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Overview
 The Florida Teacher Standards for English for Speakers of Other Languages (ESOL) Endorsement Matrix provides a means for school districts, institutions of higher education and other entities that provide ESOL endorsement courses to document the alignment of their coursework to the strands, standards and performance indicators adopted by the State Board of Education in August 2025 pursuant to Rule 6A-4.02451, Florida Administrative Code. 
The expectation in completing the matrix for Florida Teacher Standards for the ESOL Endorsement is to assess the 9 ESOL Standards and address the 23 ESOL performance indicators for each program to sufficiently demonstrate the criteria of the 5 ESOL Strands. 
The program must assess the Florida Teacher Standards for ESOL Endorsement a minimum of two times within the program. 
The program must address each Performance Indicator at least one time within the program. 

Guidelines for Submissions
· Matrix is submitted in a Word document.
· If matrices are the same for multiple programs, only one matrix should be submitted. 
· Formatting of the template has not been altered (e.g., performance indicators moved or combined, page numbers removed).
· If readings are included, include the text title, author, and chapter title(s), as applicable.
· Resources identified in the matrix must be current (within the past 5 years).
· Include hyperlinks for all resources being used.
· Any links included in the matrix are active and accessible.

Directions
1. General Directions
Submit the completed matrix as a Word document. Include contact information for the preparer: Name, Position, Email, Phone, Program, Institution.
2. Alignment to the 9 ESOL Standards: 
Two assessments/tasks aligned to each ESOL Standard should be clearly described. The explanations should show a succinct alignment to the ESOL Standard. There are 9 ESOL Standards, and it is plausible that an assessment/task may be aligned to more than one ESOL Standard. The descriptions and the rubrics used to collect data on the alignment should reflect each ESOL Standard twice. 
3. Alignment to the 23 Performance Indicators:
Each of the 23 ESOL Performance Indicators should be addressed (not assessed) at least once in the program. This may include a description of the activity/assignment/task that is aligned to the indicator through a class reading, video, discussion or other activity. 

ESOL Endorsement Matrix
	Florida Teacher Standards for English for Speakers of Other Languages 
ESOL Endorsement Matrix

	Strand: Communication and Understanding for English Language Learners (ELLs) (CU)

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	CU.1: Learning of Academic Content and Language for ELLs. Teachers demonstrate strategies that support ELLs’ learning of academic content and language for measurable academic progress.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Field Experience #3:
Candidates use the SOLOM matrix to assess the oral language proficiency in listening, comprehension, vocabulary, fluency, grammar, and pronunciation of an ELL. 
Candidates describe the results on each of the five criteria on the SOLOM; give examples of ELL’s responses by aligning assessment to SOLOM criteria; and present instructional strategies to promote ELLs’ acquisition of academic content and language.

	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

Case Study - Field Report #3 is aligned to this standard. 
Candidates develop a set of questions based on the academic curriculum and materials in the classroom and gather data on the student’s learning, English proficiency, and other information to measure academic development and language acquisition. Candidates explain potential barriers ELLs may face in the classroom and describe strategies to help ELLs in learning the academic content, English, and the expectations of the school and include technological resources to further develop language and content-area skills for ELLs at varied levels of English proficiency.

Rubric criteria aligned to the standard:
-Candidates analyze a range of academic and linguistic barriers ELLs may face (e.g., limited vocabulary, unfamiliar content).
-Candidates explain strategies tailored to learning for ELLs at varied English proficiency levels (e.g., sentence frames, peer editing).
-Candidates demonstrate strategies that support ELLs' learning of grade-level content and English language for evidenced-based academic improvement. 
-Candidates describe ELL's academic progress and specific strategies to support language proficiency. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	
Field Experience #2:
Candidates coordinate with a mentor teacher to meet with ELL and evaluate pronunciation, fluency, vocabulary, comprehension, stress, intonation, accent, and overall speech patterns. They may ask ELL to read words that show the predicted language errors, read a short text, or answer simple questions to elicit the predicted errors. The goal is for candidates to reflect on strategies that promote ELLs’ development of academic content knowledge and language skills to help learners show steady, academic progress over time. 

	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

The ELL Analysis – Field Report #2 aligned to this standard. 
Candidates demonstrate an understanding of the five linguistic subfields through multiple, instructional approached strategies in supporting ELLs’ academic development and language proficiency. Prior to meeting with ELL, candidates research the “Common Mistakes in English” that are characteristic of ELL on the Ted Power website. They make a list of predictable pronunciation errors for the language spoken by ELL. Based on findings, candidates develop a set of questions motivating for ELL to answer (i.e., depending on age, English proficiency, grade level) to elicit the kinds of phonological errors that are commonly found among ELLs who speak the student’s language. Candidates describe instructional based strategies to support phonemic awareness (e.g., identifying beginning, middle end sounds) for ELLs to support the foundation for both reading and spelling. Candidates reflect on strategies to show how an understanding of the language system guides ELLs’ language acquisition and academic progress.

Rubric criteria aligned to the standard:
-Candidates demonstrate an understanding of the subfields of linguistics and strategies to guide ELLs’ academic development and language proficiency for measurable academic progress. 
-Candidates demonstrate a comprehensive understanding of the five linguistic subfields through multiple evidence-based strategies to support ELLs’ academic growth and language proficiency. 
-Candidates connect linguistic knowledge to instructional decisions to show improvement in ELLs’ performance. 
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	CU.1.1 Provide instruction and experiences that meet individual student needs.
	EEX 4202 
Context and Foundations

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Reading: Gargiulo, R.M. & Bouck, E.C. (2026). 8th ed. Special Education in Contemporary Society: An Introduction to Exceptionality. Sage. Chapter 3. Linguistic and Exceptionality (p.73–92). 

Candidates read and discuss the reading focusing on multicultural education, bilingual education, student differences, and educational programming for students with exceptionalities with linguistic differences. Questions to be discussed include: Are the perspectives and contributions of students from varied linguistic groups, as well as with disabilities, included in the curriculum? Are students of varied language backgrounds with varying abilities shown in both active and passive roles? Are varied content, examples, and experiences comparable in significance, kind, and function to those selected from mainstream students?

Reading: Vaughn, S., Bos, C. S., & Schumm, J. S. (8th ed.) (2023). Teaching Students Who Are Exceptional, Different, and At Risk in the General Education Classroom. Chapter 1. Special Education and Inclusive School: Responsibilities of Classroom Teachers.

Candidates read and discuss roles and responsibilities of teachers in meeting varied student needs and explore how to differentiate instruction for ELLs and students with disabilities. 

Other resource for class discussions: 
Reading Rockets-Embedded Supports to Differentiate Instruction for Struggling Students.
	

	CU.1.2 Model appropriate language and behaviors expected in U.S. school settings and workplaces.
	EEX 4240 
Beginning to Teach


EEX 6051 
Creating Positive Learning Environments for Students with Disabilities
	Behavior Intervention Plan: Candidates work with mentor teachers to identify a student with challenging behavior and observe in multiple settings and at different times throughout the school day using ABC data collection forms. Candidates summarize student’s interests, strengths, learning, language, and behavioral needs; develop hypotheses and a behavior support plan including prevention strategies, replacement behaviors (e.g., linguistic/social), and response procedures. This project models expected professional language and interactions. The project includes: 
Summary of Student –interests, strengths, learning, language, and behavioral needs
Observational Data – behavior observed in at least two settings
Hypothesis Development – statement tied to collected data
Development of Behavior Support Plan – prevention strategies, replacement behaviors or skills (e.g., social/linguistic, self-initiation, organizational), and response guidance.

Candidates work with mentor teachers to determine ABC data forms. Website for  ABC data examples.
	Candidates follow the teacher and student expectations of the school setting, analyze data, and develop a hypothesis and behavior support plan to meet academic and language needs of students.




	CU.1.3 Collaborate with families, schools, and larger communities to engage ELLs’ families in supporting their children’s education and encourage parental rights and involvement.
	EEX 4202
Context and Foundations

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	[bookmark: _Hlk219631121]Reading: Gargiulo, R.M. & Bouck, E.C. (2026). 8th ed. Special Education in Contemporary Society. Chapter 4 Parents, Families, and Exceptionalities (p.111–118). 

Candidates read and discuss strategies for working with families, including providing information in the family’s desired language and preferred communication means; using interpreters familiar with educational issues; and recognizing potential barriers such as time conflicts, language, transportation, and childcare. In the Service-Learning Project, candidates collaborate to plan and implement a project with families and school. This project is explained further below.

[bookmark: _Hlk219633329][bookmark: _Hlk219633277]Reading: Vaughn, S., Bos, C. S., & Schumm, J. S. (8th ed.) (2023). Teaching Students Who Are Exceptional, Different, and At Risk in the General Education Classroom. Chapter 3. Communicating and Collaborating with Other Professionals and Families.
Candidates read and discuss strategies for family collaboration and communication with families from varied linguistic backgrounds, including use of interpreters and addressing barriers such as time, language, transportation, and childcare.

Additional resource for class discussions: 
Colorín Colorado- ELL Family Engagement: Resource Collection.
	

	CU.1.4 Incorporate in instruction the roles, rights, and responsibilities of U.S. citizens and ways to support civic engagement. 
	EEX 4202
Context and Foundations

EEX 6051
Creating Learning Environments for Students with Disabilities


	Service-Learning Plan: Candidates work collaboratively to plan and implement a civically engaged project in the school community that addresses issues for ELLs and students with disabilities. Includes: 
Plan – identify a need with stakeholder input.
Implementation – describe implementation, reflect on outcomes and learning gains
Reflect – summarize findings with stakeholder feedback.

Reading: Vaughn, S.R., Bos, C.S. & Schumm, J.S. (2018). Teaching students who are exceptional, different and at risk in the general education classroom. 7th ed. Pearson. Chapter 3. Communicating and Collaborating with Other Professionals and Families (p. 76-102). 

Candidates discuss ways to foster positive home-school connections through homework, parent conferences, and other forms of communication. The role of families from linguistically different backgrounds is discussed in establishing a collaboration process (p.99). This reading will support discussions on community involvement and civic responsibility. 
	Candidates work collaboratively to plan and implement a civically engaged project in the school community that addresses issues for ELLs and students with disabilities.



	Strand: Applied Linguistics (AL)

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	AL.1: Language as a System 
Teachers will demonstrate understanding that language is a system to support ELLs’ acquisition of English at varying proficiency levels.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
























	Assessment ONE:
	
Case Study- Field Report #1:
Candidates dialogue with ELL to learn about student’s interests, background, English proficiency, and demonstrate an understanding of how the components of language function together as an interconnected system.

	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

Case Study - Field Report #1 is aligned to this standard. 
Candidates consult with their mentor teacher to identify an ELL and create a list of questions pertinent to student’s age, proficiency, and grade level. They set up a time to meet with ELL, introduce themselves, and informally ask the list of questions prepared. 
Candidates create a summary of their experience to include: a description of how to support ELL’s English proficiency demonstrating an understanding of language as a system; an explanation of ways to create a welcoming classroom; a review the Florida Department of Education website at: Student Achievement through Language Acquisition  (SALA), and how SALA guides teachers and support ELLs.

Rubric criteria aligned to standard:
-Candidates demonstrate meaningful understanding of language as an interconnected system (phonology, morphology, syntax, semantics, pragmatics) and
include relevant examples for varied proficiency levels (e.g., using sentence frames to support syntax, word families to teach morphology).
-Candidates analyze insights gained from the SALA website and apply to instructional practices with specific examples.
-Candidates explain practices (in learning about language as a system) to foster a welcoming classroom and include a rationale connected to ELLs’ language proficiency needs. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners
	Assessment TWO:
	
ELL Analysis - Field Report #6:
In collaboration with a mentor teacher, candidates plan and teach a differentiated reading activity with ELL or the whole class. Possible options may include an activity based on any of the following suggestions:
Phonics/Phonemic Awareness
o Compare sounds in English and ELL’s home language.
o Teach phonics patterns using leveled texts or visual supports.
Subject-Specific Supports
o Science: Use word banks, sentence frames, visual glossaries, or color-coded highlighting
for complex texts.
o Language Arts: Use audiobooks, role-play, or performance of dialogues/scenes to build fluency and expression.
o Math: Use podcasts, digital math stories, or visuals to make abstract concepts more accessible.
o Other Option: Adapt strategies based on mentor teacher’s recommendations.



	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.
ELL Analysis – Field Report #6 is aligned to this standard. 
Candidates write an articulated reflection on how differentiation supports literacy development across proficiency levels, to include a description of how phonological, morphological, syntactic, and semantic patterns in English support language acquisition for ELLs; how language follows rules and patterns (language as a system) to support language acquisition for ELLs at varied levels of proficiency; an explanation of the overall experience using a differentiated reading activity and strategies to build on first language literacy for ELLs. Candidates provide a rationale on how awareness of language rules and patterns support literacy development for ELLs.

Rubric criteria aligned to this standard:
--Candidates describe how language operates as a system with consistent rules and patterns.
-Candidates explain how rules and patterns can be applied to support ELLs’ language acquisition across varied proficiency levels.
Candidates provide examples and strategies to demonstrate understanding of language structure in practical teaching contexts.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	AL.1.1 Demonstrate understanding of the components of the English language: phonology (sounds), morphology (word structure), syntax (sentence structure), semantics (meaning), and pragmatics (contextual use) as an integrative and communicative system.
	EEX 4202
Context and Foundations

[bookmark: _Hlk211185442]EEX 6051 Creating Positive Learning Environments for Students with Disabilities


	Reading: Gargiulo, R.M. & Bouck, E.C. (2026). 8th ed. Special Education in Contemporary Society: An Introduction to Exceptionality. Sage. Chapter 11 Individuals with Speech and Language Impairments (p.321-351). 

Candidates read and discuss organs typically used in the production of speech; basic components of language; the nature of speech, language, and communication. Discuss the five components of language and techniques for second-language learners (ELLs) (p.351).

Reading: Vaughn, S.R., Bos, C.S. & Schumm, J.S. (2018). Teaching students who are exceptional, different and at risk in the general education classroom. 7th ed. Pearson. 
Chapter 4. Teaching Linguistically [Diverse] Students (p. 108-139). 

Candidates describe ways for classroom teachers to learn about students’ backgrounds and linguistic needs; explain ways to incorporate students’ backgrounds into curriculum; identify common misconceptions about second language acquisition and explain what they can do to support ELLs in the classroom; provide examples of teaching practices that promote linguistic skills of students. 
Programs such as sheltered English, bilingual education, two-way immersion programs, SDAIE, and dual language are explained and discussed. Also, guidelines for making input comprehensible for second-language learners, secondary language output, language variation and dialect, historical perspective on ESL instruction and bilingual education, and assessment of students with linguistic differences. Discussions include a comprehensive overview of the branches of the English language as a system of communication.
	

	AL.1.2 Apply knowledge of English proficiency levels to support language acquisition across the four language domains (listening, speaking, reading, and writing).
	EEX 4942 Practicum in ESE

EEX 6051 Creating Positive Learning Environments for Students with Disabilities









	Literacy Binder Checklist: Candidates maintain an online notebook shared with supervisors to document evidence of planning and implementing literacy instruction for all learners, including ELLs. The Binder demonstrates candidates’ ability to plan reading instruction, interventions, and evaluate outcomes with strategies for the four language domains (listening, speaking, reading, writing). Assessment evidence includes reading assessments conducted at least four times a semester measuring word recognition rate, fluency, comprehension, and vocabulary, with graphed data and protocols.

[bookmark: _Hlk210657162]Reading: Vaughn, S.R., Bos, C.S. & Schumm, J.S. (2018). Teaching students who are exceptional, different and at risk in the general education classroom. 7th ed. Pearson. Chapter 4. Teaching Linguistically Diverse Students (p. 108-139). 

Candidates describe ways for classroom teachers to learn about students’ backgrounds and linguistic needs; explain ways to incorporate students’ backgrounds into curriculum; identify common misconceptions about second language acquisition and explain what they can do to support ELLs at varied levels of proficiency in listening, speaking, reading, and writing; provide examples of teaching practices that promote linguistic skills for all students. 
	Candidates communicate with mentor teachers and university supervisors to complete the Binder requirements. Language domains are considered through lesson plans, oral/aural language development, print and digital texts, and explicit writing instruction which are compiled in the Literacy Binder.

	AL.1.3 Model proficient oral and written communication skills for ELLs by adjusting language use according to context, audience, and purpose. 
	EEX 4942 Practicum in ESE

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Literacy Binder Checklist: Candidates design lessons demonstrating oral/aural language development for ELLs with varied proficiency levels. The Binder rubric includes differentiated instruction using complex print and digital text, explicit writing instruction, and evidence of modifying language use to meet learners’ needs.
Class Activity: Candidates analyze examples of classroom discourse and teacher-student interactions, identifying effective ways to modify speech rate, vocabulary, and sentence structure (writing) for learners at varying English proficiency levels. Candidates model academic language and clarify classroom expectations for ELLs.

Activity resources: 
Colorín Colorado – Academic Language and ELLs-What Teachers Need to Know. 
Colorín Colorado – Oral Language Development for ELLs: 5 Challenges and Solutions 
FluentU – ESOL Modifications-How to Adapt Your Lessons 
Colorín Colorado – 12 Ways Teachers Can Support ELLs
CLRN -How to Help ELL Students in the Classroom
	Candidates communicate with mentor teachers and university supervisors to complete the Binder requirements. Language domains are considered through lesson plans, oral/aural language development, print and digital texts, and explicit writing instruction which are compiled in the Literacy Binder.



	AL.1.4 Identify similarities and differences between English and other languages to inform instructional approaches.
	RED 4312 Teaching Reading Sourcebook

AND 

TSL 5242 Language Principles, Acquisition, and Assessment for English Learners (ELs)
	Reading: Honig, B., Diamond, L., Cole, C. L., & Gutlohn, L. (2018). Teaching reading sourcebook: For all educators working to improve reading achievement. Arena Press. 978-1-634-02235-4 (3rd edition). Chapter 2- Structure of Spanish, pp. 50-66. 
Candidates read and discuss the structure of the Spanish language, differences between Spanish and English phonetic elements, phonetic elements that are common, and similar cognates between Spanish/English. 

In addition, in their TSL course, candidates research the “Common Mistakes in English” website to identify pronunciation errors made by speakers of a specific native language. 
	









Candidates interview an ELL to elicit typical language errors and analyze similarities and differences between English and student’s native language.




	Strand: Methods of Teaching ESOL (MT)

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	MT.1: ESOL Requirements and Practices. Teachers will apply knowledge of evidence-based practices and requirements in the field of ESOL.
	
TSL 4080
ESOL Curriculum and Pedagogy


TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Case Study Field Reports #2 and #6:
Candidates meet with ELL to acquire information on student’s academic performance across content areas (i.e.,
math, science, social studies, language arts, music, PE); observe if ELL is perceived as behind, on grade-level, advanced, gifted, specific learning disabilities; and connect field experiences and course resources to show an understanding of laws and policies guiding ELLs and their families.



	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

Case Study - Field Reports #2 and #6 are aligned to this standard. 
Candidates explain how the Home Language Survey is used in the identification of ELLs; describe teachers’ responsibilities when instructing ELLs based on specific laws/policies; explain how schools monitor the progress of ELLs; describe tools or procedures observed being used in the P-12 classroom (e.g., RTI, MTSS). 
Candidates review federal and state legislation for ELLs. Suggested resources: Federal and State Legislation, Understanding the Florida Consent Decree, Lau v. Nichols  (1974) Castañeda v. Pickard. (1981) Plyler v. Doe (1982).   
Candidates describe evidence-based ESOL practices (e.g., sheltered instruction, scaffolding, formative assessment) aligned to legal requirements (e.g.,
Florida Consent Decree, ESSA, Lau v. Nichols) and reflect on an understanding of linguistic needs in planning and monitoring ELLs.
Rubric criteria aligned to this standard:  
-Candidates demonstrate a comprehensive understanding of federal, state, and local policies/statutes for ELLs.
-Candidates explain classroom implications on how to adapt instruction based on legal mandates.
-Candidates describe ELL’s daily experience; draw meaningful inferences; explain language proficiency level using evidence from observations and/or assessments to demonstrate knowledge of instructional practices that impact student learning. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing


TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	 
ELL Analysis - Field Report #3:
Candidates make a list of strategies based on mentor teacher’s input (or other school personnel’s) and schedule a meeting with ELL to elicit the common phonological errors/sounds of student’s language for a second time.

Candidates take notes of ELL’s pronunciation, accent, intonation, volume, etc. and choose from the following to gather further speech data:

• ELL reads a list of words with predicted error sound embedded (i.e., initial, middle, final).
• ELL names classroom objects or objects in pictures.
• ELL reads a short text with the predicted error sound embedded. 
• ELL answers questions designed to elicit the predicted error sounds. 






	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data for candidates to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

ELL Analysis - Field Report #3 is aligned to this standard. 
Prior to meeting with ELL, candidates ask mentor teacher, ESOL specialist, or other school personnel
for information on student’s background (e.g., behavior, learning disability, gifted, English proficiency, social skills, academic development), and initiate a conversation about WIDA ACCESS scores, assessments in content areas (e.g., math, science, social studies, language arts, music/PE/arts), or other assessments available. 
Candidates discuss the following: 
--how to include ELLs’ linguistic backgrounds into phonics instruction. 
--strategies beneficial for ELLs at beginning
levels of English proficiency, higher levels, and for all other students.
--specific evidence-based strategies (e.g., visuals, sentence frames, cooperative learning) mentor teacher or ESOL specialist uses to support students. 

Candidates write an articulated reflection on how evidence-based strategies (e.g., instructional techniques that are shown to improve student outcomes for ELLs) aligned to Florida’s ESOL
statutes and rules (e.g., Consent Decree, Lau v. Nichols) support ELLs’ learning and language development. Candidates include an overview of the discussion with mentor teacher (or other school personnel), and examples of how ELLs’ home language serves as a foundation for phonics development, strategies to connect home language knowledge to reading in English.

Rubric criteria aligned to this standard:  
-Candidates demonstrate how evidence-based instructional strategies aligned to Florida’s ESOL statutes support language and academic development.
-Candidates integrate language supports (e.g., scaffolding, visuals, sentence frames) tailored to varied proficiency levels.
-Candidates provide an articulated reflection of field experience that connects linguistic knowledge to instructional decisions that promote consistent positive outcomes for students (evidence-based practices). 
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	MT.1.1 Demonstrate knowledge of Florida’s educational statutes and rules when participating in activities regarding the identification, instruction, and progress monitoring of ELLs.
	EEX 4202
Context and Foundations

EEX 6051 Creating Learning Environments for Students with Disabilities
	[bookmark: _Hlk219631275]Reading: Gargiulo, R.M. & Bouck, E.C. (2026). Special Education in Contemporary Society. Chapter 2 Policies, Practices, and Programs (p.37–68). 

Candidates read and discuss litigation and legislation affecting education, including IDEA, NCLB, ESSA, and the identification and assessment of individual differences. Guiding questions include: How has litigation influenced the field? How does the school district protect student rights, involve parents, and ensure due process for all students, including ELLs?

Reading: Vaughn, S., Bos, C. S., & Schumm, J. S. (8th ed.) (2023). Teaching Students Who Are Exceptional, Different, and At Risk in the General Education Classroom. Chapter 2. Multi-Tiered Systems of Support (MTSS): Developing Equity [Fairness] for all Learners.

Candidates read and discuss state and federal laws and policies (IDEA, ESSA), tiers of intervention, and MTSS models supporting all students, including ELLs. Questions explored include: What should teachers do when more than half of students are not meeting benchmarks? How can evidence-based instruction meet needs of students from varied linguistic backgrounds? What role does RTI play in supporting all learners?
	

	ESOL Strand and Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	MT.2: English Language Acquisition and Development 
Teachers will apply evidence-based practices to deliver instruction that supports and accelerates English language acquisition.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Lesson Modifications:
Candidates work collaboratively with the mentor teacher to plan and teach a lesson using the strategies of monitoring and peer interaction to demonstrate evidence‑based instructional practices (research supported instructional practices) that promote and increase students’ English language development.

	
	
	The assessment aligned to this assessment is Modified Lesson Plans. Candidates modify lessons and teach one lesson in their field experience. 

Candidates modify activities using evidence-based strategies (e.g., uses explicit vocabulary instruction, provides interactive/meaningful language use, scaffolds instruction, uses authentic materials) to guide ELLs’ English proficiency and academic development with the goal to create benchmarks-aligned lesson plans structured to meet the state academic standards and Florida’s English Language Development (ELD) Standard(s) to show what students are expected to know and be able to do at each grade level and across all content areas.

Rubric criteria aligned to this standard:  
-Candidates provide specific, observable, measurable objectives to ensure mastery of content for ELLs at varied levels of proficiency. 
-Candidates integrate a broad range of evidence-based strategies to support ELLs at varied levels of proficiency and ensure mastery of objective(s).
-Candidates create activities designed for ELLs to access content aligned to benchmarks and support language proficiency.
-Candidates develop lessons that differentiate for all levels of proficiency in fostering a student-centered environment and include systematic and scaffolded instruction to meet the needs of ELLs. 
-Candidates show an alignment with assessment to 
ensure mastery of content for ELLs at varied proficiency levels.  
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners











	Assessment TWO:
	
Unit Plan Modifications:
Candidates review unit plan modifications with mentor teacher during field experiences and inquire about further ways to demonstrate evidence‑based instruction that intentionally supports, increases, and monitors students’ English language acquisition.

The overarching goal in modifying a Unit Plan is for candidates to learn more on how to improve ELLs’ learning outcomes and to have a conversation with mentor teachers on instructional approaches and interventions used in the classroom that are supported by high‑quality research.

	
	
	The assessment aligned to this standard is Unit Plan Modifications. Candidates choose two lessons from a K-12-unit and demonstrate ability to utilize evidence-based strategies and practices to modify lesson objectives, activities, and assessments to meet the needs of ELLs at varying English proficiency levels. 

The modifications identify the appropriate Florida English Language Standard aligned to each lesson; incorporate appropriate strategies for ELLs in listening, speaking, reading, and writing; show how ELLs can demonstrate their academic understanding based on their English proficiency levels, and are connected to grade level expectations. The modifications cannot hold ELLs to lower expectations than non-ELLs in the classroom.
In completing this task, candidates show how they address responsibility to deliver linguistically relevant lessons, and strategies to guide ELLs’ learning of the academic content, English language, and school environment.

Rubric criteria aligned to this standard:  
-Candidates modify lesson activities using evidence-based strategies to guide ELLs’ English proficiency and academic development.
-Candidates create activities that incorporate multiple evidence-based strategies.
-Candidates modify activities to meet the needs of ELLs at all levels of proficiency and lead to the achievement of the lesson objective.
-Candidates demonstrate activities that are systematically modified to align with benchmarks and support four domains across proficiency levels.
-Candidates provide multiple strategies to provide access to academic content and enhance language proficiency.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	MT.2.1 Demonstrate the use of evidence-based practices in English language acquisition to plan instruction that meets the needs of ELLs at varying English proficiency levels.
	TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Students will work in groups to review the five (5) practices outlined in the reading; they will be assigned one practice to summarize and share with the class. Reading: Implementing Evidence-based Instructional Practices for English Learners: Using Research to Guide Practice (NCELA, 2025).
	

	MT.2.2 Implement listening, speaking, reading, and writing strategies aligned to evidence-based practices on second language acquisition for ELLs at varying English proficiency levels. 
	EEX 4942 Practicum in ESE

EEX 6248 Instructional Strategies for Students with Disabilities
	Literacy Binder Checklist: Candidates maintain an online notebook documenting student proficiency that results from the implementation of instruction in the form of reading assessments (i.e., Informal Reading Inventory). Evidence includes listening and speaking strategies measured through word recognition, fluency, comprehension, and vocabulary. Data are graphed and used to guide lesson instruction. The Binder demonstrates candidates’ ability to evaluate outcomes encompassing strategies for the four language domains. A rationale for the selected instructional strategies and materials implemented with P-12 students includes lesson plans and student outcomes. Evidence-based practices are implemented throughout the semester with all students, including ELLs. 

Other Resources for Class Discussions:
Colorín Colorado - Improving Writing Skills: ELLs and the Joy of Writing
Colorín Colorado -Speaking and Listening Skills for ELLs
	Literacy Binder Checklist: 
Candidates assess students at least four times in the four domains to analyze academic growth and language proficiency.

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience
 (if applicable)

	MT.3: Standards-Based ESOL and Content Instruction 
Teachers will ensure ELLs have access to benchmarks-aligned academic content to provide language support at varying English proficiency levels.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Lesson Plan Modifications: 
Candidates teach a lesson using the strategies of monitoring and peer interaction to demonstrate evidence-based practices to ELLs in their field-based classroom. Candidates discuss with mentor teacher to determine if ELLs are progressing toward the benchmarks’ expectations, materials reflect the cognitive demand, rigor, and language expectations of the benchmarks, and the content is aligned to grade‑level benchmarks with scaffolds, language supports, and differentiation. During the field experience, candidates learn about ways to help ELLs meet the knowledge, skills, and language demands of benchmarks.



	
	
	The assessment aligned to this assessment is Modified Lesson Plans. Candidates adapt lessons to integrate ESOL techniques grounded in evidence-based practices for ELLs at varied English proficiency levels for one or more content areas (e.g., math, science, social studies, language arts). In designing lessons, candidates follow the guidelines for a benchmarks-aligned lesson plan. 
Suggested resource: Colorín Colorado. 

Rubric criteria aligned to this standard:  
-Candidates write objectives that are specific, observable, measurable to ensure mastery of content for ELLs at varied proficiency levels.
-Candidates identify and align the Florida Content and WIDA ELD Standards to the lesson.
-Candidates design lesson activities for ELLs to access content aligned to benchmarks and support language proficiency in the four domains.
-Candidates modify activities using evidenced-based strategies (e.g., research-driven strategies, validated teaching practices, data-informed instruction) to guide ELLs’ English proficiency and academic development. 
-Candidates plan and deliver lessons for English language acquisition to meet the needs of ELLs at varying English proficiency levels in a student-centered learning environment.
-Candidates modify the assessment to ensure mastery of content for ELLs based on English proficiency levels.
-Candidates demonstrate ability to recognize the teacher’s ethical and professional responsibilities in planning for varied student populations. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	
ELL Analysis - Field Report #3:
Candidates take notes of ELL’s pronunciation, accent, intonation, volume, etc. and choose from the following to gather further speech data:
• ELL reads a list of words with predicted error sound embedded (i.e., initial, middle, final).
• names classroom objects or objects in pictures.
• ELL reads a short text with the predicted error sound embedded. 
• ELL answers questions designed to elicit the predicted error sounds. 

The goal of this assessment is for candidates to demonstrate their knowledge that ELLs must be able to engage with academic content aligned to benchmarks that are supported by language scaffolds and tailored to varied proficiency levels.

	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to gather linguistic data for candidates to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

The assessment aligned to this standard is ELL Analysis - Field Report #3.
Prior to meeting with ELL, candidates ask mentor teacher, ESOL specialist, or other school personnel
for information on student’s background and initiate a conversation about WIDA ACCESS scores, assessments in content areas, or other assessments. Candidates respond to the following: 
--how to include ELLs’ linguistic backgrounds into phonics instruction. 
--strategies beneficial for ELLs at beginning levels of English proficiency, higher levels, and for all other students.
--specific evidence-based strategies mentor teacher or ESOL specialist uses to support all students. 
Candidates write an articulated reflection on how evidence-based strategies aligned to Florida’s ESOL
statutes and rules support ELLs’ learning and language development, include an overview of discussion with mentor teacher (or other school personnel), and provide examples of how a student’s home language serves as a foundation for phonics development; include strategies to connect home language knowledge to reading in English.

Rubric criteria aligned to this standard:  
- Candidates demonstrate how evidence-based instructional strategies aligned to Florida’s ESOL statutes, support language and academic development.
- Candidates integrate language supports (e.g., scaffolding, visuals, sentence frames) tailored to varied proficiency levels.
-Candidates explain how ELLs’ home language serves as a foundation for learning phonics; identify strategies from home language to support phonics development (e.g., cognates). 
-Candidates provide an articulated reflection that connects linguistic knowledge to instructional decisions showing how ELLs engage with academic content aligned to benchmarks supported by language scaffolds tailored to their proficiency levels.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	MT.3.1 Use evidence-based strategies to support language acquisition and academic achievement.
	EEX 4942 Practicum in ESE

EEX 6248 Instructional Strategies for Students with Disabilities
	Literacy Binder Checklist: Candidates document their use of evidence-based strategies (e.g., access prior knowledge, use graphic organizers, provide explicit instruction) supporting reading and writing for ELLs. Instructional materials and assessments demonstrate alignment with second language acquisition research, and evidence of student reading growth is provided through multiple assessments.
	Literacy Binder Checklist: 
Candidates assess students at least four times in the four domains to analyze academic growth and language proficiency.

	MT.3.2 Incorporate strategies for listening and speaking for ELLs at varying English proficiency levels to support learning to read and write in English. 
	EEX 4942 Practicum in ESE

EEX 6248 Instructional Strategies for Students with Disabilities
	Literacy Binder Checklist: Candidates plan integrated literacy instruction that connects listening and speaking to reading and writing development. The binder includes lesson plans, student outcomes, and evidence of applying four-domain instructional strategies.
	

	MT.3.3 Deliver reading and writing instruction appropriate for ELLs at varying English proficiency levels.
	EEX 4942 Practicum in ESE

EEX 6248 Instructional Strategies for Students with Disabilities
	Literacy Binder Checklist: Candidates implement differentiated reading and writing instruction aligned with learners’ English proficiency. Assessment evidence includes graphs of word recognition, fluency, comprehension, and vocabulary gains from multiple data points. The binder includes lesson plans, student outcomes, and evidence of applying four-domain instructional strategies.

	

	MT.3.4 Use Florida’s English Language Development (ELD) Standards to plan lessons that combine academic content with language objectives.
	TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085 Theory and Practice in Teaching English Learners (ELs)
	Candidates review the Florida ELD Standards and align two lesson plans to support students av varied levels of proficiency. Candidates modify one lesson in reading and one in a content area to demonstrate understanding of WIDA ELD Standards, language uses, and expectations. The modifications are made for objectives, activities, and assessments to meet the language needs of all students.

Other suggested resource: 
Florida WIDA ELD Standards-Duval County; WIDA English Language Development Standards Framework, 2020 Edition, K-12.  
	




	Strand: ESOL Curriculum and Materials Development (CM)

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	CM.1: Planning for Standards-Based Instruction for ELLs 
Teachers will plan and deliver lessons that include English language acquisition and meet the needs of ELLs at varying English proficiency levels.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Lesson Modifications: 
Candidates collaborate with the mentor teacher to plan and teach a standards-based mini-lesson that integrates English language development and addresses the needs of ELLs across a range of proficiency levels.  

	
	
	Candidates complete Lesson Plan Modifications and teach one lesson in their field experience. 
Candidates design and implement standards‑aligned lessons that promotes English language development and aligns to the proficiency levels of ELLs.
The assessment aligned to this standard is Lesson Modification-Teach a Mini-Lesson.

Rubric criteria aligned to this standard:  
- Candidates modify the objectives to be specific, observable, and measurable to ensure mastery of content for ELLs at varied proficiency levels.
-Candidates identify and align the Florida Content and WIDA ELD Standards to the lesson. 
-Candidates create a lesson that differentiates for all levels of proficiency in fostering a student-centered environment; include systematic and scaffolded instruction to meet the needs of ELLs.
-Candidates create lesson activities designed for ELLs to access content aligned to benchmarks and support language proficiency in four domains.
-Candidates modify lesson activities to use 
evidenced-based strategies to guide ELLs’ English proficiency and academic development 
-Candidates plan and deliver lessons for English language acquisition to meet the needs of ELLs at varying English proficiency levels in a student-centered learning environment.
-Candidates modify assessment to ensure mastery of content for ELLs based on English proficiency levels.
-Candidates demonstrate an ability to recognize the teacher’s ethical and professional responsibilities in planning for varied student populations. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	
Unit Plan Modifications: 
Candidates communicate with mentor teacher to plan and teach a lesson that integrates English language development and addresses the needs of ELLs across a range of proficiency levels.
































	
	
	The assessment aligned to this standard is Unit Plan Modifications.
Candidates create benchmarks-aligned lesson plans structured to meet the State content standards (i.e., Florida B.E.S.T Standards) and the WIDA ELD Standard(s) to show what students are expected to know and be able to do at each grade level and across all content areas. 
Candidates choose two lessons from a K-12-unit plan and demonstrate ability to utilize evidence-based strategies and practices to modify lesson objectives, activities, and assessments to meet the needs of ELLs at varying English proficiency levels. 
The modifications identify the appropriate Florida English Language Standard (based on WIDA ELDs)
aligned to each lesson; incorporate appropriate strategies for ELLs in listening, speaking, reading, and writing; show how ELLs can demonstrate their academic understanding based on their English proficiency levels, and are connected to grade level expectations. 
In completing this assessment, candidates show how they address responsibility to deliver linguistically relevant lessons, and strategies to guide ELLs’ learning of the academic content, English language, and school environment.

Rubric criteria aligned to this standard:  
-Candidates modify lesson activities using evidence-based strategies to guide ELLs’ English proficiency and academic development.
-Candidates create activities that incorporate multiple evidence-based strategies.
-Candidates modify activities to meet the needs of ELLs at all levels of proficiency and lead to the achievement of the lesson objective.
-Candidates demonstrate activities that are systematically modified to align with benchmarks and support four domains across all proficiency levels.
-Candidates provide multiple strategies to ensure access to academic content and increase language proficiency.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	CM.1.1 Plan for benchmarks-aligned and linguistically appropriate instruction to create a student-centered learning environment.
	EEX 4244 Becoming a Special Education Teacher

EEX 6224 Developing Individualized Education Programs for Students with Disabilities
	Literacy Binder Checklist: Candidates document literacy instruction planning and implementation through an online notebook. The Binder demonstrates ability to plan and deliver reading instruction for all learners, including ELLs and students with disabilities. Candidates plan interventions and provide evidence of student growth via assessments (word recognition, fluency, comprehension, and vocabulary). Data are graphed and submitted with the protocol. The task promotes a student-centered environment for all learners.

IEP Project: Candidates participate in a simulated Individualized Education Program (IEP) meeting, developing goals aligned with academic benchmarks and ELLs’ linguistic needs. Candidates analyze student profiles, identify learning strengths and language challenges, and write measurable objectives supporting access to grade-level content.
	











Candidates attend an IEP meeting and collaborate with mentor teacher to analyze goals and benchmarks to meet the language needs of students.



	CM.1.2 Plan learning tasks to meet the needs of ELLs with interrupted or limited education.
	EEX 4244 Becoming a Special Education Teacher

EEX 6224 Developing Individualized Education Programs for Students with Disabilities
	Literacy Binder Checklist: Candidates maintain an online notebook to document implementation of literacy instruction. The Binder shows planning for ELLs with interrupted education by providing interventions and tracking reading progress (word recognition, fluency, comprehension, and vocabulary). Data are graphed and analyzed to demonstrate how instruction meets the needs of all learners.

IEP Project: Candidates create differentiated instructional plans that consider interrupted or limited prior education for ELLs. The IEP includes goals and strategies that bridge learning gaps, reflect second-language acquisition principles, and ensure access to instruction.

Suggested resources: Colorín Colorado- How to Support ELL Students with Interrupted Formal Education (SIFE)
Students with Interrupted Formal Education: Understanding Who They Are
WIDA Focus On: SLIFE.
	









Candidates attend an IEP meeting and collaborate with mentor teacher to analyze goals and benchmarks to meet the language needs of students.

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	CM.2: Effective Use of Resources and Technologies 
Teachers use technological tools and benchmarks-aligned resources to effectively meet the needs of ELLs at varying English proficiency levels.
	TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners

	Assessment ONE:
	Field Report #4: 
In collaborating with mentor teacher, candidates schedule another session with ELL for the fourth field experience. 

Download a copy of the Reading Fluency Chart. Candidates use the chart and ask ELL to read aloud a short story or read from pages in class textbook. Depending on English proficiency, use a wordless picture book and ask questions about the pictures. Fill in the reading chart based on ELL’s reading performance.  

Based on field experience, candidates identify and explain technological tools to personalize learning and promote language development for ELLs.

	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

This assessment is aligned to Case Study - Field Experience #4. Candidates describe how to differentiate reading instruction for ELL at the given level of English proficiency AND for all ELLs at varied levels of English proficiency using evidence-based practices (e.g., explicit instructional strategies, scaffolding techniques, visual tools, formative assessments, collaborative learning strategies); write a summary of classroom experience to include ways to differentiate reading instruction based on second language acquisition (SLA); explain technological tools to support ELLs (e.g., Imagine Learning, i-Ready, Lexia, NearPod, Edpuzzle, BrainPop, GoogleDocs, Google Translate, PocketTalk, Kahoot); provide an explanation of how to use these tools in the classroom, and how it meets the criteria of a ‘benchmarks-aligned resource’ (e.g., instructional materials specifically designed to support the academic development of students based on
lesson objectives and Florida B.E.S.T. Standards).

Rubric criteria aligned to this standard:  
-Candidates use technological tools and benchmarks-aligned resources to effectively meet the needs of ELLs at varying English proficiency levels.
-Candidates select multiple technological tools (e.g., translation apps, interactive platforms) linked to benchmarks-aligned resources and differentiated for varied proficiency levels (e.g., Pocket Talks). 
-Candidates analyze reading instruction using a range of evidence-based strategies (e.g., repeated reading, choral reading, scaffolded text levels) tailored to varied proficiency levels; examples show how strategies support fluency and comprehension for ELLs. 
-Candidates adapt reading instruction differentiated for varied proficiency levels (e.g., academic language scaffolds) with specific and relevant examples. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	
ELL Analysis - Field Report #4:
In collaboration with mentor teacher, candidates use a technological tool with ELL. Suggestions for candidates include:
Book Creator (Reading): Read a short, grade-level text with ELL; highlight key vocabulary and sentences, ask comprehension questions or record ELL’s answers.
Book Creator (Vocabulary Page): Select 5-7 vocabulary words from a benchmarks-aligned text (e.g., science). Create a page with words, pictures, sentences or record ELL’s dictation.
Mini-Lesson: Use a digital tool (e.g., reading app) to present a lesson on vocabulary or comprehension.
Kahoot: Use Kahoot to introduce or review academic vocabulary from a benchmark-aligned text (e.g., language arts, science, social studies).
Presentation Tools: Use computer, tablet, software, apps to present an academic topic to ELL.
Student Production: Ask ELL to retell a story or explain a concept using academic vocabulary. Have ELL to create a page in Book Creator or other resource. 
Other Tools: Try other technologies recommended by mentor teacher.
The expectation is for candidates to implement instruction that embeds English language development and differentiates for ELLs at varying levels of proficiency.

	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to gather linguistic data for candidates to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

The assessment aligned to this standard is the ELL Analysis - Field Report #4. Candidates meet with mentor teacher to discuss technologies to support ELLs and inquire as to what technologies are used and how they impact ELLs. In collaboration with mentor teacher, candidates use a technological tool with ELL or observe mentor teacher using technological tools to support ELLs. 
Candidates write an articulated reflection on how technology can enhance engagement and learning for ELLs at varied proficiency levels and how to align technology to grade level benchmarks and expectations. 

Rubric criteria aligned to this standard:  
-Candidates describe technological tools, rationale for choice, support for ELLs at varied levels of proficiency, and outcome with ELLs. 
-Candidates describe appropriate technology; explains usage of benchmarks-aligned tools to enhance learning across proficiency levels.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	CM.2.1 Use benchmarks-aligned materials and other resources based on ELLs’ language proficiency data.
	EEX 4242 Enhancing Expertise in Teaching and Instructional Decision-Making

EEX 6051 Creating Positive Learning Environments for Students with Disabilities

	Progress Monitoring Project: In an 8-week intervention, candidates implement a research-based instructional strategy for a P–12 student who is not progressing in a content area. 
Plan: Describe student’s interests, strengths, and language needs with supporting data. Identify evidence-based interventions and define an accelerated target using benchmark data or norming charts to promote growth. 
Implementation: Implement the selected strategy, keep a daily log, monitor weekly probes, and adjust based on results. Reflect on outcomes to demonstrate understanding of benchmark-aligned instruction for varied learners.
	Candidates use the intervention daily, collect weekly assessment data/probes, and make instructional decisions based on the data. 

	CM.2.2 Integrate applicable technological tools into instruction to support ELLs’ development of academic language and content knowledge.
	EEX 4244 Becoming a Special Education Teacher


EEX 6224 Developing Individualized Education Programs for Students with Disabilities
	Literacy Binder Checklist: Candidates maintain an online notebook documenting literacy instruction and use of digital tools to support reading comprehension and language development. Binder rubric criteria include differentiation of instruction using complex print and digital text, strategies for ELLs with varying oral proficiency levels, and intensive learning environments. The criterion on Binder rubric includes ‘differentiation of instruction to meet all students’ needs utilizing complex print and digital text, ELLs at varied levels of oral proficiency, and an intensive environment.’ 
	




	Strand: Testing and Evaluation of ESOL (TE)

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	TE.1: Key Factors and Considerations in Assessment for ELLs 
Instruction is informed by teachers assessing student understanding in multiple ways (e.g., progress monitoring, formative, and summative). Teachers use assessment data to identify the appropriate instructional approach, select appropriate scaffolds, guide differentiation of instruction, and use corrective feedback.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners

































	Assessment ONE:
	
Field Report #5: 
Candidates meet with ELL and complete a second SOLOM assessment and draw on the assessment data (current and previous SOLOM results, Reading Chart data) recommend instruction, scaffolds, and feedback to support ELL’s growth. The candidates communicate with the mentor teacher to discuss assessment processes for ELLs. The purpose of this assessment is for candidates to have multiple measures of assessment for ELL and to use the data to inform teaching, effective supports, and appropriate feedback to enhance English proficiency and academic growth. 



	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

This assessment is aligned to Case Study - Field Report #5. Candidates prepare another set of questions for a second SOLOM assessment to meet ELL’s language proficiency and grade level expectations. 
Compare results of this assessment, the previous SOLOM data, and the Reading Fluency Chart results by highlighting trends, growth, and areas of concern. The analysis includes insights into the relationship between oral proficiency and reading fluency and provides relevant examples to support ELL’s identified instructional needs and matched with targeted strategies (e.g. vocabulary scaffolds for decoding).
Based on the assessment data, candidates recommend ways to support the reading skills for ELL; explain how ELL’s ability to speak and understand English (oral proficiency) affects how students read aloud (reading fluency); and explain accommodations to support ELL in testing across content areas.

Rubric criteria aligned to this standard:  
-Candidates use assessment data to match instructional strategies to ELL’s needs, choose meaningful scaffolds, differentiate instruction, and provide effective feedback to address learner growth. 
-Candidates analyze results on five SOLOM criteria; provide examples that match observations with SOLOM criteria to demonstrate ways to provide corrective feedback. 
-Candidates compare current and previous SOLOM and Reading Fluency Chart results, highlight trends, growth, areas of concern.
-Candidates provide examples to support analysis with instructional needs that were identified and matched with targeted strategies (e.g. vocabulary scaffolds for decoding).
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	
Field Report #5:
With guidance from mentor teacher, candidates select an appropriate informal reading assessment for ELL. This might include: a short grade-level passage with comprehension questions; a list of vocabulary words for definition and sentence use; anecdotal notes of student’s performance. 
Candidates meet with ELL to assess reading fluency, comprehension, and vocabulary knowledge.

Select reading assessment aligned to appropriate proficiency level; propose
detailed corrective feedback; describe researched-based strategies to modify assessments for ELLs; explain specific impact of strategies on language
proficiency and academic development.

	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to gather linguistic data for candidates to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

The assessment aligned to this standard is ELL Analysis - Field Report #5. Candidates meet with mentor teacher to discuss ways the school analyzes assessment data for ELLs (e.g., informal reading inventories, anecdotal notes, running records, summarizing/retelling, DIBELS, UFLI Foundations Toolbox, WIDA screener, WIDA ACCESS).
With guidance from mentor teacher, candidates select an appropriate informal reading assessment for ELL. 

Candidates meet with ELL to assess reading fluency, comprehension, and vocabulary knowledge.
Based on the results, select instructional approaches to match ELL’s level: Below Benchmark (e.g., scaffolding, visuals, sentence frames, and small group instruction); Approaching Benchmark (e.g., modeling, guided practice); or Meeting Benchmark (e.g., extension activities, peer teaching).
Candidates draft teaching strategies for corrective feedback to support ELL (i.e., help to recognize and address errors in performance or understanding (e.g., use transition words to connect ideas, model correct pronunciation, scaffold)).
Candidates describe strategies to monitor ELL’s progress and explain how to modify assessments to measure the impact of these strategies on language and academic development.
Candidates write an articulated reflection on the discussion with mentor teacher on analyzing
assessment data to choose instructional strategies for ELLs, and what makes an appropriate language
assessment for ELLs (e.g., linguistic accessibility, alignment with language proficiency levels). Include
challenges that might arise when assessing ELLs in reading and teaching strategies.

Rubric criteria aligned to this standard:  
-Candidates analyze assessment data to choose effective instructional approaches, select appropriate
scaffolds, guide differentiated instruction, provide corrective feedback, and use assessment tools to monitor student progress and learning gains.
-Candidates identify, select, and administer language-appropriate assessments in reading to ELLs.  
-Candidates demonstrate an understanding on how to analyze and interpret assessment results and make modifications to an assessment administered in English to an ELL.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	TE.1.1 Identify appropriate accommodations for assessments and progress monitoring tools to evaluate ELLs. 
	EEX 4240 Beginning to Teach

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Reading: Gargiulo, R.M. & Bouck, E.C. (2026). Special Education in Contemporary Society. Chapter 3 Linguistic and Exceptionality: Issues in Assessing Students from Varied Linguistic Backgrounds (p.86–90). 

Candidates read and discuss issues in assessing students from linguistically varied groups. Discussion prompts: Compare instructional models used with bilingual students. Why is assessment of linguistically varied students perceived as problematic? How can these difficulties be corrected? Identify advantages of strategies for evaluating performance of students who have varied linguistic abilities.

Reading: Vaughn, S., Bos, C. S., & Schumm, J. S. (8th ed.) (2023). Teaching Students Who Are Exceptional, Different, and At Risk in the General Education Classroom. Chapter 12. Differentiating Instruction and Assessment for All Learners.

Candidates read and discuss appropriate adaptations for formal and informal assessments for ELLs and students with disabilities, ensuring linguistic accessibility. Candidates read and discuss reasons why standardized tests pose challenges for ELLs (p. 132). In addition, read p. 134-139 and discuss best practices in English language learning, encouraging strategic use of first language, building vocabulary with first language foundation, focusing on meaning, providing explicit skill instruction, and general principles for effective instruction with ELLs. 

Chapter 12. Differentiating Instruction and Assessment for All Students (p. 346-376)

Candidates explain ways to differentiate assessment to meet the needs of all learners. 
Scenario (p. 376): On your state’s department of education website, locate the instructional standards for your state in a subject area you plan to teach. Identify standards and think about what challenge might pose for high, average, and low-achieving students; for students who are ELLs. 

Other resources: Thurlow, M. L., Warren, S. H., & Chia, M. (2020). Guidebook to including students with disabilities and English learners in assessments (NCEO Report 420). Minneapolis, MN: University of Minnesota, National Center on Educational Outcomes.
	

	TE.1.2 Use assessment data to distinguish language proficiency from other learning needs.
	EEX 4242 Enhancing Expertise in Teaching and Instructional Decision-Making

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Progress Monitoring Project: (same 8-week structure) Candidates implement a research-based strategy, monitor data weekly, and make instructional decisions. The project includes 
Plan (student background, data, target goals, and benchmark-based intervention) Implementation (systematic strategy 4–5 times weekly, daily logs, and reflection). Candidates analyze results to differentiate between language proficiency and learning needs.

Case Analysis: Candidates review classroom data and assessment results to differentiate between linguistic and cognitive learning barriers. Candidates apply case-based reasoning to identify when ELL performance reflects second language development rather than disability.
	Candidates analyze results to differentiate between language proficiency and learning needs.

	Standard
	Course Prefix Number & Title
	Description of Assessments
	Description of Field Experience 
(if applicable)

	TE.2: Classroom-Based Assessment for ELLs 
Teachers use a variety of assessment tools to monitor student progress, achievement, and learning gains.
	
TSL 4080
ESOL Curriculum and Pedagogy

TSL 5085
Theory and Practice in Teaching English Learners
	Assessment ONE:
	
Case Study Field Report #6:
Based on candidates’ knowledge of the data analysis of the 2 SOLOM assessments and the Reading Fluency assessment, candidates teach a lesson to ELL, small group, or entire class -this is a decision between the candidate and the district mentor teachers. 

Candidates discuss with mentor teachers how schools track ELLs’ progress over time and in their final reflection describe the tools or procedures they have observed being used in field experience (e.g., RTI, MTSS) to support ELLs’ academic growth and language proficiency. 





	
	
	Candidates complete a comprehensive Case Study with at least one ELL in a K-12 classroom and six Field Reports. 

The assessment aligned to this standard is Case Study - Field Report #6. 
Candidates select and use appropriate assessment tools (e.g., formative checks, fluency charts) to monitor progress; analyze student ,data and individual ELL’s need to support domains (listening, speaking, reading, writing); adjust instruction based on findings (e.g., targeted small groups, scaffolded tasks, language objectives); and provide examples to show alignment to proficiency levels and instructional goals.

Based on the semester field experiences, candidates write a reflection to include the following:
-a description of the responsibilities of teachers when instructing and assessing ELLs. 
-an explanation on how schools track and monitor ELLs’ progress. 
--a description of the tools or procedures observed in the K-12 classroom.
-an analysis of the data from the 2 SOLOM assessments and the Reading Fluency assessment to track student progress, evaluate academic growth, and document learning performance. 

Rubric criteria aligned to this standard:  
-Candidates select and use appropriate assessment tools to monitor progress.
-Candidates analyze data and individual learners’ need to support all domains.
-Candidates recommend adjustments to instruction based on findings (e.g., scaffolded tasks, language).
-Candidates provide examples of assessments to show an alignment to proficiency levels and instructional goals. 
	

	
	
TSL 4251
Applying Linguistics to ESOL Teaching and Testing

TSL 5242
Language Principles, Acquisition, and Assessment for English Learners

	Assessment TWO:
	ELL Analysis - Field Report #5:
With guidance of mentor teacher, candidates select an appropriate informal reading assessment for ELL. This might include: a short grade-level passage with comprehension questions, or a list of vocabulary words for definition and sentence use. Candidates meet with ELL to assess reading fluency, comprehension, and vocabulary.

The goal is for candidates to analyze assessment data to determine effective teaching approaches, identify appropriate scaffolds, provide targeted corrective feedback, and use assessment tools to monitor ELLs’ progress and learning growth.



	
	
	Candidates complete an ELL Analysis with ELLs in a K-12 classroom that provides an opportunity to gather linguistic data to gather linguistic data for candidates to demonstrate knowledge of the English language system, identify strategies to support ELLs, apply knowledge of Florida’s statutes and rules to guide instruction, implement evidence-based teaching methods, plan effective lesson activities, use technologies and benchmarks-aligned strategies and resources, differentiate reading instruction, and assess ELLs at varied levels of proficiency.

This standard is aligned to ELL Analysis - Field Report #5.
Candidates meet with mentor teacher to discuss ways the school analyzes assessment data for ELLs.
With guidance of mentor teacher, candidates select an appropriate informal reading assessment for ELL. 

Candidates meet with ELL to assess reading fluency, comprehension, and vocabulary knowledge.
Based on the results, select instructional approaches to match ELL’s level: Below Benchmark (e.g., scaffolding, visuals, sentence frames, and small group instruction); Approaching Benchmark (e.g., modeling, guided practice); or Meeting Benchmark (e.g., extension activities, peer teaching). Draft teaching strategies for corrective feedback to support ELL (i.e., help to recognize and address errors in performance or understanding (e.g., use transition words to connect ideas, model correct pronunciation, scaffold).
Describe strategies to monitor ELL’s progress and explain how to modify assessments to measure the impact of these strategies on language and academic development.

Candidates write an articulated reflection on discussion with mentor teacher on analyzing
assessment data to choose instructional strategies for ELLs, and what makes an appropriate language
assessment for ELLs, including challenges that might arise when assessing ELLs in reading, and specific strategies to monitor ELL’s progress. 

Rubric criteria aligned to this standard:  
-Candidates analyze assessment data to choose effective instructional approaches, select appropriate
scaffolds, guide differentiated instruction, provide corrective feedback, and use assessment tools to monitor student progress and academic growth.
-Candidates identify, select, and administer language-appropriate assessments in reading to ELL. 
-Candidates demonstrate an understanding on how to analyze and interpret assessment results and make modifications to an assessment for ELLs.
	

	Performance Indicators
	Course Prefix Number & Title
	Description of Assignments for Performance Indicators
	Description of ESOL Field Experience
(if applicable)

	TE.2.1 Select evidence-based tools and techniques to assess listening, speaking, reading, and writing in the content areas.
	EEX 4242 Enhancing Expertise in Teaching and Instructional Decision-Making

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Progress Monitoring Project: (Same 8-week intervention structure) Candidates implement a research-based instructional strategy for a P-12 student who is not progressing in a content area. The project includes a 'plan' which describes the student's interests, strengths, and learning and language needs with appropriate data, and an implementation phase where candidates collect weekly data and make instructional decisions.

Reading: Vaughn, S., Bos, C. S., & Schumm, J. S. (8th ed.) (2023). Teaching Students Who Are Exceptional, Different, and At Risk in the General Education Classroom. Chapter 12. Differentiating Instruction and Assessment for All Learners. 

Candidates read and discuss assessment tools and analyze how to adapt them to support ELLs’ listening, speaking, reading, and writing skills in academic content. 

Other resources for class discussions: 
Colorín Colorado – Using Informal Assessments for English Language Learners
ASCD- Seven High-Leverage Formative Assessment Moves to Support ELLs. 
	Candidates collect weekly data and make instructional decisions.

	TE.2.2 Implement linguistic strategies for formative and summative assessments to support ELLs’ listening, speaking, reading, and writing in the content areas.
	EEX 4242 Enhancing Expertise in Teaching and Instructional Decision-Making

EEX 6051 Creating Positive Learning Environments for Students with Disabilities
	Progress Monitoring Project: Candidates apply linguistic strategies in formative and summative assessments throughout an 8-week research-based intervention. They collect weekly data, analyze progress, adjust instruction, and reflect on how strategies support ELLs in multiple language domains.
	Candidates collect weekly data and make instructional decisions.
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