresponding indicators in each section. This should include the title of any required reading resources, author, chapter and links used, as applicable. Any links that are included should be active.
· The curriculum study assignment(s) used to satisfy the indicator must be described. The description should be thorough and complete and align with the indicator. It should be clear to those reviewing the matrix from afar that the assignment completed by the teacher/teacher candidate will lead to accomplishment of knowledge and/or skills needed to master the indicator.
· Competency 5 requires that teachers/teacher candidates work with students in the field. It is a culminating experience and may be infused into an internship. This competency may not be infused into courses where teachers/teacher candidates are working to meet other reading competencies and indicators.
· Specify if referring to students in the field or teacher candidates. Refrain from using the word "students" when referring to teacher candidates.
· Provide a built-in formative assessment which correlates to each curriculum study assignment. The formative assessment serves to validate that the teacher/teacher candidate has met the indicator. The assessment does not need to be lengthy or formal but should correlate directly to the indicator and provide clear evidence that the indicator has been met.
· Examples of formative assessments might include written tests, quizzes, written summaries, lesson plans, exit tickets, notes from small group discussion, etc.

	Column 4: Summative Assessment(s)

	· Provide a description of the summative assessment(s) that will be used to validate that the teacher/teacher candidate has met each competency.
· Each of the Competencies 1-5 should have a unique summative assessment producing five total assessments.











[bookmark: Sample]Sample Florida Reading Endorsement Matrix

The following sample Reading Endorsement Matrix for Competencies 1 and 2 with Performance Indicators Oral Language and Phonological Awareness is provided, as an example only, to support understanding of types of information and level of detail needed for the matrix completion.

	Sample Competency 1
Foundations of Reading Instruction

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	Click or tap here to enter text.	1.A.2 Understand the differences between social and academic language.
	Required Course Reading(s): 
Sample: Read chapter 3 of xxx by xxx.

Curriculum Study Assignment at Indicator Level: Sample: While reading chapter 3, teacher candidates will take notes using a “T Chart” graphic organizer, comparing social and academic language, then participate in a discussion with peers regarding their learning. 

Formative Assessment at Indicator Level: Sample: Teacher candidates will write a summary paragraph explaining the differences between social and academic language.                 
	Sample: Teacher candidates will participate in a cumulative exam assessing oral language foundations of reading instruction. The exam will require teacher candidates to respond to multiple choice, true or false and open response questions.



	Sample Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	Click or tap here to enter text.	2.A.2 Create an environment where students practice appropriate social and academic language to discuss diverse texts.
	Required Course Reading(s): 
Sample: Read chapter 3 of xxx by xxx.

Curriculum Study Assignment at Indicator Level: Sample: Teacher candidates will choose 8 diverse texts. For each text, teacher candidates will develop one sentence stem using social language and one sentence stem using academic language to discuss each diverse text.

Formative Assessment at Indicator Level: Sample: Teacher candidates will create a small group reading center for students to practice appropriate social and academic language to discuss diverse texts.
	Sample: Teacher candidates will create an oral language project to implement with students, which applies evidence-based instructional practices. The oral language project will document understanding of:
· Applying intentional, explicit, systematic and sequential instructional practices for scaffolding 
· Creating an environment where students practice appropriate social and academic language to discuss diverse text
· Incorporating word building and writing experiences
· Providing and documenting opportunities for extended discussion in discerning text meaning and interpretation
· Applying an English learner’s home language proficiency and scaffold discussions to facilitate the comprehension of text.
· Administering and documenting appropriate informal and formal assessments
The oral language project should include differentiated instruction, including evidence-based practices for students with reading difficulties and characteristics of dyslexia, based on their strengths and needs.





	Sample Competency 1
Foundations of Reading Instruction

	Performance Indicator B: Phonological Awareness

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	Click or tap here to enter text.	1.B.3 Understand evidence-based and multisensory practices to develop students’ phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Sample: Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness: https://ies.ed.gov/ncee/edlabs/regions/appalachia/blogs/pdf/CoachingMemo_508.pdf
 
Sample: View the video Reading Rockets: Elkonin Sound Boxes (small group) https://youtu.be/Pzg5jRy1PwE     

Curriculum Study Assignment at Indicator Level: Sample: Teacher candidates will participate in mock evidence-based phonemic awareness activities using Elkonin boxes.

Formative Assessment at Indicator Level Sample: The teacher candidate will write a paragraph summarizing how evidence-based and multisensory practices develop students’ phonemic awareness.
	Sample: Teacher candidates will write a 500-word essay explaining phonological awareness foundations of reading. The essay will include information about:
· The differences between phonological awareness and phonemic awareness
· The importance of phonemic awareness in the development of phonic decoding skills
· Evidence-based and multisensory practices
· Information on how variations in phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development, reading and written and oral language
· Understanding that evidence-based phonics instruction improves phonemic awareness and results in enhanced encoding and decoding skillsF1.4
· Understanding the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect phonemic awareness
· Evidence-based practices for teaching phonemic awareness to English learners
· The role of phonological awareness informal and formal assessment





	Sample Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator B: Phonological Awareness

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	Click or tap here to enter text.	2.B.3 Provide opportunities using evidence-based and multisensory practices for students to develop phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Sample: Read the article: Evidence-Based Practices for Teaching Phonological and Phonemic Awareness: https://ies.ed.gov/ncee/edlabs/regions/appalachia/blogs/pdf/CoachingMemo_508.pdf
 
Sample: View the video Reading Rockets: Elkonin Sound Boxes (small group) https://youtu.be/Pzg5jRy1PwE     
Curriculum Study Assignment at Indicator Level: Sample: Conduct research to find another example of a multisensory approach to teaching phonemic awareness.

Formative Assessment at Indicator Level Sample: The teacher candidate will write a lesson plan that teaches the multisensory approach from their research.  
	Sample: The teacher candidate will create a phonological awareness unit that includes:
· Explicit, systematic and sequential evidence-based instructional practices for phonemic awareness
· Multisensory activities
· Addresses how variations in phonology across dialects affect the development of phonemic awareness and written and oral language
· Strategies for enhancing encoding and decoding
· Instructional practices for students with reading difficulties, including students with dyslexia and English Language Learners
· Formal and informal phonological assessments


















[bookmark: Competency1]Competency 1 Introduction

Competency 1 encompasses the reading process with a focus on developing emergent literacy skills and progressing through the 
phases of word reading, resulting in comprehension as the final outcome. Teachers will develop substantive understanding of six 
components of reading as a process: oral language, phonological awareness, phonics, fluency, vocabulary and comprehension. The 
total inventory of Performance Indicators (A-G) satisfies Competency 1. (60 In-service hours)

	Competency 1
Foundations of Reading Instruction

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4348 Literacy Development






















LAE4343 Writing Across the Curriculum
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RED 4348 Literacy Development
	1.A.1 Understand how the students’ development of oral language (i.e., phonology, morphology, syntax, semantics and pragmatics) relates to language comprehension.
	Required Course Reading(s): Read Chapter 1 Structures of English in in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates will take notes during course lecture to include defining oral language, phonology, morphology, syntax, semantics and pragmatics
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading.  Questions will measure their understanding of how students’ development of oral language (i.e., phonology, morphology, syntax, semantics and pragmatics) relates to language comprehension.
	Teacher candidates will complete a cumulative final exam assessing (oral language, phonics, phonemic awareness, vocabulary, fluency, comprehension and issues of dyslexia) foundations of reading instructions. The exam is structured with multiple choice, true/false, matching and open response to scenarios questions.


	
	1.A.2 Understand the differences between social and academic language.
	Required Course Reading(s): Candidates read preface, The Big Picture in by Honig (2018).
Curriculum Study Assignment at Indicator Level: Candidates listen to lecture and take notes on the difference of academic and social language using a graphic organizer, T chart; then discuss in small groups.
Formative Assessment at Indicator Level
Candidates will take a quiz on the chapter. Questions will measure candidates' understanding of the difference between social and academic language.
	

	
	1.A.3 Understand that writing enhances the development of oral language. 

	Required Course Reading(s): Candidates will read Chapter 1 Developmental Word Knowledge & Chapter 4 Word Study for Emergent Stages in Words Their Way 7th Edition by Bear et al. (2019). View Early Writing Development Video (USF Preschool for Creative Learning) 
Curriculum Study Assignment at Indicator Level: Candidates will take note of evidence of children’s beginning attempts at communication, paying attention to the role of oral language and emergence of letters while watching a video of preschool writers. 
Formative Assessment at Indicator Level: Candidates will take a quiz on both chapter readings. The questions will measure candidates' understanding of how writing enhances the development of oral language.
	

	
	1.A.4 Understand that the variation in students’ oral language exposure and development requires differentiated instruction, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
	Required Course Reading(s): Candidates read Chapters 4 &5, Letter Knowledge and Phonological Awareness, in Teaching Reading Source Book by Honig et. al., 2018.
 
Curriculum Study Assignment at Indicator Level: Candidates listen to transcripts of 3 different caregivers describing the same experience in a grocery store to a young child. Each transcript contains a large degree of variation in the exposure to oral language. Candidates will compare and discuss implications of small child being immersed in the varying language exposure.
Formative Assessment at Indicator Level: Candidates take quiz on both chapter readings. Questions will measure candidates' understanding of the variation in students’ oral language exposure and development and how to differentiate instruction for all students.
	

	
	1.A.5 Understand the importance of providing and documenting extended discussion in discerning text meaning and interpretation.
	Required Course Reading(s): Candidates read Chapter 15, Informational Text, Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: In small groups, candidates identify different features of informational texts presenting in the presentation.
Formative Assessment at Indicator Level: Candidates write a lesson plan with extended discussion focusing on informational text comprehension.
	

	
	1.A.6 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect oral language development.

	Required Course Reading(s): Candidates read Dyslexia: What Reading Teachers Need to Know by Vickie Johnston. The reading addresses the impact of reading difficulties on oral language by emphasizing the interconnectedness between reading abilities and oral language skills.
Curriculum Study Assignment at Indicator Level: Candidates complete T chart organizer describing what dyslexia is and is not. Candidates will complete a summary paragraph describing the impact of reading difficulties on oral language, including students with dyslexia.
 Formative Assessment at Indicator Level: Candidates will complete quiz on lecture & assigned readings Questions will measure candidates' understanding of the characteristics of students with dyslexia and reading difficulties and the impact on oral language development.
	

	
	1.A.7 Recognize the importance of English learners’ home languages and their significance in learning to read English.
	Required Course Reading(s): Read Chapter 1 Structures of English Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates take notes on lecture and indicate what impacts ESL student achievement in literacy development. Candidates participate in a discussion with peers focusing on the importance of utilizing home language with students in learning to read English.
Formative Assessment at Indicator Level: Candidates take quiz on chapters. Questions will measure candidates' understanding of the importance of EL home language and impact on learning to read English.
	

	
	1.A.8 Understand the role of oral language informal and formal assessment, including documentation of results to inform instruction determined by individual student strengths and needs.
	Required Course Reading(s): Candidates read Chapters 5 Classroom  Assessment, in Teaching Reading in the 21st Century by (Dewitz er.al., (
Curriculum Study Assignment at Indicator Level: Candidates view
 a student’s (kindergarten) oral language interview.  Candidates take notes on oral language of students and review authentic formal assessment documentation. Candidates discuss with peers.
Formative Assessment at Indicator Level: Candidates take quiz on chapters. Questions will measure candidates' understanding of the role of oral language informal and formal assessment, including documentation to inform planning for individual's needs.
	

	Competency 1
Foundations of Reading Instruction

		Performance Indicator B: Phonological Awareness	

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	LAE 4348 Literacy Development
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RED 4348 Literacy Development
	1.B.1 Understand the differences between phonological awareness (e.g., words, syllables, rhymes) and phonemic awareness (phonemes) and that they develop independently from one another.  
	Required Course Reading(s): Read Chapter 1 Structures of English in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates will take notes during course lecture to include defining oral language, phonology, morphology, syntax, semantics and pragmatics Candidates will discuss differences between phonological awareness and phonemics awareness.
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading. Questions will measure candidates' understanding of the difference between phonological awareness and phonemic awareness.

	Click or tap here to enter text.


	
	1.B.2 Understand the role and importance of phonemic awareness in the development of phonic decoding skills that lead to independent reading capacity.
	Required Course Reading(s): Candidates read Chapters 5 and 6, Phonological Awareness and Phonics, in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates take notes as they listen to class lecture. Candidates compare the difference of phonemic awareness and phonics. Then candidates will be assigned one way to manipulate and decode words (syllables, onset and rhyme), and then they will share with peers.
Formative Assessment at Indicator Level: Candidates take quiz on chapters Questions will measure candidates' understanding of how  phonemic awareness impacts phonics decoding skills leading to independent reading.
	

	
	1.B.3 Understand evidence-based and multisensory practices to develop students’ phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Candidates read Chapters 5 and 6, Phonological Awareness and Phonics, in Teaching Reading Source Book by Honig et. al., 2018. Curriculum Study Assignment at Indicator Level: Using Elkonin Box Master in Honig (2018) text, candidates make an example with words and discuss with peers.
Formative Assessment at Indicator Level: Candidates take quiz on chapter readings. Questions will measure candidates' understanding of using multisensory practices to develop students’ phonemic awareness.
	

	
	1.B.4 Understand how variations in phonology across dialects and speech patterns can affect phonemic awareness as it relates to language development and reading (e.g., phonological processing, body-coda, phonemic analysis and synthesis).
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language.  and learning.
Formative Assessment at Indicator Level:Candidates will review a teaching chase that describes three specific students. Candidates will identify how  variations in phonology across dialects and speech patterns impact phonemic awareness as it relates to language and reading development.
	

	
	1.B.5 Understand how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). Candidates will detail how variations of phonology impact oral language.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues; address variations of phonology and impact on oral language;describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	1.B.6 Understand that evidence-based phonics instruction improves phonemic awareness and results in enhanced encoding and decoding skills.  
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). 
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
	1.B.7 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia and how they affect phonemic awareness.
	Required Course Reading(s): Candidates read Dyslexia: What Reading Teachers Need to Know by Vickie Johnston
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student with reading difficulties. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development including how these characteristics of their reading difficulties impact phonemic awareness. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: Candidates will complete quiz on lecture & assigned readings. Questions will measure candidates' understanding of distinguishing characteristics of  students with reading difficulties and/or dyslexia and how these characteristics affect phonemic awareness.
	

	
	1.B.8 Understand evidence-based practices for teaching phonemic awareness to English learners.
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
	1.B.9 Understand the role of phonological awareness informal and formal assessment, including documentation of results, to inform instructional decisions to meet individual student’s strengths and needs.
	Required Course Reading(s): Teaching reading in the 21st century: Motivating all learners Candidates read Chapters 5 Classroom Assessmentin 
 (Dewitz, et. al., 2020) 
Curriculum Study Assignment at Indicator Level: Candidates will review informal and formal phonological awareness data from two authentic assessments and discuss with peers.
Formative Assessment at Indicator Level: Candidates take quiz on chapters. Questions will measure candidates' understanding of the role of phonological awareness in formal and informal assessment to make instructional decisions.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator C: Phonics

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	LAE 4343 Writing Across the Curriculum 
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RED 4348 Literacy Development











FLE 4316 Language Principles and Acquisition















	1.C.1 Understand the structure of English orthography and the patterns and rules that inform the teaching of single and multisyllabic regular word and irregular word reading.
	Required Course Reading(s): Read Chapter 1 Developmental Word Knowledge and Chapter 5 Word Study for Letter-Name Alphabetic Stage in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapters, listen to a lecture, watch video examples, and have small group discussions on the structure of orthography and patterns including diagraphs, blends, vowel patterns, etc.
Formative Assessment at Indicator Level: Candidates will take a quiz on chapter reading. Questions will measure candidates' understanding of English orthography and the patterns that inform multisyllabic words, including diagraphs, blends, and vowel patterns. 
	Click or tap here to enter text.


	
	1.C.2 Understand grapheme-phoneme patterns and how they relate to spelling and written expression. 
	Required Course Reading(s): Candidates will read Chapter 4 Word Study for Emergent Stages and Chapter 5 Word Study for Letter-Name Alphabetic Stage in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapters, listen to a lecture, watch video examples, and have small group discussions on grapheme-phoneme patterns. 
Formative Assessment at Indicator Level: Candidates will take a quiz on the chapter readings that will measure their understanding of the grapheme-phoneme relationship and patterns that relate to written expression. 
	

	
	1.C.3 Understand structural analysis and morphology of words. 

	Required Course Reading(s): Candidates will read Chapter 6 Word Study for the Within Word Pattern Stage in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapter, listen to a lecture, watch video examples, and have small group discussions on structural analysis and the morphology of words.
Formative Assessment at Indicator Level: Candidates will take a quiz on chapter reading.. The quiz will focus on inflectional and derivational affixes, morphology, and structural analysis of words. 
	

	
	1.C.4 Understand that evidence-based spelling and writing practices can enhance phonics instruction and connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes).  
	Required Course Reading(s): Candidates will read Chapter 4 Word Study for Emergent Stage in Words Their Way (7th Ed.) by Bear et al. (2019). 
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapter, listen to a lecture, watch video examples (view UFLI Elkonin (
have small group discussions on best practices for phonics instruction that connects reading and writing.   
Formative Assessment at Indicator Level: Candidates will take a quiz on chapter reading. Questions will measure their understanding of evidence-based spelling and writing practices that can enhance phonics instruction and connect reading and writing.
	

	
	1.C.5 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect phonics development.
	Required Course Reading(s):  Dyslexia: What Reading Teachers Need to Know by Vickie Johnston
Curriculum Study Assignment at Indicator Level: Candidates complete lecture notes and then complete discussion board describing a minimum of five dyslexia reading difficulties. The discussion board will focus on effective methods for teaching students with dyslexia, including phonics, that is explicit, systematic, and multisensory, focused on listening, speaking, reading, and writing. The focus will be on phonology, orthography, syntax, morphology, semantics.
Formative Assessment at Indicator Level: Candidates will complete quiz on lecture & assigned readings. Questions will measure candidates' understanding of distinguishing characteristics for students with reading difficulties and/or dyslexia and how these characteristics affect phonemic development.
	

	
	1.C.6 Understand an English learner’s home language as a foundation and strength to support the development of phonics in English. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level:   Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
RED 4348 Literacy Development

	1.C.7 Understand the role of phonics informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Candidates read Chapter 6 Phonics in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates review different informal and formal ways of documenting phonics assessments. Discussion of how to determine individual needs between small groups. Groups summarize their discussions
Formative Assessment at Indicator Level: Candidates turn in summaries.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator D: Fluency

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4348 Literacy Development






RED 4348 Literacy Development




























RED 4348 Literacy Development

























RED 4348 Literacy Development


	1.D.1 Understand that the components of reading fluency are accuracy, rate and prosody which impact reading comprehension. 

	Required Course Reading(s): Candidates read Chapter 10: Fluency instruction in Teaching Reading Source Book by Honig et. al., 2018. 
Curriculum Study Assignment at Indicator Level: Candidates take notes during lecture, identifying components of fluency instruction as it relates to comprehension, then discuss in small groups.
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading. Questions will measure candidates' understanding of the components of fluency and how they impact reading comprehension.
	Click or tap here to enter text.


	
	1.D.2 Understand that effective readers adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension. 
	Required Course Reading(s): Candidates read Chapter 10: Fluency Instruction in in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates review 5 different types of texts and outline the importance of adjusting rate  to accommodate different texts to facilitate comprehension.
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading. Questions will measure candidates' understanding of how readers need to adjust their reading rate to accommodate the texts they are reading to facilitate comprehension.
	

	
	1.D.3 Understand how automaticity in word-level skills and oral reading fluency in connected text impact reading comprehension.
	Required Course Reading(s): Candidates read Fluency Instruction in Teaching Reading Source Book by Honig et. al., 2018 and watch Fluency video featuring Richard Allington Fluency and Word Study, Annenberg learner Featuring Richard Allington 
https://www.youtube.com/watch?v=yxQ8PoTSz5c 

Curriculum Study Assignment at Indicator Level: Candidates take notes and discuss how automaticity in word level skills and oral reading fluency in connected text impacts reading comprehension.
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading’understanding of how automaticity in word-level skills and oral reading fluency in connected text impact reading comprehension 
	

	
	1.D.4 Understand that independent readers activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.
	Required Course Reading(s): Candidates read Chapter 14 Literary Text in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates apply reading strategies to a silent reading passage. Candidates flag passage in areas where they applied background knowledge and ways they used meta-cognitive strategies in text. Candidates share in teams ways they applied the strategies.
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading. Questions will measure candidates' understanding of different reading strategies (background knowledge, self-monitoring, metacognition) to enhance their fluency as a bridge to comprehension of texts.
	

	
	1.D.5 Understand that reading fluency and reading endurance requires daily practice with support and corrective feedback to increase accuracy, rate and prosody. 
	Required Course Reading(s): Candidates read Chapter 10: Fluency instruction in in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates identify different fluency instruction (ex. Repeated readings, assisted readings, and review models of fluency instruction. Candidates share one assigned type of instruction, model for group suggesting corrective feedback that may be needed.
Formative Assessment at Indicator Level: Candidates write a lesson plan focusing on fluency and instructional corrective feedback is scripted.
	

	
	1.D.6 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect fluency development and reading endurance.
	Required Course Reading(s): Teachers’ Impact on Guiding Students with Dyslexia toward Proficiency in Reading Comprehension: 
Curriculum Study Assignment at Indicator Level: Candidates complete a 2–4-minute video discussion describing strategies for improving reading fluency of dyslexic students
Formative Assessment at Indicator Level: Questions will measure candidates' understanding of how reading difficulties and dyslexia impact fluency. Candidates will complete quiz on lecture & assigned readings. 
	

	
	1.D.7 Understand the role of fluency informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.

	Required Course Reading(s): Candidates read Chapter 8: Fluency Assessment, Teaching Reading Source Book by Honig et. al., 2018.

Curriculum Study Assignment at Indicator Level: Candidates review fluency assessments in chapter. Using example data across different assessments, make an instructional plan to meet the needs to the student in the example data.
Formative Assessment at Indicator Level: Candidates summarize notes.
	




	Competency 1
Foundations of Reading Instruction

	Performance Indicator E: Vocabulary

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment

	RED 4348 Literacy Development






LAE 4343 Writing Across the Curriculum









RED 4348 Literacy Development























LAE 4343 Writing Across the Curriculum








RED 4348 Literacy Development


















[bookmark: _Hlk136873810]FLE 4316 Language Principles and Acquisition

















RED 4348 Literacy Development









	1.E.1 Understand the role and impact of receptive and expressive vocabulary on reading comprehension.  
	Required Course Reading(s): Candidates read Chapter 11: Specific Word Fluency instruction in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Teacher Candidates will discuss the role of receptive and expressive vocabulary on comprehension in groups and write a summary.
Formative Assessment at Indicator Level: Candidates will hand in a summary.
	Click or tap here to enter text.


	
	1.E.2 Understand morphology (e.g., morphemes, inflectional and derivational morphemes, morphemic analysis) and contextual analysis as it relates to vocabulary development. 
	Required Course Reading(s): Candidates will read Chapter 5: Word Study for Letter-Name Alphabetic Stage, Chapter 6: Word Study for the Within Word Pattern Stage and Chapter 8: Word Study for the Derivational Relations Stage in Words Their Way (7th Ed.) by Bear et al. (2019). 
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapters, listen to a lecture, watch video examples, and have small group discussions on morphemic analysis and vocabulary development.  
Formative Assessment at Indicator Level: Candidates will take a quiz on chapter readings. Questions will measure candidates' understanding of morphology and contextual analysis as it relates to vocabulary development.
	

	
	1.E.3 Identify intentional explicit, systematic and sequential evidence-based practices for vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.).
	Required Course Reading(s): Candidates read Chapter 11: Specific Word Instruction in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates watch fluency and words study video Annenberg Learner. Identify explicit and systematic evidence-based practices for vocabulary development. Take notes
Formative Assessment at Indicator Level: Candidates summarize notes into bullet points of evidence-based practices. Candidates will identify explicit, systematic and evidence-based practices for vocabulary and scaffolding concept development.
	

	
	1.E.4 Understand the importance of teaching basic and sophisticated vocabulary, high-frequency multiple meaning words and the particular demands of domain-specific vocabulary.
	Required Course Reading(s): Candidates read Chapter 11: Specific Word in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates discuss the chapter in small group. Then using the BEST Standards identify high frequency words. In addition, candidates will define domain specific vocabulary and multiple meaning words then provide grade level examples using standards.
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates' understanding of the `importance of teaching all tier levels of vocabulary, including multiple meanings of words and domain specific vocabulary.
	

	
	1.E.5 Understand how to apply evidence-based reading and writing practices to enhance vocabulary.
	Required Course Reading(s): Candidates will read Chapter 5: Word Study for Letter-Name Alphabetic Stage, Chapter 6: Word Study for the Within Word Pattern Stage, Chapter 7: Word Study for the Syllables and Affixes Stage, and Chapter 8: Word Study for the Derivational Relations Stage in Words Their Way (7th Ed.) by Bear et al. (2019). 
Curriculum Study Assignment at Indicator Level: Candidates will participate in group discussions and practice evaluating emergent writing samples and providing evidence-based instruction to enhance vocabulary development.  
Formative Assessment at Indicator Level: Candidates will summarize relevant and evidence-based instruction to enhance vocabulary of student writing samples.  

	

	
	1.E.6 Understand how to provide a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
	Required Course Reading(s): Candidates read Chapter 13: Word Consciousness in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates take notes on how to promote a supportive word learning environment including digital and print texts across genres. Candidates present notes in small groups.
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates' understanding of fostering an environment that promotes wide reading of a variety of text to enhance vocabulary.
	

	
	1.E.7 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect vocabulary development.

	Required Course Reading(s): Teachers’ Impact on Guiding Students with Dyslexia toward Proficiency in Reading Comprehension: 
Oral Language Impairments and Dyslexia, International Dyslexia Association, https://dyslexiaida.org/oral-language-impairments-and-dyslexia-2/
Curriculum Study Assignment at Indicator Level: Candidates complete a 2-4 minute video discussion describing oral language impairment & vocabulary challenges of dyslexic students and how that impacts vocabulary development
Formative Assessment at Indicator Level: Candidates will complete quiz on lecture & assigned readings.  Questions will measure candidates’ understanding of the characteristics of students with reading difficulties and/or dyslexia and how this  impacts vocabulary development.
	

	
	1.E.8 Understand instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). 
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate performs a linguistic analysis for an LEP
student, working as an individual or in pairs. For each category of the analysis,
the candidate defines student issues; describes current methods, strategies
and modifications; and suggests ways to help the student. The product is the
analysis.

	

	
	1.E.9 Understand the role of vocabulary informal and formal assessment, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s):   Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter AssessingCandidates read Chapter in
Curriculum Study Assignment at Indicator Level: Candidates analyze a variety of informal and formal vocabulary assessments including STAR, Teacher College, DOLCH word list from BEST standards. Candidates discuss how results of various assessments impact instruction to meet individual needs.
Formative Assessment at Indicator Level: Candidates take quiz on chapters. Questions will measure candidates’ understanding of vocabulary informal and formal assessments to inform instructional decisions addressing an individual's strengths and needs.
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator F: Comprehension

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	1.F.1 Understand that evidence-based oral language and written experiences (i.e., language experiences, dictation, summary writing) facilitate comprehension.
	Required Course Reading(s): Candidates read Section VI Introduction, Literary Text and informational Text Chapters in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates are each assigned an evidence-based oral language and writing experience strategy that facilitates comprehension. Candidates define, provide an example and an instructional move. Candidates share with class how their evidence based oral and written language experiences facilitates comprehension.
Formative Assessment at Indicator Level: Candidates turn in summary.
	Click or tap here to enter text.


	
	1.F.2 Understand evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion).
	Required Course Reading(s): Candidates read Section VI Introduction, Literary Text and informational Text Chapters in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates define top comprehension strategies from reading and provide an example in each. In small groups, candidates compare examples.
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates’ understanding of evidence-based comprehension practices and strategies.
	

	
	1.F.3 Understand the varying demands of text on readers’ comprehension, including the demands of domain-specific texts.
	Required Course Reading(s): Candidates read informational Text Chapters in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates listen to lecture and, in groups, identify text features and how the varying demands of text impactscomprehension. Candidates discuss answers in groups. 
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates’ understanding of the varying demands of text on comprehension.
	

	
	1.F.4 Understand how to provide daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to sufficiently build students’ capacity for comprehension.
	Required Course Reading(s): Candidates read Section VI Introduction in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates listen to course lecture. In groups, candidates design an ideal classroom’s reading materials to offer a wide variety of texts sufficient for building students’ comprehension. Candidates share answers
Formative Assessment at Indicator Level:  Candidates take quiz on chapter/introduction. Questions will measure candidates’ understanding of how to provide daily opportunities for students with a wide variety of text and discussion and feedback to build comprehension.
	

	
	1.F.5 Understand how the interaction of reader characteristics (background knowledge, interests, strengths and needs), motivation, text complexity and purpose of reading, impacts comprehension and student engagement.
	Required Course Reading(s): Candidates read Literary Text Chapter in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: During class lecture candidates look at data of a 5th grade student including IEP, grade level FAST, Running Records (listening to children read notes) and Family Conference notes. Based on these data points, students discuss what factors impact overall comprehension and engagement of students.
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates’ understanding of student’s characteristics, the text they read, and the purpose of reading impact comprehension and student engagement
	

	
	1.F.6 Understand the importance of planning, providing and documenting daily opportunities for reading connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	Required Course Reading(s): Candidates read Section VI Introduction in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates will take notes on class lecture and discuss in groups how to plan for reading connected text, provide feedback to support accuracy, fluency and endurance daily to impact comprehension.
Formative Assessment at Indicator Level: Candidates take quiz on the chapter. Questions will measure candidates’ understanding of how comprehension, fluency, endurance and accuracy is impacted by daily opportunities to read connect text with corrective feedback.
	

	
	1.F.7 Understand cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) and the role of cognitive development in the construction of meaning of literary and informational texts.
	Required Course Reading(s): Candidates read Chapters 14 and 15 Literary and Informational Text in in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates read over Webb’s Debt of Knowledge Cognitive Demand Chart and discuss in small groups and take notes.
Formative Assessment at Indicator Level: Candidates turn in notes as a ticket out the door. Notes will describe cognitive targets and the role of cognitive development in understanding  a variety of texts.
	

	
	1.F.8 Understand that reading is a process of constructing meaning from a wide variety of print and digital texts and for a variety of purposes, utilizing a variety of methods (i.e., active reading).
	Required Course Reading(s): Candidates read Chapters 14 and 15 Literary and Informational Text in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: In groups, candidates read the same picture book twice 1- with a physical copy of the book and 2-a digital form. Exploration of Nearpod will also be included. Candidates discuss different purposes and methods for reading both forms of texts. Candidates will then discuss the process of constructing meaning from texts in digital and print form for a variety of purposes using different methods.
Formative Assessment at Indicator Level: Candidates take quiz on the chapters Questions will measure candidates’ understanding that reading is a process of constructing meaning from a wide variety of digital and print texts and for a variety of purposes using a variety of methods. 
	

	
	1.F.9 Understand that effective comprehension relies on using well developed language, multiple higher order thinking processes (i.e., making inferences, activating background knowledge) and self-correction to monitor comprehension.  


Required Course Reading(s): Candidates read Chapters 14 and 15 Literary and Informational Text in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates identity comprehension strategies and provide an example of actively using the strategies in small groups using a chapter book.
	Formative Assessment at Indicator Level: Candidates take quiz on chapters. Questions will measure candidates’ understanding of how effective comprehension relies on using well developed language, multiple higher order thinking processes and self-correction to monitor comprehension.

	
	1.F.10 Understand evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.  
	Required Course Reading(s): Candidates read Chapters 14 and 15 Literary and Informational Text in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: In groups, candidates discuss evidence-based practices to improve reading comprehension including those with reading difficulties based on the lecture and readings. Candidates compare them to practices that are used but are not evidence-based. In groups, candidates use a T chart to separate evidence-based and nonevidence-based practices.
Assessment at Indicator Level: Candidates takes quiz on chapter. Questions will measure candidates’ understanding of evidence-based practices to improve reading comprehension, including students with reading difficulties and those with dyslexia based on individual needs.
	

	
	1.F.11 Understand how English learners’ linguistic and cultural background will influence their comprehension, including English learners with characteristics of reading difficulties and dyslexia.  
	Required Course Reading(s): Candidates read introduction to Comprehension: Instruction for ELLS in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Based on lecture, candidates discuss how to promote ELL language production and vocabulary acquisition while simultaneously working on comprehension skills. Candidates take notes on lecture and discuss in small groups and discuss the impact of linguistic and cultural background on comprehension.
Formative Assessment at Indicator Level: Groups turn in notes as a ticket out the door. Notes should specify how ELLs’ cultural and linguistic background influences comprehension including those with reading difficulties and dyslexia.
	

	
	1.F.12 Understand the role of comprehension informal and formal assessments, including documentation of results, to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s):  Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter  Assessing Reading Performance.
Curriculum Study Assignment at Indicator Level: Candidates review data of an actual student including Running Record (looking at how many words are not read correctly for overall reading score), STAR, MAP, Guided Reading observational notes. Candidates review all materials to provide a T chart of student’s strengths and needs based on these data.
Formative Assessment at Indicator Level: Questions will measure candidates’ understanding of the role of comprehension informal and informal assessments including documenting results.Candidates take quiz on chapters.  
	

	Competency 1
Foundations of Reading Instruction

	Performance Indicator G: Integration of Reading Components

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	1.G.1 Identify phonemic, semantic and syntactic variability between English and other languages. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	Click or tap here to enter text.


	
	1.G.2 Identify appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension including further development of metacognitive skills).
Formative Assessment at Indicator Level: English learner (EL) Case Study. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
	1.G.3 Understand the interdependence among the reading components and their effect upon reading as a process for all students.
	Required Course Reading(s): Candidates listen to lecture given by Dr. Gunn on 5 pillars and other factors of literacy instruction. The lecture will focus on the interferences of the reading components and their effect upon the reading as a process for all students.  The lecture will look at all 5 pillars of reading, the addition of oral language and other factors. The lecture will also include how these components of reading are independent and dependent of each other and the effects on literacy learning.
Curriculum Study Assignment at Indicator Level:  Candidates will identify an instructional strategy to use for a specific case study. Candidates will identify the strategy then describe the interdependence of the reading components to this strategy. 
Formative Assessment at Indicator Level: Candidates take quiz on chapter reading and lecture. Questions will measure candidates’ understanding of the 5 pillars of reading and other components of reading and their effect of the reading process for all students.
	




	LAE 4343 Writing Across the Curriculum








RED 4348 Literacy Development















RED 4348 Literacy Development

























RED 4348 Literacy Development

	1.G.4 Understand how oral language and an information intensive environment impact reading and writing development.
	Required Course Reading(s): Candidates will read the following chapters in Words Their Way (7th Ed.) by Bear et al. (2019) Chapter 4: Word Study For Emergent Stage – section ”Oral Language, Concepts, and Vocabulary” and “Literacy- Rich Environments“ (Reading Rockets)  
Curriculum Study Assignment at Indicator Level: Candidates will Jigsaw readings and participate in small group discussion on how oral language and print and literacy-rich environments impact reading and writing development. Candidates will take notes in a graphic organizer. 
Formative Assessment at Indicator Level: Candidates will complete the graphic organizer and submit it as an exit ticket summary at the end of class. 
	.

	
	1.G.5 Understand evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency.
	Required Course Reading(s): Candidates read Chapter 15: informational in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates discuss matching grade level standards to informational books and passages (considering how these impact print and digital forms of text). Candidates share ideas and make a list. 
Formative Assessment at Indicator Level: Candidates use a list as tickets out the door to demonstrate understanding practices for selecting literature and domain specific print/digital text appropriate to students’ age, interest and reading proficiency.
	

	
	1.G.6 Understand the relationships among decoding, automatic word recognition, fluency and comprehension. 
	Required Course Reading(s): ): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates fill in graphic organizer from reading identifying the differences and relationships in decoding, automatic word recognition, fluency and comprehension.
Formative Assessment at Indicator Level: Candidates turn in graphic organizer identifying relationships among decoding, automaticity, fluency and comprehension.
	

	
	1.G.7 Understand intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
	Required Course Reading(s): Candidates read Chapter 11: Specific Word Instruction in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates take notes on lecture on graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures. Candidates, in small groups, use graphic organizers and maps to demonstrate how these concepts are interconnected and required for comprehension.
Formative Assessment at Indicator Level: Candidates take quiz on chapter. Questions will measure candidates’ understanding of explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension.
	

	
	1.G.8 Understand the distinguishing characteristics of students with reading difficulties, including students with dyslexia, and how they affect the integration of the components of reading instruction.
	Required Course Reading(s): Teachers’ Impact on Guiding Students with Dyslexia toward Proficiency in Reading Comprehension: 
Reading Disorders and Dyslexia, Hulme & Snowling, https://journals.lww.com/co-pediatrics/Fulltext/2016/12000/Reading_disorders_and_dyslexia.11.aspx
Curriculum Study Assignment at Indicator Level: Candidates complete T chart on early predictors and the effects of early intervention on students with  dyslexia Using T chart as a base for discussion, students will identify characteristics of students with reading difficulties including dyslexia and how they affect the integration of the components of reading instruction.
Formative Assessment at Indicator Level: Candidates will complete quiz on lecture & assigned readings. Questions will measure candidates’ understanding of characteristics of students with reading difficulties including dyslexia and how they affect the integration of the components of reading instruction.
	

	
	1.G.9 Understand how to engage and support caregivers and families in the evidence-based language and reading development activities for their children and adolescents.
	Required Course Reading(s): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates, in groups, select phonics activity based on students' data, then model how to discuss website and specific activity with parents and caregivers focusing on the variety of language and reading development activities.
Formative Assessment at Indicator Level: Candidates turn in graphic organizer on article. demonstrating their understanding of language and reading developmental activities appropriate for parents and caregivers to utilize with their child.
	

	
	1.G.10 Understand how to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
	Required Course Reading(s):  Candidates read Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter  Assessing Reading Performance.
Curriculum Study Assignment at Indicator Level: Candidates review example student data and model how to discuss several pieces on informal and formal data with caregivers.
Formative Assessment at Indicator Level: Candidates turn in graphic organizer on the chapters .
	

	
	1.G.11 Understand the role of informal and formal reading assessments, including documentation of results, to make instructional decisions to address individual student strengths and needs.
	Required Course Reading(s): Candidates read Chapters 5 Classroom Assessments in Dewitz, P. (2020). Teaching reading in the 21st century: Motivating all learners. 
Curriculum Study Assignment at Indicator Level: Candidates review, in groups, example student data including informal and formal reading assessments to make instructional recommendations and decision based on student’s strengths and needs
Formative Assessment at Indicator Level: Candidates turn in graphic organizer on article focusing on the role of informal and formal reading assessment, including documentation to address instructional needs of students.
	










[bookmark: Competency2]Competency 2 Introduction

Teachers will apply the principles of explicit, systematic and sequential evidence-based reading instruction and scaffold student learning 
while integrating the six components of reading. Teachers will engage in the systematic problem-solving process to identify students 
with reading difficulties, including identification of students with characteristics of dyslexia, provide appropriate interventions and 
conduct effective progress monitoring. The total inventory of Performance Indicators (A-G) satisfies Competency 2. (60 In-service hours)

	Competency 2
Applications of Evidence-based Instructional Practices

	Performance Indicator A: Oral Language

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.A.1 Apply intentional, explicit, systematic and sequential instructional practices for scaffolding development of oral/aural language skills. 
	Required Course Reading(s): Read Chapter 1: Structures of English in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates will review different scope and sequence plans for explicit systematic and sequential instructional practices for scaffolding oral language skills and compare in groups.
Formative Assessment at Indicator Level: Candidates will write small group lesson plan over 2 days that scaffolds oral language development

	Batteries of Assessment

Candidates will select one student ages 5 to 7 and administer reading/writing assessments including a running record.  (2) Candidates will analyze the results and diagnose student’s strengths and areas of need. (3) Candidates will summarize the results and create a folder that includes the assessments you administered, all of the student’s work, summary and a typed narrative with research-based suggestions for future instruction for the student (including citations). Each assessment should have explicit, systematic, researched-based instructional strategies designed for this student in the area of word learning, vocabulary, phonic and phonemic development, fluency and comprehension. Multisensory instruction should be included. Candidates first work with an ESL virtually in groups then individually assess a student at your school individually. 


	
	2.A.2 Create an environment where students practice appropriate social and academic language to discuss diverse texts.
	Required Course Reading(s): Read Preface, The Big Picture, in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Will respond to a read aloud of the Award-Winning Picture Book Those Shoes using social and academic language to discuss the text.
Formative Assessment at Indicator Level: Candidates will create questions to present to a small group to model how to promote academic and social language  while students respond to a diverse text.

	

	
	2.A.3 Use word building and writing experiences to enhance oral language (e.g., homophone word building and spelling, interactive writing, student to teacher sentence dictation). 
	Required Course Reading(s): Candidates will read Chapter 1: Developmental Word Knowledge & Chapter 4: Word Study for Emergent Stages in Words Their Way (7th Ed.) by Bear et al. (2019) 
Curriculum Study Assignment at Indicator Level: In small groups, candidates will practice teaching word building strategies and writing practices to enhance oral language.  
Formative Assessment at Indicator Level: Candidates will practice evaluating emergent writing samples and providing relevant word-building and writing strategies based on the needs of the student samples. 

	

	
	2.A.4 Differentiate instruction to account for variation in students’ oral language exposure and development, including evidence-based practices for students with reading difficulties and characteristics of dyslexia.
	Required Course Reading(s): Candidates read Setting the Stage for TALK: Strategies for Encouraging Language‐Building Conversations by Hadley et. al (2020).
Curriculum Study Assignment at Indicator Level: Candidates listen to transcripts of 3 different caregivers describing the same experience in a grocery store to a young child. Each transcript contains a large degree of variation in the exposure to oral language. Candidates will compare and discuss implications of small child being immersed in the varying language exposure
Formative Assessment at Indicator Level: Candidates will write small group lesson plan over 2 days that scaffolds oral language development

	

	
	2.A.5 Provide and document opportunities for extended discussion in discerning text meaning and interpretation.
	Required Course Reading(s): Candidates read Chapters 4 &5, Letter Knowledge and Phonological Awareness, in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: After presentation, candidates evaluate 3 nonfiction texts using a checklist, then discuss with peers, understandings of discerning text.
Formative Assessment at Indicator Level: Candidates write a lesson plan providing extended discussion for their students to focus on  comprehension.
	

	
	2.A.6 Apply evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve oral language development.
	Required Course Reading(s):  An Overview of Dyslexia: Definition, Characteristics, Assessment, Identification by Roitsch & Watson 
Curriculum Study Assignment at Indicator Level: Candidates complete discussion of evidence-based practices for students with dyslexia using a graphic organizer.
Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction to improve oral language development for students with reading difficulties including dyslexia.
	

	
	2.A.7 Apply an English learner’s home language proficiency as a foundation and strength to support the development of oral language in English and scaffold discussions to facilitate the comprehension of text for students with varying English proficiency levels.
	Required Course Reading(s):   Candidates read 
Curriculum Study Assignment at Indicator Level: Candidates listen to a reading interest inventory taken with a Kindergarten ELL student. In groups, candidates devise a plan to scaffold discussion of the text for specific student.
Formative Assessment at Indicator Level: Using an EL's home language,  candidates turn in 3 ways to support the development of oral language in English and scaffold discussion to facilitate comprehension for ELL student
	

	
	2.A.8 Administer and document appropriate oral language informal and formal assessments to inform instruction determined by individual student strengths and needs.  
	Required Course Reading(s):  Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter Assessing Reading Performance.Candidates read Click or tap here to enter text.
Curriculum Study Assignment at Indicator Level: Candidates watch a video of a kindergarten ELL student taking a formal and informal reading assessment. Candidates identify strengths and areas for support.
Formative Assessment at Indicator LeveCandidates meet with a Kindergarten student to administer informal and formal oral language assessments. Candidates submit a paragraph explaining how this student is meeting, exceeding or below Kindergarten expectations.
	

	Competency 2
Application of Evidence-based Instructional Practices

		Performance Indicator B: Phonological Awareness	

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.B.1 Apply explicit, systematic and sequential evidence-based practices in phonological awareness and phonemic awareness.  
	Required Course Reading(s): Read Chapter 1: Structures of English in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates in groups practice manipulating spoken parts of words—from simplest to complex (syllables, onset-rime, phonemes)
Formative Assessment at Indicator Level: Candidates write and implement a two-day lesson plan focused on explicit systematic, phonological awareness and phonemic awareness`.
	Click or tap here to enter text.


	
	2.B.2 Apply evidence-based phonemic awareness instruction for the development of phonic decoding skills that lead to independent reading capacity. 
	Required Course Reading(s): Teacher Candidates read Duke, N. K., Ward, A. E., & Pearson, P. D. (2021). The science of reading comprehension instruction. 
Curriculum Study Assignment at Indicator Level: Candidates will review a student’s grade-level literacy data and discuss ways to improve phonemic and phonic decoding skills that lead to independent reading. Candidates will then research different books for specific students to read independently.
Formative Assessment at Indicator Level: Candidates plan instruction using a selected piece of children’s literature. Lesson planning includes phonemic awareness and phonics decoding skills that lead to independent reading of text.
	

	
	2.B.3 Provide opportunities using evidence-based and multisensory practices for students to develop phonemic awareness (e.g., Elkonin boxes or magnetic letters).
	Required Course Reading(s): Candidates read Chapters 5 and 6, Phonological Awareness and Phonics, in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates research evidence based multi-sensory practices for developing phonemic awareness, select one to construct and demonstrate with group.
Formative Assessment at Indicator Level: Candidates turn in summary identifying how they can use this activity with a student and how it is researched based.
	

	
	2.B.4 Apply knowledge of how variations in phonology across dialects and speech patterns affect the development of phonemic awareness. 

	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language.  and learning.
Formative Assessment at Indicator Level:  English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
	2.B.5 Apply knowledge of how variations in phonology across dialects and speech patterns affect written and oral language (e.g., speech and language disorders, language and dialect differences).
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language.  and learning.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis in which they apply their knowledge of how variations in phonology across dialects and speech patterns affect written and oral language.

	

	
	2.B.6 Provide evidence-based phonics instruction to improve phonemic awareness and enhance encoding and decoding skills.  
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language and learning.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis and how they would provide evidence-based phonics instruction to improve phonemic awareness and enhance encoding and decoding skills.

	

	
	2.B.7 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonemic awareness.
	Required Course Reading(s): Understanding Dyslexia: A Scientific Approach to Reading and Reading Disabilities:   ; DYSLEXIA GUIDANCE: IMPLEMENTING MTSS FOR LITERACY:
Curriculum Study Assignment at Indicator Level: Candidates complete written or video discussion describing andmodeling instruction & intervention approaches of MTSS for literacy instruction. Students will view and react to several classmates' video discussions.
Formative Assessment at Indicator Level: Candidates complete quiz on evidence-based practices including MTSS and Literacy Instruction based on lecture & assigned readings
	

	
	2.B.8 Apply evidence-based practices for teaching phonemic awareness to English learners. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language and learning.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.

	

	
	2.B.9 Administer and document appropriate phonological awareness informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s): Candidates read Chapters 5 and 6, Phonological Awareness and Phonics, in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates watch video and assess a kindergarten student taking a phonological formal assessment and a video observation in small group instruction. In small groups, students discuss strengths and needs of kindergarten students.
Formative Assessment at Indicator Level: Candidates turn in practice of the administered assessment of phonological awareness informal and formal assessments.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator C: Phonics

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.C.1 Apply explicit, systematic and sequential evidence-based instruction in single- and multisyllabic word reading, including orthographic mapping for regular and irregular words.
	Required Course Reading(s): Read Chapter 1: Developmental Word Knowledge and Chapter 5: Word Study for Letter-Name Alphabetic Stage in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: In small groups, candidates will have discussions on the structure of orthography and patterns including diagraphs, blends, vowel patterns, etc. Candidates will also work in small groups to model explicit, systematic and sequential evidenced-based instruction in single- and multisyllabic word reding, including orthographic mapping activities in front of their peers 
Formative Assessment at Indicator Level: 
Candidates will practice evaluating emergent writing samples and spelling inventories and then provide a rationale for explicit and relevant and systematic instruction for single and multisyllabic words. 
	Click or tap here to enter text.


	
	2.C.2 Apply evidence-based instruction in grapheme-phoneme patterns in spelling and written expression.
	Required Course Reading(s):  Candidates will read Chapter 4: Word Study for Emergent Stages and Chapter 5: Word Study for Letter-Name Alphabetic Stage in in Words Their Way (7th Ed.) by Bear et al. (2019) and Chapter 6: Phonics in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: In small groups, candidates will have discussions on how to apply evidence-based spelling instruction to students based on their writing samples. They will be given multiple writing samples and asked to evaluate and then provide explicit writing and spelling lesson plans for grapheme-phoneme patterns in spelling, utilizing evidence-based strategies. 
Formative Assessment at Indicator Level: 
Candidates will practice evaluating writing samples and provide a rationale for the relevant word-building and writing strategies they will use based on the needs of the student samples. 

	

	
	2.C.3 Apply evidence-based instruction in structural analysis and morphology of words.  
	Required Course Reading(s): Candidates will read Chapters 4, 5 and 6 in Words Their Way (7th Ed.) by Bear et al. (2019) 
Curriculum Study Assignment at Indicator Level: In small groups, candidates will have discussions on how to apply evidence-based spelling instruction to students based on student writing samples.  They will be given multiple writing samples and asked to evaluate and provide writing and spelling strategies that reflect evidence-based instruction in morphology and structural analysis. 
Formative Assessment at Indicator Level: Candidates will practice evaluating writing samples and provide a rationale for the relevant word-building and writing strategies they will use based on the needs of the student samples.
	

	
	2.C.4 Incorporate evidence-based spelling and writing practices that connect reading and writing (e.g., Elkonin boxes, spelling of Greek and Latin roots and affixes). 
	Required Course Reading(s): Candidates will read Chapter: 6 Word Study for the Within Word Pattern Stage in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: Candidates will work in small groups to evaluate writing samples, read through course chapters to find matching spelling and writing practices and create lesson plans that connect reading and writing and focus on how to support students based on their specific needs. . 
Formative Assessment at Indicator Level: Candidates will practice evaluating emergent writing samples and providing relevant word-building and writing strategies based on the needs of the student samples. 
	

	
	2.C.5 Apply evidence-based practices for students with reading difficulties, including students with dyslexia, based on their strengths and needs to improve phonics development.
	Required Course Reading(s): Phonics and Word Recognition Instruction in Early Reading Programs: Guidelines for Children with Reading Disabilities: 
Curriculum Study Assignment at Indicator Level: Candidates watch video & complete readings. Candidates will thencomplete a written or video discussion of evidence-based practice including strategies for improving phonics skills and development for students with reading disabilities. Students will review and respond to several classmate video discussions.
Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction
	

	
	2.C.6 Apply an English learner’s home language as a foundation and strength to support the development of phonics in English. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student detailing specific areas of phonetics, phonemes, phonology as it applies to phonemic awareness, phonics, academic vocabulary, language.  and learning.
Formative Assessment at Indicator Level: Case Study Assignment One. Phonetics. Case Study Assignment Two. Phonology. Case Study Assignment Nine. Reading (Phonemic Awareness) Candidates use the EL's home language as a foundation and strength to support phonics development of phonics in English for each case.
	

	
	2.C.7 Administer and document appropriate phonics informal and formal assessments to inform instruction to meet individual student strengths and needs.  
	Required Course Reading(s): Candidates read Key Knowledge to Support Phonological Awareness and Phonics Instruction by Shayne and Hudson (2002).
Curriculum Study Assignment at Indicator Level: Candidates watch video and assess a kindergarten student taking a phonics formal assessment and a video observation in small group instruction.
 In small groups students discuss strengths and needs of a kindergarten student.
Formative Assessment at IndicatoCandidates administer informal and formal phonics assessments to a kindergarten student and then discuss strengths and needs of student.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator D: Fluency

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.D.1 Apply intentional, explicit, systematic and sequential instructional practices to develop accuracy, rate and prosody (e.g., paired reading, repeated reading, echo reading, cued phrase reading).
	Required Course Reading(s): ): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: In groups, candidates model  instructional recommendations on improving fluency for students in front of their peers. .
Formative Assessment at Indicator Level: . Candidates listen to a K-2 student read and rate their fluency (accuracy, rate and prosody) using rubric, and with this case, study determine instructional recommendations to model to their peers
	Click or tap here to enter text.


	
	2.D.2 Teach readers to adjust their reading rate to accommodate the kinds of texts they are reading and their purpose for reading to facilitate comprehension. 
	Required Course Reading(s): Candidates read the article, Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Using second grade student data, candidates review 4 different texts and discuss how students adjust rate for different text to facilitate comprehension.
Formative Assessment at Indicator Level: Using the case study data, candidates write a plan to teach readers how to adjust their reading rate to accommodate a variety of texts. .
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	2.D.3 Apply evidence-based practices to develop automaticity in word-level skills and oral reading fluency in connected text.
	Required Course Reading(s): ): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates listen to a student practice repeated reading over 4 different days. Candidates in groups discuss how repeated readings develop automaticity and research 2 other evidence-based practices that support automaticity.
Formative Assessment at Indicator Level: Candidates turn in a lesson plan with two evidence-based practices that support developing automaticity to build fluency connected with texts.
	

	
	2.D.4 Teach readers explicitly how to activate their background knowledge, self-monitor and self-correct (i.e., metacognition) to enhance fluency as a bridge to comprehension of text.  
	Required Course Reading(s): ): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates in groups mark specific questions in a text (My name is Maria Isabel) that will teach students how to use background knowledge and self- monitor their reading to enhance fluency as a bridge to comprehension. Candidates share the questions they developed with one another.
Formative Assessment at: Candidates write a lesson plan explicitly asking questions or statements that will teach students how to activate their background knowledge, self-monitor, use metacognition skills to enhance fluency as a bridge to comprehension.
	

	
	2.D.5 Provide daily opportunities for readers to practice reading, with support and corrective feedback, to increase accuracy, rate, prosody and reading endurance.
	Required Course Reading(s): ): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.￼
Curriculum Study Assignment at Indicator Level: Candidate use BEST Standards reading rubric to evaluate a recording of a student’s reading. Candidates then discuss indicators (pace, smoothness, phrasing, expression/volume) on the rubric and how they can make specific instructional recommendations  to enhance student’s fluency.
Formative Assessment at Indicator Level: Candidates develop a two-day lesson plan focusing on providing opportunities for readers to practice reading with corrective feedback to increase accuracy, rate prosody and reading endurance. provi.
	

	
	2.D.6 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to improve fluency development and reading endurance.
	Required Course Reading(s): Improving Reading Outcomes for Students with or at Risk for Reading Disabilities: A Synthesis of the Contributions from the Institute of Education Sciences Research Centers: 
Curriculum Study Assignment at Indicator Level: Candidates will complete readings & lecture and have group discussions on the implementation of evidence-based practices for students with dyslexia and other reading difficulties. Candidates will learn to identify characteristics of dyslexia and understand its impact on reading fluency.
Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction
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	2.D.7 Administer and document fluency informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s):  Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard. 
Curriculum Study Assignment at Indicator Level: Candidates watch video of an individual student reading. Using formal and informal assessments (BEST Standard Rubric and repeated readings with errors and WPM) to evaluate where the student is in regard to fluency development in grade level expectations. 
Formative Assessment at Indicator Level: Candidates turn in a paragraph explaining student’s strengths and needs to support fluency development.
	

	Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator E: Vocabulary

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.E.1 Apply evidence-based instruction in receptive and expressive vocabulary to enhance reading comprehension.  
	Required Course Reading(s): Candidates read Chapter 11: Specific Word in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates watch video of a kindergarten student being assessed on grade level vocabulary site words and determine on, below or above grade level expectation for that specific 9-week period. Candidates then identify three instructional strategies to improve receptive and expressive vocabulary to enhance reading comprehension.
Formative Assessment at Indicator level: Candidates assess a students’ vocabulary then make evidence-based instruction in receptive and expressive vocabulary to enhance reading comprehension.     
	Click or tap here to enter text.


	
	2.E.2 Incorporate evidence-based vocabulary instruction in morphology (e.g., Greek and Latin roots and affixes) and contextual analysis. 
	Required Course Reading(s): Candidates will read Chapter 5: Word Study for Letter-Name Alphabetic Stage, Chapter 6: Word Study for the Within Word Pattern Stage and Chapter 8: Word Study for the Derivational Relations Stage in in Words Their Way (7th Ed.) by Bear et al. (2019).
Curriculum Study Assignment at Indicator Level: Candidates will take notes while reading the chapters, listen to a lecture, watch video examples, and have small group discussions on morphemic analysis and vocabulary development.
Formative Assessment at Indicator Level: Candidates will practice evaluating writing samples and providing relevant, evidence-based instruction on vocabulary and morphology instruction in small groups.  

	

	
	2.E.3 Apply intentional, explicit, systematic and sequential evidence-based practices to vocabulary development and scaffolding concept development (e.g., figurative language, dialogic reading, semantic mapping, etc.).
	Required Course Reading(s): Candidates read Chapter 11: Specific Word in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates identify specific vocabulary for instruction that is explicit, systematic and sequential for a specific grade level. Using grade level text, candidates identify vocabulary words that are targeted for instruction and select a semantic map for instruction. Candidates in groups model teaching vocabulary and using graphic organizer in groups.
Formative Assessment at Indicator Level: Candidates turn in semantic map, filled out as if used for instruction with targeted grade level.
	

	
	2.E.4 Provide explicit instruction in basic and sophisticated vocabulary, high-frequency multiple meaning words and domain-specific vocabulary.
	Required Course Reading(s): Candidates read Chapter 11: Specific Word Instruction in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates identify high-frequency homonyms, multiple meaning vocabulary and domain-specific vocabulary from a grade level reading passage. In groups, candidates will model using a graphic organizer to provide visual and context for explicit instruction.
Formative Assessment at Indicator Level: In pairs, candidates explicitly model instruction of  high-frequency homonyms and domain-specific vocabulary and use graphic organizer as ticket out the door.
	

	
	2.E.5 Apply evidence-based reading and writing practices to enhance vocabulary.
	Required Course Reading(s): Candidates will read Chapter 5: Word Study for Letter-Name Alphabetic Stage, Chapter 6: Word Study for the Within Word Pattern Stage, Chapter 7: Word Study for the Syllables and Affixes Stage, and Chapter 8: Word Study for the Derivational Relations Stage in Words Their Way (7th Ed.) by Bear et al. (2019). Curriculum Study Assignment at Indicator Level: Candidates will participate in group discussions and practice evaluating emergent writing samples. Then candidates will write up an evidence-based lesson plans tailored to the needs of the student sample and practice modeling vocabulary and writing instruction in front of their peers. 
Formative Assessment at Indicator Level: Candidates will practice evaluating emergent writing samples and providing relevant, evidence-based instruction that matches the students’ needs and provide a rationale for their choice of evidence-based reading and writing practices.
	

	
	2.E.6 Provide a classroom learning environment that supports wide reading of print and digital texts, both informational and literary, to enhance vocabulary.
	Required Course Reading(s): Candidates read For the Love of Words: Fostering Word Consciousness in Young Readers by Graves and Watts-Taffe.
Curriculum Study Assignment at Indicator Level: Candidates research authentic materials that can be used to promote wide reading of print and digital text to enhance vocabulary following the framework provided in the article.
Formative Assessment at Indicator Level: Candidates create small group reading center to promote fostering word consciousness and align with BEST standards.
	

	
	2.E.7 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs, to improve vocabulary development.
	Required Course Reading(s): Improving Reading Outcomes for Students with or at Risk for Reading Disabilities: A Synthesis of the Contributions from the Institute of Education Sciences Research Centers: 
Curriculum Study Assignment at Indicator Level: Candidates will complete readings & lecture and have group discussions on the implementation of evidence-based practices for students with dyslexia and other reading difficulties. Candidates will practice developing differentiated lesson plans addressing the varied levels of vocabulary knowledge and learning strengths in a typical classroom. 
Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction. Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction
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	2.E.8 Incorporate instructional practices that develop authentic uses of English to assist English learners in learning academic vocabulary and content (e.g., cognates).
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
 Click or tap here to enter text.
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	2.E.9 Administer and document appropriate vocabulary informal and formal assessments to inform instruction to meet individual student strengths and needs.
	Required Course Reading(s):  Candidates read Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter  Assessing
Curriculum Study Assignment at Indicator Level: Candidates watch video and assess Kindergarten student being assessed on vocabulary.
Formative Assessment at Indicator Level: Candidates administer informal and formal vocabulary assessments. Candidates triangulate data and make two instructional recommendations to support student’s strengths and needs
	

	


Competency 2
Application of Evidence-based Instructional Practices

	Performance Indicator F: Comprehension

	Course Number & Name of Course
	Indicator Code with
Specific Indicator Language
	Curriculum Study Assignment(s) at Indicator Level with Built-in Formative Assessment
	Summative Assessment
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	2.F.1 Use both evidence-based oral language and writing experiences (i.e., language experiences, dictation, summary writing) to enhance comprehension. 
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Candidates use evidence based oral language and writing experiences to enhance comprehension. Candidates model reading a picture book aloud and model writing a summary paragraph in a gradual release model in a small group.
Formative Assessment at Indicator Level: Candidates turn in graphic organizer of reading.
	Click or tap here to enter text.


	
	2.F.2 Apply explicit, systematic and sequential evidence-based comprehension practices (e.g., student question generation, summarizing, extended text discussion).
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Candidates read Chapter book My name is Maria Isabel. While reading, candidates apply specific evidence-based comprehension strategies while reading text. Candidates then share strategies and how used in small groups.
Formative Assessment at Indicator Level: Candidates take quiz explaining each strategy and provide how they applied the strategy while reading the book.
	

	
	2.F.3 Apply appropriate instructional practices to improve comprehension in domain-specific texts as determined by the student’s strengths and needs. 
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Using domain specific picture books ,  candidates identify appropriate instructional practices to improve comprehension. Candidates will use a case study student’s data to make instructional decisions.
Formative Assessment at Indicator Level: Candidates write a lesson plan that includes instructional practices to improve comprehension in domain specific texts as determined by student’s strengths and needs. 
	

	
	2.F.4 Provide daily purposeful opportunities for all students to read a wide variety of texts, with discussion and feedback, to build students’ capacity for comprehension.
	Required Course Reading(s): Candidates read Section VI Introduction in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates build upon previous assignment of designing classroom materials to provide a wide variety of text by building a literacy schedule block that can be used for daily purposeful opportunities with the goal of building capacity for comprehension. In groups, candidates will discuss and model how this would be implemented in their classrooms.
Formative Assessment at Indicator Level: Candidates turn in detailed reading block that provides variety of opportunities for wide reading with supports.
	

	
	2.F.5 Use the interaction of readers’ characteristics (background knowledge, interests, strengths and needs) along with motivation, text complexity and purpose for reading to impact comprehension and student engagement.  
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Candidates review case study data on kindergarten LEP student including interest inventory, IEP/LEP documentation, literacy assessments. In groups, students  model  how they utilize the interaction of reader’s characteristics to improve comprehension.
Formative Assessment at Indicator Level: Candidates turn in instructional recommendations.
	

	
	2.F.6 Plan, provide and document daily opportunities for reading of connected text with corrective feedback to support accuracy, fluency, reading endurance and comprehension.
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: In groups, candidates discuss how to plan for reading connected text with corrective feedback to support accuracy, fluency, endurance and comprehension. Candidates plan for small group instruction as a gradual release for independent reading.
Formative Assessment at Indicator Level: Candidates turn in a 3-day lesson plan
	

	
	2.F.7 Determine appropriate cognitive targets (e.g., locate/recall; integrate/interpret; critique/evaluate) based on reader’s cognitive development in the construction of meaning of literary and informational texts.
	Required Course Reading(s): Candidates read Chapters 14 and 15, Literary and Informational Text, in Teaching Reading Source Book by Honig et. al., 2018.
Curriculum Study Assignment at Indicator Level: Candidates use Webb’s Debt of Knowledge Cognitive Demand Chart and apply to actual student data to make instructional decisions using key processes while reading informational and instructional text.
Formative Assessment at Indicator Level: Candidates design a sample activity to support a specific student using literary and informational text.
	

	
	2.F.8 Select from a wide variety of print and digital texts that are appropriate to provide comprehension instruction utilizing a variety of methods (i.e., active reading).
	Required Course Reading(s): Candidates read Chapters 14 and 15, Literary and Informational Text, in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates research print and digital texts that are appropriate to provide comprehension instruction utilizing a variety of methods for a specific grade level student using literacy data.
Formative Assessment at Indicator Level: Candidates write lesson plans using a variety of digital and print text to provide comprehension instruction utilizing a variety of methods.
	

	
	2.F.9 Apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding development of well-developed language, comprehension skills (i.e., making inferences, activating background knowledge), higher order thinking, comprehension monitoring and self-correcting to increase understanding of text.
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Using a grade level text, candidates identify comprehension questions that are intentional, explicit, systematic and sequential for developing comprehension skills. In groups, candidates model asking these questions.
Formative Assessment at Indicator Level: Candidates implement one day of a two-day lesson plan focusing on comprehension.
	

	
	2.F.10 Apply evidence-based practices to improve reading comprehension for students, including those with characteristics of reading difficulties and dyslexia, based on their strengths and needs.
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Candidates identify evidence-based practices to implement while reading with a small group of students and differentiating for those students including a student with reading difficulties and dyslexia. Candidate lessons will include the use of approaches including visual aids, graphic organizers, breaking text into manageable chunks, think pair share activities, multimodal texts, reading apps, etc.
Formative Assessment at Indicator Level: Candidates implement one day of two-day lesson plan focusing on comprehension.
	

	
	2.F.11 Use knowledge of English learners’ linguistic and cultural background to support comprehension, including English learners with characteristics of reading difficulties and dyslexia.  
	Required Course Reading(s): Candidates read introduction to Comprehension: Instruction for ELLS in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Candidates identify evidence-based comprehension strategies to implement while reading with a small group of students including and differentiating for those students including an ELL student with characteristics of dyslexia Click or tap here to enter text. Candidates in groups model by using multicultural literature, visual tools and graphic organizers, pre-teaching essential vocabulary, small group discussion and role play, and so on in lesson planning.
Formative Assessment at Indicator Level: Candidates implement one day of two-day lesson plan focusing on comprehension to support ELLs with characteristics of reading difficulties and dyslexia.
	

	
	2.F.12 Administer and document appropriate comprehension informal and formal assessments to inform instruction determined by individual student strengths and needs.
	Required Course Reading(s): Candidates read The science of reading comprehension by Duke et. al (2021).
Curriculum Study Assignment at Indicator Level: Candidates will watch a video of two students reading a text. Candidates will review informal and formal assessments based on this reading and grade level data to determine strengths and needs.
Formative Assessment at Indicator Level: Candidates will administer comprehension assessment and determine strengths and needs of student.
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RED 4348 Literacy Development

	2.G.1 Apply the knowledge of phonemic, semantic and syntactic variability between English and other languages to inform instruction. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	Click or tap here to enter text.


	
	2.G.2 Employ appropriate evidence-based practices to develop students’ metacognitive skills in reading, including English learners (e.g., text coding, two-column notes). 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). Candidates then model and employ appropriate evidenced-based practices to develop students’ metacognitive skills in reading.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate performs a linguistic analysis for an LEPstudent, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	2.G.3 Apply the knowledge of the interdependence among the reading components and their effect upon reading as a process for all students.
	Required Course Reading(s): Candidates read The Big Picture in Teaching Reading Sourcebook by Honig et. al (2018)
Curriculum Study Assignment at Indicator Level: Candidates review a case study in a video recorded assessment of a kindergarten ELL student in the areas of phonics, vocabulary, comprehension, fluency. Candidates discuss and apply their knowledge of the interdependence of reading components and their effect upon reading as a process in groups for all students.
Formative Assessment at Indicator Level: Candidates write summary of interdependence of reading components and their effect upon reading as a process.
	

	
	2.G.4 Use oral language and an information intensive environment to impact reading and writing development.
	Required Course Reading(s): Candidates will read Chapter 4: Word Study for Emergent Stage – section “Oral Language, Concepts, and Vocabulary” in Words Their Way (7th Ed.) by Bear et al. (2019). 
Curriculum Study Assignment at Indicator Level: In small groups, candidates will practice teaching oral and written word-building strategies to their peers to enhance reading and writing development. .
Formative Assessment at Indicator Level: Candidates will complete an exit ticket with a summary of how they will use activities to encourage oral language use and provide an information intensive environment to develop reading and writing. 
	

	
	2.G.5 Use evidence-based practices for selecting literature and domain specific print and digital text appropriate to students’ age, interests and reading proficiency.
	Required Course Reading(s): Candidates read Chapter 15: Informational Text in Teaching Reading Sourcebook  by Honig et. al (2018)
Curriculum Study Assignment at Indicator Level: In groups, candidates review results of interest inventory they administered individually. Using information based on age, interest and reading proficiency data, candidates research literature, domain specific print and digital text for student. Candidates will develop lesson plan with literature and domain specific print and digital text based on students age, interests and reading proficiency. Click or tap here to enter text.
Formative Assessment at Indicator Level: Candidates select 5 texts to recommend to their student.
	

	
	2.G.6 Apply knowledge of the relationships among decoding, automatic word recognition, fluency and comprehension in reading instruction.
	Required Course Reading(s): Candidates read  Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates review specific grade-level data for a student and identify different levels for phonics, word identification, fluency and comprehension. Candidates then discuss instructional strategies for students. In groups, students compare different data and discuss and create lesson plans with different instructional strategies.
Formative Assessment at Indicator Level: Candidates turn in specific instructional recommendations for students.
	

	
	2.G.7 Apply intentional, explicit, systematic and sequential evidence-based practices for scaffolding the interconnection of each of the following: graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
	Required Course Reading(s): Teacher Candidates will read 
Curriculum Study Assignment at Indicator Level: Candidates will identify and model in groups evidenced-based practices for scaffolding the interconnection of graphophonemics, syntax, semantics, pragmatics, vocabulary, schema and text structures required for comprehension. 
Formative Assessment at Indicator Level: Candidates will expand upon the simple view of reading after reading the required article then identify explicit systematic and sequential practices that are required for comprehension. Candidates will turn in model and list 5 evidence-based practices.
	

	
	2.G.8 Apply evidence-based practices for students with characteristics of reading difficulties, including students with dyslexia, based on their strengths and needs to integrate the components of reading.
	Required Course Reading(s): Improving Reading Outcomes for Students with or at Risk for Reading Disabilities: A Synthesis of the Contributions from the Institute of Education Sciences Research Centers: 
Curriculum Study Assignment at Indicator Level: Candidates will complete readings & lecture and have group discussions on the implementation of evidence-based practices for students with dyslexia and other reading difficulties. Assignments will include the design of integrated lesson plans reflecting scaffolded learning across some or all of the following: a phonics activity, a fluency building read aloud, and a discussion of text vocabulary.
Formative Assessment at Indicator Level: Candidates prepare a lesson plan utilizing evidence-based practices including use of multi-sensory instruction
	

	
	2.G.9 Engage and support caregivers and families in evidence-based language and reading development activities for their children and adolescents.  
	Required Course Reading(s): Persohn, L. (Host). (2020, Dec. 1). A conversation with Patricia “Pat” Edwards. (Season 1, No. 4) [Audio podcast episode]. In Classroom Caffeine Podcast series. .
Curriculum Study Assignment at Indicator Level: Candidate will review data and make a T chart of strengths and weakness of child based on assessment scores.
Formative Assessment at Indicator Level: Candidates will develop a comprehensive letter to caregivers and stakeholders of child to communicate scores on informal and formal reading assessment and provide research-based activities to support development at home.
	

	
	2.G.10 Communicate (orally and in writing) the meaning of reading assessment data with students, caregivers and other teachers.
	Required Course Reading(s): Persohn, L. (Host). (2020, Dec. 1). A conversation with Patricia “Pat” Edwards. (Season 1, No. 4) [Audio podcast episode]. In Classroom Caffeine Podcast series. .
Curriculum Study Assignment at Indicator Level: Candidate will review data and make a T chart of strengths and weakness of child based on assessment scores
Formative Assessment at Indicator Level: Candidates will develop a comprehensive letter to caregivers and stakeholders of child to communicate scores on informal and formal reading assessment and provide research-based activities to support development at home.
	




	RED 4348 Literacy Development

	2.G.11 Triangulate documented data from appropriate informal and formal reading assessments to inform instruction to address individual student strengths and needs.
	Required Course Reading(s):  Candidates read Vacca, J. A.,  Vacca, R. T. & Gove, M. (1991). Reading and learning to read. HaperCollins,  NY. Chapter  Assessing Reading Performance.

Curriculum Study Assignment at Indicator Level: Candidate will review data and make a T chart of strengths and weakness of child based on assessment scores by triangulating data.
Formative Assessment at Indicator Level: Candidates will develop a comprehensive letter to caregivers and stakeholders of child to communicate scores on informal and formal reading assessment and provide research-based activities to support development at home
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Competency 3 Introduction

Teachers will understand how to select and administer appropriate assessments and analyze data to inform reading instruction to meet 
the needs of all students. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such 
as dyslexia, provide appropriate interventions and conduct effective progress monitoring. (60 In-service hours)
	Competency 3
 Foundations and Applications of Assessments
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EDG 4376: Literacy, Literature, Social Studies and ESE 

	3.1 Understand and apply measurement concepts and characteristics of reading assessments to identify students’ strengths and needs. 
	Required Course Reading(s): Read chapter 2 of Literacy in Grades 4-8: Best Practices for a Comprehensive Program by Cecil, Gipe, & Merrill (2017).
Curriculum Study Assignment at Indicator Level: In groups, teacher candidates will look at different reading assessments and determine the students’ strengths and needs. They will present it to the rest of the class.
Formative Assessment at Indicator Level: Teacher candidates will complete a quiz. Teacher candidates will answer questions that demonstrate their understanding and that apply measurement concepts and characteristics of reading assessments to identify 
	Teacher candidates will conduct a battery of literacy assessments with an intermediate student in an ESE classroom.
· They will conduct reading and writing assessments that might include but not limited to the following: a Qualitative Reading Inventory, reading attitude/interest inventory, writing sample, and a CORE vocabulary screening.
· They will analyze the quantitative and qualitative results of each assessment and triangulate the data.
· They will develop instructional recommendations for the ESE student that includes a) Explicit, systematic, and sequential evidence-based instructional practices b) multisensory activities c) strategies to enhance decoding and encoding, vocabulary, fluency and comprehension, and d) differentiation based on assessments and needs of students which might include reading difficulties (I.e. dyslexia, English Language Learners, etc.). 
· They will create a recorded presentation to explain each assessment, the results, and instructional recommendations to parents and caregivers.


	
	3.2 Administer formative and summative assessments, including screening, progress monitoring, diagnostic and outcome measures and understand their purposes and functions.
	Required Course Reading(s): Read chapter 13 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019). Read about screening and watch videos: 
Curriculum Study Assignment at Indicator Level: In class, listen to a lecture and practice administering various assessments. Explore FCCR site on . In groups, analyze example assessments, screenings, progress monitoring, diagnostic and outcome measures and complete assignment sheet.  
Formative Assessment at Indicator Level: Teacher candidates will complete a quiz that includes formal, informal, norm-referenced, criterion-referenced, diagnostic and outcome measures as well as interpretation of data.
	

	
	3.3 Administer various informal reading assessments across each component of reading development and understand their purposes and functions. 
	Required Course Reading(s): Read assessment sections in different reading component chapters 5-10 (phonics/spelling, phonemic awareness, word recognition, vocabulary building and comprehension of narrative and informational text) in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019). 
Curriculum Study Assignment at Indicator Level: Teacher candidates will research and discuss various informal reading assessments for vocabulary, comprehension, fluency, phonics, and phonemic awareness and administer them with their ESE student. Teacher candidates will conduct an informal reading assessment with their ESE student. 
Formative Assessment at Indicator Level: Teacher candidates will develop a plan of assessments to determine what instruction their ESE student needs.
	

	
	3.4 Understand the purposes of various formal reading assessments administered by school-based educators, including the differences between norm-referenced and criterion-referenced assessments and how to interpret data reports.
	Required Course Reading(s): Read chapter 3 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019).
Curriculum Study Assignment at Indicator Level: Teacher candidates will research various formal reading assessments and will work in groups to interpret sample data reports. After reading and discussing reading assessments, teacher candidates will create a graphic organizer demonstrating the differences between norm-referenced and criterion assessments.
Formative Assessment at Indicator Level: Teacher candidates will complete a quiz that includes formal, informal, norm-referenced, criterion-referenced, diagnostic and outcome measures as well as interpretation of data.  
	

	
	3.5 Understand the meaning of test reliability, validity and standard error of measurement and describe major types of derived scores from standardized reading tests. 
	Required Course Reading(s): Read Ch. 3 pp. 37-56 and Ch. 4 pp. 67-84 in Salkind, N. J., & Frey, B. B. (2022). Tests and measurement for people who (think they) hate tests and measurement (4th Ed.). Sage Read  
Curriculum Study Assignment at Indicator Level: After reading and viewing video, teacher candidates examine different cases and examples of reliability and validity. Teacher candidates answer questions and discuss with peers: What are pros and cons of standardized tests in public schools? What is meant by "instructional validity"?  What should Florida do to assure that the FSA or any other test is valid as a test for a HS diploma?   
Formative Assessment at Indicator Level: Teacher candidates will complete a quiz. Questions will assess student understanding of instructional validity on Florida standardized tests.
	

	
	3.6 Demonstrate knowledge of the characteristics, administration and interpretation of both quantitative and qualitative reading assessments, including for use in triangulating data and planning instruction. 
	Required Course Reading(s): Read chapter 3 of Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019).
Curriculum Study Assignment at Indicator Level: Teacher candidates will collect quantitative and qualitative reading assessments with an ESE student. In groups, they will examine and triangulate the data.
Formative Assessment at Indicator Level: Teacher candidates will develop an instructional plan for instruction based on the data of their ESE student.
	

	
	3.7 Identify through assessments the distinguishing characteristics of students who have a substantial deficiency in reading, including those who exhibit the characteristics of dyslexia.
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019). Read    
Read 
Curriculum Study Assignment at Indicator Level: Teacher candidates will collect quantitative and qualitative reading assessments with an ESE student. In groups, they will examine and triangulate the data.

Formative Assessment at Indicator Level: Teacher candidates will complete a quiz based on readings. Teacher candidates will answer questions that identify characteristics of students who have substantial deficiencies, which include dyslexia, through assessments. 
	

	
	3.8 Understand how reading disabilities, including dyslexia, vary in presentation and degree and know when to refer a student for additional assessment.
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019). Read .   Read Catch Them Before They Fall.
Curriculum Study Assignment at Indicator Level: Teacher candidates will examine and discuss three profiles of struggling readers in the .  
Formative Assessment at Indicator Level: Teacher candidates will write a summary about how reading disabilities vary and when they should refer a student.
	

	
	3.9 Know how to read and interpret standardized reading diagnostic test results administered by psychologists, speech-language professionals and educational evaluators.
	Required Course Reading(s): Read 
Curriculum Study Assignment at Indicator Level: Teacher candidates will research and explore the different types of diagnostic tests and look at samples to read and interpret.
Formative Assessment at Indicator Level: Teacher candidates will create an infographic to demonstrate different types of diagnostic tests.
	

	
	3.10 Understand how to document and use data within a systematic problem-solving process to differentiate instruction, intensify intervention and meet the needs of all students, including those who exhibit the characteristics of reading difficulties and dyslexia. 
	Required Course Reading(s): 
Curriculum Study Assignment at Indicator Level: Teacher candidates will 
utilize the IRIS Module System through Vanderbilt University on IEPs: Developing High-Quality Individualized Education Programs. This 3-hour module details the process of developing high-quality individualized education programs (IEPs) for students with disabilities with a focus on accommodations in reading.
Formative Assessment at Indicator Level: Teacher candidates will complete the IRIS Module Assessment and Reflection 
on the IEP Process, the need for 504 Plans, and accommodations for students in reading.
	

	
	3.11 Analyze data to identify trends that indicate adequate progress in student reading development. 
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019). Read .  Read 
Curriculum Study Assignment at Indicator Level: Teacher candidates will collect quantitative and qualitative reading assessments with an ESE student. In groups, they will examine and triangulate the data.
Formative Assessment at Indicator Level: Teacher candidates will develop a plan for instruction based on the data of their ESE student.
	

	
	3.12 Identify appropriate assessments and accommodations for progress monitoring all students. 
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by B. A. Devries (2019) text. Read  
Curriculum Study Assignment at Indicator Level: Teacher candidates will identify assessments to collect quantitative and qualitative reading assessments with an ESE student. In groups, they will examine and triangulate the data to determine accommodations for progress monitoring of their student.
Formative Assessment at Indicator Level: Teacher candidates will develop a plan for instruction based on the data of their ESE student, which include progress monitoring.
	

	
	3.13 Identify, select and administer language-appropriate assessments in reading to students who are English learners.
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	3.14 Understand how to analyze and interpret assessment results and make modifications to an assessment administered in English to an English learner.
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). This analysis and research include understanding how to modify assessments for EL learners.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	3.15 Identify and implement appropriate and allowable accommodations as specified in the Individual Educational Plan or 504 Plan when assessing students with disabilities in the area of reading. 
	Required Course Reading(s): https://iris.peabody.vanderbilt.edu/module/iep01/#content 
Curriculum Study Assignment at Indicator Level: Teacher candidates will utilize the IRIS Module System through Vanderbilt University on IEPs: Developing High-Quality Individualized Education Programs. This 3-hour module details the process of developing high-quality individualized education programs (IEPs) for students with disabilities with a focus on accommodations in reading. 
Formative Assessment at Indicator Level: Teacher candidates will complete the IRIS Module Assessment and Reflection on the IEP Process, the need for 504 Plans, and accommodations for students in reading. 
	

	EDG 4376: Literacy, Literature, Social Studies and ESE 


	3.16 Understand how to review assessment results with caregivers and families and share strategies for supporting reading development for students.
	Required Course Reading(s): Read chapter 14 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: Teacher candidates will complete triple column graphic organizer. One column is assessment results, the next is for script of what teacher candidate would say, and the last for strategies to support literacy development. 
Formative Assessment at Indicator Level: Teacher candidates will create a recorded presentation for parent/guardians to share results of various literacy assessments and instructional strategies to support that student.
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Competency 4 Introduction

[bookmark: _Hlk84371955][bookmark: _Hlk84397959]Teachers will have a broad knowledge of students from differing profiles in order to understand and apply evidence-based instructional practices by differentiating process, product and context. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such as dyslexia, provide appropriate interventions and conduct effective progress monitoring. 
(60 In-service hours)
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EDG 4376: Literacy, Literature, Social Studies and ESE

	4.1 Differentiate evidence-based reading instruction in oral language, phonological awareness, phonics, fluency, vocabulary and comprehension, ranging from enrichment practices to intensifying interventions.
	Required Course Reading(s): Read intervention strategies section in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019) for each chapter on oral language, phonological awareness, phonics, fluency, vocabulary and comprehension.  
Curriculum Study Assignment at Indicator Level: Teacher candidates will create a visual representation of the variety of strategies they could use to differentiate reading instruction including oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension.
Formative Assessment at Indicator Level: Teacher candidate will develop a differentiated instruction plan for an ESE that addresses each component: oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension. 
	The teacher candidates will develop a week-long unit/lesson plan in social science based on the Case Study of a student with a disability.
They will:
· Focus on the application of the IFSP/IEP/ITP objectives.
· Create appropriate accommodations and modifications as appropriate for the case study student and classmates.
· Plan for differentiated group instruction as appropriate.
· Create activities that involve the family as appropriate.
· Demonstrate knowledge of selecting appropriate standards, applying accommodations, and the application of objectives. 

	
	4.2 Understand the stages of English acquisition for English learners and differentiate evidence-based reading instruction for students at different levels of English proficiency. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL students with various levels of English proficiency. The analysis also includes research on the EL students' first language and suggested activities to address the EL students' areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension). Based on this analysis and theories of English acquisition, teacher candidates develop differentiated instruction for various levels of English proficiency.
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	4.3 Understand and apply current theories of second language acquisition to differentiate reading instruction for English learners of diverse backgrounds and various levels of prior education. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level:  Based on this analysis and theories of English acquisition, teacher candidates develop differentiated instruction for various levels of English proficiencyCandidates perform a language analysis of EL students with various levels of English proficiency. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	4.4 Identify factors impeding student reading development in each of the reading components or the integration of these components based on informal and formal assessments.
	Required Course Reading(s): Read intervention strategies section in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019) for each chapter on oral language, phonological awareness, phonics, fluency, vocabulary and comprehension.
Curriculum Study Assignment at Indicator Level: Teacher candidates will collect a variety of assessments from an ESE student and analyze the data to determine what factors might be impeding student’s reading development.
Formative Assessment at Indicator Level: Teacher candidate will develop a differentiated instruction plan for an ESE student that addresses each component: oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension.
	

	
	4.5 Recognize how characteristics of both language and cognitive development impact reading proficiency to differentiate instruction. 
	Required Course Reading(s): Read chapter 4 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). Watch .
Curriculum Study Assignment at Indicator Level: In class, teacher candidates will research across different age groups. Teacher candidates will create a commercial to show their peers how characteristics of language and cognitive development impact reading proficiency. 
Formative Assessment at Indicator Level: Teacher candidates will create a chart on how language and cognition impact reading that includes differentiation.
	

	
	4.6 Recognize the characteristics of competent and skilled readers to differentiate instruction more effectively.
	Required Course Reading(s): Read Chapter 13 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: With a partner, teacher candidates will create a list of what competent and skilled readers look like. Then, they will identify ways they will differentiate the different readers.
Formative Assessment at Indicator Level: Teacher candidate will develop a differentiated instruction plan for an ESE student that addresses each component: oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension
	

	
	4.7 Compare language, reading and cognitive development of different age groups (primary, intermediate, secondary levels) and abilities to inform differentiated instruction.
	Required Course Reading(s): Read chapter 4 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). Watch .
Curriculum Study Assignment at Indicator Level: In class, teacher candidates will research across different age groups. Teacher candidates will create a commercial to show their peers how characteristics of language and cognitive development impact reading proficiency.
Formative Assessment at Indicator Level: Teacher candidate will develop a differentiated instruction plan for an ESE that addresses each component: oral language, phonological awareness, phonics, fluency, vocabulary, and comprehension.
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	4.8 Select and use developmentally appropriate multisensory materials that address students’ strengths and needs in order to differentiate instruction.
	Required Course Reading(s): Higher Order Thinking for Non-Verbal and Low Verbal Students–teaching videos    
Curriculum Study Assignment at Indicator Level: Teacher candidates will complete a Differentiated Assessment Scaffolding activity based on teaching videos. Scaffolding must include multisensory strategies embedded throughout the activity. 
Formative Assessment at Indicator Level: The teacher candidates will complete a Read Aloud Differentiated Sticky Note Assessment and an Exit Ticket outlining the differences in answering questions for learners with different language and cognitive levels. 
	

	
	4.9 Plan for differentiated instruction that utilizes increasingly complex text, embeds assessment, includes scaffolding and provides re-teaching when necessary for individuals and small groups.
	Required Course Reading(s): No assigned readings for this section- a power point will be provided outlining how to choose a case study student. 
Curriculum Study Assignment at Indicator Level: Teacher candidates create a small group lesson plan to add to their larger unit plan on differentiation and scaffolding in the classroom. The candidates focus on accommodations and modifications for groups of students within the class who have IEPs.  They also create build off of social-emotional goals in the current IEP to create an activity that addresses multiple means of learning and embedded assessments. 
Formative Assessment at Indicator Level: Lesson Connection Activity with Student Created Visuals and analysis of scaffolding provided. This will be part of the larger unit plan in which teacher candidates plan differentiated instruction that incorporates complex text, assessment and scaffolding. 
	

	
	4.10 Differentiate reading instruction for English learners across various levels of literacy development in their first language. 
	Required Course Reading(s): Candidates read Language development: Monolingual and bilingual acquisition by Brice, A., & Brice, R. (2009).
Curriculum Study Assignment at Indicator Level: Candidates perform a language analysis of an EL student. The analysis also includes research on the EL student’s first language and suggested activities to address the EL student’s areas of linguistic development. Analyses include phonemic awareness, phonology, semantics, syntax, pragmatics, reading (phonemic awareness, phonics, vocabulary, fluency, comprehension).
Formative Assessment at Indicator Level: English learner (EL) Case Study Assignment. The candidate
performs a linguistic analysis for an LEP
student, working as an individual or in
pairs. For each category of the analysis,
the candidate defines student issues;
describes current methods, strategies
and modifications; and suggests ways to
help the student. The product is the
analysis.
	

	
	4.11 Implement evidence-based intervention practices for students with substantial reading difficulties, including those who exhibit the characteristics of dyslexia.
	Required Course Reading(s): 20 Ways to Adapt the Science Lab- Paula Kluth; https://www.cde.state.co.us/sites/default/files/documents/cdesped/download/pdf/ssn_20waysadaptsciencelab.pdf   Click or tap here to enter text. Curriculum Study Assignment at Indicator Level: Teacher candidates will choose a science lesson plan and identify areas that students with various disabilities, including dyslexia, will need Universal Design for Learning strategies and intervention practices to support them in completing the science lab. 
Formative Assessment at Indicator Level: Teacher candidates will provide three UDL strategies, three evidence-based intervention practices, three accommodations, and three modifications for students who display dyslexia. 
	

	
	4.12 Scaffold instruction and intensify interventions for students with identified reading deficiencies and characteristics of dyslexia in each of the components of reading. 
	Required Course Reading(s): https://www.cambridge.org/us/education/blog/2019/11/13/three-approaches-differentiation-primary-science/ ; K-2 What’s That Smell Science Lesson Plan, 3-5 Sound and Vibration Science Lesson Plan 
Curriculum Study Assignment at Indicator Level: Teacher candidates will choose between two science lesson plans and create strategies and ideas for lesson plan exploration with scaffolding and interventions put into place. One of the disability areas is dyslexia. 
Formative Assessment at Indicator Level: Teacher candidates will create detailed accommodations for the chosen lesson plan for 5 disability category areas including dyslexia, intellectual disability, specific learning disability in reading, autism, and behavior disorder. 
	

	
	4.13 Implement a classroom level plan for monitoring student reading progress and differentiating instruction for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). Read ..
Curriculum Study Assignment at Indicator Level: Teacher candidates will monitor an ESE student’s reading progress. In class with a partner, teacher candidates will determine instructional strategies to differentiate.
Formative Assessment at Indicator Level: Teacher candidate will develop a plan for monitoring reading progress in their ESE classroom that differentiates for their students.
	

	
	4.14 Monitor student progress and use data to differentiate instruction for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Read Chapter 19 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). Read  
Curriculum Study Assignment at Indicator Level: Teacher candidates will monitor ESE students’s reading progress and use the data to differentiate for all students. In class with a partner, teacher candidates will use the data to determine instructional strategies to differentiate.
Formative Assessment at Indicator Level: Teacher candidate will develop an instructional plan based on their monitoring of reading progress of one ESE student.
	

	
	4.15 Implement evidence-based practices for developing students’ higher order thinking as part of differentiated instruction. 
	Required Course Reading(s): Stellar Teachers- Big Book Talks  
Curriculum Study Assignment at Indicator Level: Teacher candidates will choose a book highlighting special populations of students or students with exceptional needs and follow the template to create a book talk.
Formative Assessment at Indicator Level: Teacher candidates will create a 3-5 minute Book Talk video outlining how to differentiate the content of the text, text feature, and text analysis. They will address how to engage students in the book through higher order thinking questions.
	

	
	4.16 Implement evidence-based practices for developing students’ background knowledge as needed through differentiated instruction, enhancing the ability to read critically. 
	Required Course Reading(s): Read chapter 5 in Literacy in Grades 4-8: Best Practices for a Comprehensive Program by Cecil, Gipe and Merrill (2017).
Curriculum Study Assignment at Indicator Level: Teacher candidates will research and examine different evidence-based practices to develop students‘ background knowledge. The teacher candidates will implement lessons to implement instruction to develop background knowledge. 
Formative Assessment at Indicator Level: Teacher candidates will create and implement an instructional plan to develop their ESE students’ background knowledge.
	




	EDG 4376: Literacy, Literature, Social Studies and ESE

	4.17 Implement evidence-based differentiated instructional practices using writing to develop students’ comprehension of text. 
	Required Course Reading(s): Read article:  by Knipper & Duggan (2006). 
Curriculum Study Assignment at Indicator 
Level: After reading the article, teacher candidates will complete an informational graphic organizer and share their responses. Teacher candidates will use writing practices to implement differentiated instruction for students‘ comprehension of text. 
Formative Assessment at Indicator Level: Teacher candidates will develop and implement an instructional writing plan to differentiate and support students’ comprehension.
	

	
	4.18 Implement appropriate and allowable instructional accommodations, including use of technology, as specified in the Individual Educational Plan or 504 Plan when differentiating reading instruction for students with disabilities, including students with characteristics of dyslexia.
	Required Course Reading(s): https://iris.peabody.vanderbilt.edu/module/iep01/#content 
Curriculum Study Assignment at Indicator Level: Teacher candidates will utilize the IRIS Module System through Vanderbilt University on IEPs: Developing High-Quality Individualized Education Programs. This 3-hour module details the process of developing high-quality individualized education programs (IEPs) for students with disabilities with a focus on accommodations in reading. Teacher candidates implement accommodations throughout their placement for all students with IEPs and 504 Plans.
Formative Assessment at Indicator Level: Teacher candidates will complete the IRIS Module Assessment and Reflection on the IEP Process, the need for 504 Plans, and accommodations for students in reading.

	







[bookmark: Competency5]Competency 5 Introduction

[bookmark: _Hlk84398054]Teachers will, through a culminating practicum, demonstrate knowledge of the components of reading, as well as assessments and 
data analysis, to implement a comprehensive evidence-based reading plan of instruction for all students. Teachers will engage in the systematic problem-solving process to identify characteristics of conditions such as dyslexia, provide appropriate interventions and conduct effective progress monitoring. (60 In-service hours)
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	5.1 Demonstrate ability to administer and integrate assessment, instruction, intervention and differentiation across the components in reading in a comprehensive instructional program.  
	Required Course Reading(s): Candidates read Intersection between differentiation and literacy instruction: Shared principles worth sharing by Tomlinson.
Curriculum Study Assignment at Indicator Level:  Candidates review classroom data for a whole class. In groups, candidates will discuss the data, how to administer and integrate assessment. Then use that assessment to plan instruction recognizing the need to provide intervention and differentiate across components in a comprehensive reading program.
Formative Assessment at Indicator Level: Using classroom data from internship, Candidates make instructional lesson and modify with accommodations and modifications for ESE, ESOL and students with reading difficulties.
	Teacher candidates will design a four-day literacy mini unit which applies evidence-based instructional practices, administers formative assessments to drive instruction.  The mini unit project will document understanding of:
Creating and administrating a pretest, posttest and formative assessments to plan for instructional sequence.  
Designing four lesson plans that include various levels of taxonomies, all learning needs and styles will be considered.
Using classroom demographics and accommodations and modifications from IEPs to provide support and differentiation for ESE, ESOL, and students with reading difficulties.
Collecting data through formative assessments, recording the data and reading the data to show growth from pre-test to summative assessment.  
Monitoring student progress and making adjustments using the data for the next day's lesson.
Reflecting on how the data impacted teaching.




	
	5.2 Use assessment and data analysis to monitor student progress and inform instruction over time to ensure an increase in learning for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Teacher Candidates will read MTSS for Reading Success in Teaching Reading Source Book by Honig et. al., 2018
Curriculum Study Assignment at Indicator Level: Based on the reading MTSS for Reading for Success, by Honig et. al. (2018) in Teaching Reading Sourcebook, teacher candidates will take notes in small groups and discuss how to monitor and inform instruction over time. Candidates will review classroom data from an administered assessment  from Quarter 1 and Quarter 2 to discuss student progress and make plans to endure an increase in learning for all students.
Formative Assessment at Indicator Level: Teacher candidates will develop and implement a pre- and post-test on an ELA standard that they are focusing on for their grade level internship. 
	

	
	5.3 Demonstrate evidence-based practices for developing oral/aural language development for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Teacher candidates will read. “Setting the Stage for TALK: Strategies for Encouraging Language‐Building Conversations” by Hadley, Elizabeth Burke, Katherine M. Newman, and Jinsil Mock
Curriculum Study Assignment at Indicator Level: Based on class lecture, teacher candidates use sticky notes to mark sections of a children’s literature book to ask higher order questions. 
Formative Assessment at Indicator Level: Teacher Candidates will construct and deliver a lesson plan focusing on developing oral language for all students including modification for ESE, students with dyslexia and ELL students.
	

	
	5.4 Demonstrate evidence-based practices for developing students’ phonological awareness and phonemic awareness for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s): Teacher candidates will read 
Curriculum Study Assignment at Indicator Level: Teacher candidates will construct Elkonin boxes.
Formative Assessment at Indicator Level: Teacher candidates will develop and deliver a lesson plan based on developing students’ phonological and phonemic awareness.
	

	
	5.5 Demonstrate evidence-based practices for developing phonics skills and word recognition for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s): Candidates read Key knowledge to support Phonological Awareness and Phonics Instruction in The Reading Teacher by Piasta and Hudson (2022).
Curriculum Study Assignment at Indicator Level: In groups, candidates review FCRR website and discuss different phonics activities based on data.
Formative Assessment at Indicator Level: Teacher Candidates will develop a lesson plan based on developing phonics skill and word recognition.
	

	
	5.6 Demonstrate evidence-based practices for developing reading fluency and reading endurance for all students, including students identified with reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Candidates read   Fluency: Bridge Between Decoding and Reading Comprehension by Pikulski and Chard.
Curriculum Study Assignment at Indicator Level: Candidates will review the BEST standards Fluency scales and Measures. In internship grade level groups, discuss expectations.
Formative Assessment at Indicator Level: Teacher candidates will develop a lesson plan based on fluency and implement the plan.
	

	
	5.7 Demonstrate evidence-based practices for developing both academic and domain-specific vocabulary for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Candidates read Making the Very Most of Classroom Read Alouds to Promote Comprehension and Vocabulary in The Reading Teacher by Santoro et. al, (2008).
Curriculum Study Assignment at Indicator Level:  In groups, candidates will use grade level read aloud book and match standard to objective for reading aloud focusing on academic and domain specific vocabulary.
Formative Assessment at Indicator Level: Teacher candidates will develop and implement an interactive read aloud lesson plan focusing on academic and domain specific vocabulary with ESE and ELL modifications.
	

	
	5.8 Demonstrate evidence-based practices for facilitating reading comprehension for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.  
	Required Course Reading(s): Candidates read Making the Very Most of Classroom Read Alouds to Promote Comprehension and Vocabulary in The Reading Teacher by Santoro et. al, (2008). 
Curriculum Study Assignment at Indicator Level: Candidates will mark a picturebook with sticky notes in places where they can ask questions to facilitate comprehension of the text.
Formative Assessment at Indicator Level: Teacher candidates will develop and implement a read aloud lesson plan focused on comprehension
	

	
	5.9 Demonstrate evidence-based comprehension practices for developing students’ higher order thinking to enhance comprehension for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Read chapter 9 & 10 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). 
Curriculum Study Assignment at Indicator Level: Teacher candidates will research the various comprehension strategies and complexity of text. In groups, they will determine instructional strategies for before, during and after reading to support comprehension and present to their peers.
Formative Assessment at Indicator Level: Teacher candidates will develop and implement an integrated comprehension lesson with higher order thinking and differentiation for their ESE and ESOL students with reading deficiencies and those with dyslexia.
	

	
	5.10 Demonstrate evidence-based practices to facilitate students’ monitoring and self-correcting in reading for all students, including students with identified reading deficiencies and those with characteristics of dyslexia.
	Required Course Reading(s): Read chapter 9 & 10 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: Teacher candidates will research the various comprehension strategies and complexity of text. In groups, they will determine instructional strategies for before, during and after reading to support comprehension and present to their peers.
Formative Assessment at Indicator Level: Teacher candidate will develop and implement an integrated comprehension lesson that supports students’ monitoring and self-correcting and is differentiated for students with reading deficiencies and those with characteristics of dyslexia.
	

	
	5.11 Demonstrate evidence-based practices for developing all students’ background knowledge to enhance the ability to read critically, including students with characteristics of reading difficulties and dyslexia.
	Required Course Reading(s): Read chapter 5 in Literacy in Grades 4-8: Best Practices for a Comprehensive Program by Cecil, Gipe and Merrill (2017).
Curriculum Study Assignment at Indicator Level: Teacher candidates will research the various comprehension strategies and complexity of text. In groups, they will determine instructional strategies for before, during and after reading to support comprehension and present to their peers.
Formative Assessment at Indicator Level: Teacher candidate will develop and implement an integrated comprehension lesson that supports students’ background knowledge and is differentiated for students with reading deficiencies and those with characteristics of dyslexia.
	

	
	5.12 Demonstrate differentiation of instruction for all students utilizing increasingly complex text.  
	Required Course Reading(s): Read pgs. 25-30 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019). 
Curriculum Study Assignment at Indicator Level: Teacher candidates will research the various comprehension strategies and complexity of text. In groups, they will determine instructional strategies for before, during and after reading to support comprehension and present to their peers.
Formative Assessment at Indicator Level: Teacher candidates will develop
 an integrated four-day literacy unit that provides relevant and purposeful instruction in reading, which includes differentiation for ESE and ESOL students at varying proficiency level
	

	
	5.13 Demonstrate skill in utilizing assessment data and instruction with English learners from diverse backgrounds and at varying English proficiency levels.
	Required Course Reading(s): Read Chapter 9 in Literacy in Grades 4-8: Best Practices for a Comprehensive Program by Cecil, Gipe, & Merril (2017).
Curriculum Study Assignment at Indicator Level: In groups, teacher candidates examine sample assessments of English learners at different levels. Based on these assessments, they will choose different instructional strategies for the different levels.  
Formative Assessment at Indicator Level: Teacher candidates will develop an integrated four-day literacy unit that provides relevant and purposeful instruction in reading, which includes differentiation for ESE and ESOL students at varying proficiency levels 
	

	
	5.14 Create an information intensive environment that includes print, non-print, multimedia and digital texts.
	Required Course Reading(s): Read article in Scaffolding High School Students’ Reading of Complex Texts Using Linked Text Sets by Elish-Piper, Wold & Schwingendorf (2014).
Curriculum Study Assignment at Indicator Level: Teacher candidates will examine a variety of text sets and complete a graphic organizer as they determine the theme, reading levels, and different types of genres, multimodal, digital print or nonprint.
Formative Assessment at Indicator Level: Teacher candidates develop a text set based on their students’ needs, interest, and reading level, which will include a variety of texts, which might include different genres, multimodal, or print/nonprint.
	

	
	5.15 Use a variety of instructional practices to provide relevant and purposeful instruction to students in reading.
	Required Course Reading(s): Read chapter 2 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: In groups, examine scenario at the beginning of Chapter 2. In groups, reflect and answer the guiding questions about the teachers' instructional practices and discuss a variety of instructional strategies they will utilize in their units.
Formative Assessment at Indicator Level: Teacher candidates will develop
 an integrated four-day literacy unit that provides relevant and purposeful instruction in reading, which includes differentiation for ESE and ESOL students at varying proficiency levels
	

	
	5.16 Demonstrate the ability to engage and support caregivers and families in their children and adolescents’ reading development.
	Required Course Reading(s): Read chapter 11 in Literacy in Grades 4-8: Best Practices for a Comprehensive Program by Cecil Gipe, & Merrill (2017). 
Curriculum Study Assignment at Indicator Level: Teacher candidates in groups will look at their students’ assessments and conduct research on how to support families in the students’ reading development.
Formative Assessment at Indicator Level: Teacher candidates will create a recorded presentation for parent/guardians, teachers, and teacher leaders to share results of various literacy assessments
 and instructional strategies to support that student for at home and in school.
	

	
	5.17 Demonstrate the ability to communicate (orally and in writing) the meaning of reading assessment data with students, caregivers, teachers and teacher leaders.  
	Required Course Reading(s): Read chapter 14 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: Teacher candidates in groups will look at their students’ assessments and conduct mock conferences to prepare the teacher candidates for communicating assessment data with stakeholders.
Formative Assessment at Indicator Level: Teacher candidates will create a recorded presentation for parent/guardians, teachers, and teacher leaders to share results of various literacy assessments
 and instructional strategies to support that student at home and in school.
	

	
	5.18 Demonstrate intentional explicit, systematic and sequential writing instruction to improve decoding skills.
	Required Course Reading(s): Read chapter 12 in Literacy Assessment and Intervention for Classroom Teachers by Devries (2019).
Curriculum Study Assignment at Indicator Level: Watch video:   During video, teacher candidates will complete graphic organizer. They will notice points where the teacher used explicit, systematic, and sequential writing. After, they will discuss in groups how writing improves decoding skills.
Formative Assessment at Indicator Level: Based on the analysis of writing and reading assessment, teacher candidates will create an integrated writing lesson to improve the student’s decoding skills.
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